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ABSTRACT

Curriculum implementation is fraught with a lot of challenges. With the

exception of the learner factor, several studies have been conducted to

investigate how the factors that interplay at the implementation stage influence

the implementation process. Using the descriptive research design, this study

"vas accordingly conducted to examine the influence of the learner factor on

the implementation of the basic school curriculum in Ghana. Simple random

sampling and purposive sampling techniques were used to sample 1,079 basic

school pupils from across the country to form the sample for the study.

Descriptive statistics, Independent Samples T-Test, Multiple Linear

Regression, Pattern marching and quasi-statistics were used to analyze the

quantitative and qualitative data collected for the study. Among the findings

from the study are that, the intellectual level of the basic school pupils is

generally above average, the learner has good physical condition to undertake

all the physical activities required by the academic situation, the learner has a

high level of preference for certain curricular activities. In addition, some

elements of peer influence on the learner affect curriculum implementation,

the socio-economic status of the learners is having some influence on the

implementation, gend~ . is a t~1i:tor in the academic performance of pupils, and

that time l11<lnag,'!1\cnt of the learner is the most important factor for

cktcrminil\!?- the ill1pkl11l?l1talion of the basic school curriculum in Ghana. In

\'i-:w or th-:sc fll1dings, it is recommended that the GES should consider

introducing specialization of courses at the basic school level (preferably at

basil!' 7) to meet the preferential demands of the pupils for certain subjects.
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CHAPTER ONE

INTRODUCTION

The issue about problems of curriculum implementation is the major

setback for attaining goals of education in Africa (Obanya, 2004). Among the

factors that interplay at the curriculum implementation stage are the planned

programme, the teacher, the learner and the school ecology (Rogan &

Grayson, 2()OJ). In an attempt to find solution to the problems of curriculum

implementation, several studies have been conducted on the other factors that

alIect implementation with very little or no attention given to the learner

factor. There is lack of empirical work on how the learner factor affects the

implementation process (Wang, 2006), and this is a threat to successful

implementation, as no implementation can go on without the learner (Adentwi,

2000). Consequel1lly, lcamet' related problems that affect the implementation

process have ever been there.This study was, therefore, conducted to

investigate how the learner factor affects curriculum implementation at the

basic school level in Ghana. Recommendations from this study would inform

parents/guardians, teachers. gO\ emment and other stakeholders of education

on steps they should t:lke in c0tlnection with the learner to ensure effective

curriculum impkmenhltion at the basic school level. This study would also

contribute to the litcr;I\lII'~ ;mc! sei've as the basis for doing further studies on

the k:trIl 'I" (Iellll' Oil curriculum implementation.
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Bacl<ground to the Study

World Conference on Education for All (1990) held at Jomtien,

Thailand, has stated that, basic education is the type of education that serves as

basis for life-long learning for children, youth or adults. Thus, any type of

educational activity that takes place in various settings (formal, non formal

and informal) that aims at meeting basic learning needs of people of all age

groups falls under basic education. Simbo (2012) perceived basic education as

a benchmark of education, an unqualified human right which everyone is

entitled to.

Basic education covers a nine-year formal education, the purpose of

which is to give the pupils knowledge and skills needed for life, and to lay an

equal foundation for everyone (UNESCO, 2007). However, Thailand uses

twelve (12) years \-vhil..:: Ethiopia uses eight (8) years (The free encyclopaedia,

2010, World data on education. 20 IOil I ).

There are the following basic education programmes: Mott MacDonald

Group Limited (2012) repOlied of the Gansu Basic Education Project as the

first basic education project in China funded by the United Kingdom

Department for International Dc\'dopmcnt (DFIO) as a flagship for future

initiativl:s in the area. Th.:: \\'est Lothian Council (2007-2013) manned an

aduIJ. b~lsic cducmion which h~lS the aim of assisting individuals from 16 years

and ab')\'c \\'11.) Cln sci ~\)~I!s to improve literacy and numeric skills, as well as

Ihose cxpL'rknC'ing hcnring loss and wish to learn lip reading. Fife Council

(2013) provided free tuition for adults wanting to impi'ove their basic skills in

reading, writing, spelling, arithmetic, basic mathematics, grammar and

punctuation. There is also, the Basic Education Coalition (2013) which h,}s

2
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becn releasing recommendations on global education goals. Again, there is

Basic Education for Social Development (2012) which has been aiming at

dcveloping relationship with Tata Institute of Social Sciences in Mumbai

(India) to establish a major research programme on gender equity. Highland

Counci I (2006) is another basic education programme which has been offering

education for people who want to improve reading, prepare for interviews or

increase confidence in learning. The Basic Education Development Project of

Yemen (2012) has been assisting the government in expanding the provision

of quality basic education for all, with particular attention given to gender

equity.

According to UNESCO (2007), Ghana's basic education programme

la~ts for nine (9) years and is di vided into two cycles: Primary 1-6 comprises

lower and Upper Primary and a three (3) year Junior Secondary education.

Children start attending school at age six (6) leading to the award of Basic

Education Certificate Examinations (BECE); and this provides essential

blocks to continue to higher education (Oduro, 2007).

Baku, Asiegbor and Boakyc-Yiadom (2012) intimated that the main

concern abollt the education system in Ghana is how to make education at the

basic level I11caningJl1! and l1sdul [0 the basic school leavers who do not have

the- oppurtunity tIl bClldit fi\)lll further formal education. Baku et a!.'s concern

is siultd hy !\Chl'~llllpong t2009), who had opined that the universal primary

edu\.:aliol1 policies which have experienced short periods of rapid growth of

('ducal ion in Ghana have fallen below expectation. Thus, the expected

oulcome has not been achieved. Schaeffcr (as cited in Ampiah, 2010) found

that a large proportion of children who have gone through basic education

3
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been releasing recommendations on global education goals. Again, there is

Basic Education for Social Development (2012) which has been aiming at

developing relationship with Tata Institute of Social Sciences in Mumbai

(India) to establish a major research programme on gender equity. Highland

COllnci I (2006) is another basic education programme which has been offering

education for people who want to improve reading, prepare for interviews or

increase confidence in learning. The Basic Education Development Project of

Yemen (2012) has been assisting the government in expanding the provision

of quality basic education for all, with particular attention given to gender

equity.

According to UNESCO (2007), Ghana's basic education programme

la~ts for nine (9) years and is divided into two cycles: Primary 1-6 comprises

lower and Upper Primary and a three (3) year Junior Secondary education.

Children start attending school at age six (6) leading to the award of Basic

Education Certificate Examinations (BECE); and this provides essential

blocks to continue to higher education (Oduro, 2007).

Baku, Asiegbor and !3oakye- Yiaclom (2012) intimated that the main

concern about the education system in Ghana is how to make education at the

basic level ll1~alling.ful ~\Od lise-Cui to the basic school leavers who do not have

tlte opporlunilY !lI b":Il(·iit t'n)!l1 further formal education. Baku et a1.'s concern

i:> skll\:.:! by i\clt\.'<lInpong (2009), \vho had opined that the universal primary

cducal ion policiL's which have experienced short periods of rapid growth of

education in Ghana have fallen below expectation. Th~ls, the expected

olltcome has not been achieved. Schaeffer (as cited in Ampiah, 2010) found

that a large proportion of children who have gone through basic education
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after four years do not have basic functional skills to read, write and

enumerate. This finding is confirmed by the UNESCO's (2005) report which

shows that too many pupils are leaving school without mastering a minimum

set of cognitive and non cognitive skills. The Basic Education Coalition

(20 J 3) has put it bluntly that there are many millions of youth who attend

sci 001 but unfortunately are not learning. Agyeman (2012) has summarized

the state of basic education in Ghana thus:

(a) Evidence from the mcdia report that 64% of pupils cannot read and write.

(b) The GES has 60,000 teacher deficits at the basic level with 80,000 pupil

teachers in the classrooms.

(c) The colleges of education turn out 9,000 teachers annually with at least 20%

of them not going to the classroom to take up appointment.

(d) According to the ruling NDC party, over 4,000 pupils study under tress.

(e) Over 80% of the basic schools have no internet facilities to teach lCT, one of

the examinable subjects in the schools.

(f) Large class size as a result of the capitation grant has increased enrolment in the

schools.

(g) Poor conditions of sen'ic' ::md low wages have led to teacher demonstrations

and strikes.

(h) 1'vlosl 1L':Ich~'r:,' k~\d1in~ 111('thods have been centred on the teacher at the

TIlL' curriculull1 is overloaded with nine subjects without their relevant textbooks.

Parental control at home is absent with most families finding it difficult to

provide the educational needs of their wards due to high poverty levels.

li)

ci)

(k)

Too much emphasis is placed on examinations to the detriment of the learner.

4
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(I) Pupils themselves do not take their studies serious as a result of very weak

guidance and counselling service provided at the basic level.

(m) The Parent-Teacher Associations (PTAs) and School Management Committees

(SMCs) have turned into revenue collecting agents exploiting parents instead

of providing effective collaboration partnership with schools to improve

academic standards.

Agycman (2012) contended that a combination of the above factors

has resulted in the low standard of education at the basic level and might have

accounted for the failure of over 180,000 pupils at the 2011 BECE. To this

end, several studies have been conducted to ascertain the state of the basic

education programme in Ghana. Konadu and Kakari - Ababio (as cited in

Kadingdi, 2004) studied issues related to adequacy of teachers' guide,

textbooks and syllabuses; Awuku, Dramani, Gyasi and Nsowa (as cited in

Kadingdi), Cobbold and Ani Boe (20 II), Mensah and Acquah (2011) focused

on the method of training and the academic knowledge of teachers handling

the basic school programme: Pryor and Staurt, Dramani and Gyasi (as cited in

Kadingdi) investigated the qU2tity and nature of instructional delivery by

basic school teachers; Asare (2011), Gadagbui (2007), and Ghanney (2007,

20 II), conccntrmcd on home related issues; World Bank (1996) and the

l'vIlnistry of hlliCHli,)ll tlt)l).:') concentrated on resource-based issues, while

!\scnull)'i anel Wunko (2007) and Etsey (2007) incorporated child related

issue'S in their studies.

A critical examination of the above studies would reveal that they were

conducted on implementation related issues. Onyeachu (2008) argued that

irrespective of how well a curriculum of any subject is planned, designed and

5
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documented, its implementation is important because the problem of most

programmes arises at the implementation stage. Babalola and Mkpa (as cited

in Onyeachu) lamented that many excellent curriculum plans and other

educational policies are malTed without any trace at the implementation stage.

Aboagye (2003) has postulated that the learner is the direct recipient of

curriculum experiences, the audience of any curriculum and the main figure

who is alreeted by the curriculum (Yanik, 2007); and with Adentwi's (2000)

assertion that successful curriculum implementation is largely dependent on

the learner, and that no effective implementation occurs without the learner,

there is the need to ascertain how the learner as a factor influences the

implementation of the basic school curriculum in Ghana. As much of the

studies on curriculum implementation concentrated on the other factors

leaving the learner factor, this study was designed to fill that gap.

Statcmcnt of thc Problem

The problem investigated is how the learner factor is contributing to

the unsatisfactory curriculum outcome at the basic school level in Ghana.

According to ACARA (2012), curriculum implementation is the third stage of

the curriculum process; and rhJt. that stage is where teachers and learners

intcr:lcr in [he teaching and learning situation to bring the curriculum

inkilllOI1S [() rc:tlit),. Thus. the effective implementation of the formal

curri .... ullllll (C'lliklllllbu & i'\'labmure, 2003) is very vital to the educational

progr:llllm..· in a ckveloping nation as Ghana.

However, despite Government and other donor and non-governmental

support to the educational sector in Ghana (Oduro, 2007), the implementation

of the Basic School curriculum in the country has not been without challenges.

6
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•

Aboagye (2007) and Ogbinaka (2007) have intimated that Ghana has failed to

achieve universal basic school enrolment despite the many educational acts

passed by the various governments, past and present. These include the 1951

Accelerated Development Plan for education, the 1961 Education Act and the

Free Compulsory Universal Basic Education (FCUBE) to improve education

in the counlry. The problem here is that, majority of children of school going

age were found out of school instead of being in school to learn. When the

capitation grant was inlroduced in the country in 2005, Etsey (2007) in a study

found that large class size makes the teachers' work difficult and retards their

progress. Other challenges identified with the implementation of the Basic

School Curriculum are teachers' attitude to work, management and

administrative issues, as \-vell as unconducive school environment and lack of

parental support to education (Adanusa, 2012). Etsey (2007) added that,

teacher qualification, motivation, non-availability of teaching/learning

materials, supervISIon, lateness and absenteeism on the part of pupils are

strong factors inl1uencing the implementation of the Basic School CUlTiculum.

In a study, Adeleke, Fabunmi and Ojelcye {2012) concluded that, the major

implementation ehallcng.;.' of the 9- year Basic Education Curriculum is non­

availability or CjllHlific] lc'ch.:hcrs for certain subjects. Other researchers of the

same ori>nliltiln ar~: Alack \.2012) and Dare and Agbevanu (2012). Yakubu

(2000) ick'ni i lil'd \'~tlllC conl1iet, power conflict, psychological conflict and

pr,lci i\:~ll cun 11 iet as faclors serving as barriers to effective implementation of a

given curriculum.

The result of the above implementation challenges confronting the

Basic School system is that the learners perform below expectation at the

7
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Basic Education Certificate Examinations organized by the West African

Examinations Council (WAEC). Thus, there is unsatisfactory curriculum

implementation outcome at the basic school level in Ghana. Kyriacou (1995)

postulated that there is demand for school learners to possess the types of

knowledge, skills and altitudes required to fit into industry and commerce.

Oduro (2007) citing from the Government's 2004 White Paper on Anamuah­

Mensah's report on the review of the 1987 Educational Reform Programme,

has written that every year the system pours out hundreds of thousands of

unskilled, unemployable and rather young Ghanaians into the after school

world of work but the Ghana Education Service (GES) unfortunately has not

been able to correct that defect for some time now. Igwe (2007) identified a

similar problem in Nigeria. Acleyemi (as cited in Fehintola, 20 II) added that

there is growing loss of confidence in the basic education system because of

the many crises that plague it and the appalling academic performance of

students. Etsey (2007) and Ghanl1ey's (2011) concern is that the poor

academic performance of the Basic School pupils as a result of these

implementation problems affect he transition rate from Junior High School

to Senior High School. Adenlwi (2000), giving a more critical look at the

problem. argued tint SLlcc'ssful curriculum implementation is largely

dcpl:ncknt un the k,trt1i.'l's as no efrective implementation can takes place

without them. I kn~'i.'. Ihis study was proposed to examine how the learner

inlltICI\('l:S the implementation outcome of the curriculum at the Basic School

kvcl.

8
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The Gap

Studies on curriculum implementation in Ghana have revealed that

much of the attention has been placed on the other factors that affect

implementation with little attention given to the learner factor (Kadindgi,

2004). To address the implementation problems in Ghana, Little (2010) opined

thui fi \Ie strategic and integrated elements, namely, infrastructure

development, management reform , curriculum change, community

participation and improvement of quality of personnel who support education

at all levels, were designed to remedy the deficiencies, associated with the

FCUBE programme. Unfortunately, the proposed strategic design did not

include the learner. This study focused on investigating how the learner, the

most important factor during curriculum implementation (Adentwi, 2000),

influences that process.

The situation is no di t'fercnt elsewhere outside Ghana. FulIan (as cited in

Oztlirk, 2003) argued thar then:- are four factors that are commonly found to

influence change in practice on the basis of research since 1965 which FulIan

has broadly categorized as:

a) Characteristics pertaining to the curriculum change being attempted

b) Local contcxlll<ll conditi,)I1~ at the school district and school levels.

c) Local str,lkgi,·s <It the district and school levels used to foster implementation,

ami

d) Exwrn:d (to l'lI.:al) factors atTecting the likelihood of implementation.

Unfortunately, when explaining the local factors that influence

curriculum implementation, FulIan listed the district, community, principal,

the teacher, and left out the learner who is the key figure, without whom
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implementation would not be possible (Adentwi, 2000). Ozturk (2003),

therefore, did not include the learner in his study. This study examined how

the learner who oper'ates at the local level influences the implementation

process at that level. Also, Wang's (2006) contention has been that the factors

affecting curriculum implementation are resource support, teaching methods,

tcaching experiences, language proficiency and professional development

needs of the teachers as predicator of teacher's implementation. And so Wang

also did not include the learner as a factor that affects curriculum

implementation in his study, even though the learner has been identified as the

primary reason for developing the curriculum; and that everything in the

curriculum is in the interest, skills, and attributes of the learner (Answers

Corporation, 2013). This study examined how the learner as a factor affects

the curriculum implemel1lat:on process.

Yanik (2007) revealed that studies on curriculum implementation are

restricted in their scope and purpose. There is, therefore, the need to widen this

scope and purpose regarding the studies on curriculum implementation by

investigating ho\-v the lcarner fm:lur also impacts the implementation process.

This study was, therefore, proposed to fill this gap created in the literature

concerning curriculum impkmemation. Knowledge gained from this study

would cUlllriL)\Ite lO til' :;cllcral body of knowledge in the area of curriculum

impi 'l1k'lltul iun,

Purpos(' of tlH' Study

The purpose of this research was to examine the influence of the

learner factor on the implementation of the basic school cuniculum in Ghana.
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........----_.-.---_.

Research Objectives

The purpose of the study was to be achieved through the following

specific objectives:

A) To assess the intelligence level of the learner for the implementation of the

basic school curriculum

l3) To examine the state of the physical condition of the learner for curriculum

implementation

C) To investigate the learner preferences to certain curricular work that exist at

the basic school leveL

D) To examine how basic school pupils manage their time in relation to the

implementation of theit" curriculum.

E) To assess what peer innuence on the learner affects the implementation of

the basic school curriculum

F) To examine the cultural practices of the learner that influence curriculum

implementation at the basic school !evel

G) To investigate what socia-economic status of the learner influence

curriculum implementation

H) To examine whm gender Issues of the learner affect curriculum

i 111 plementat ion

[) To inv"sti~(II(' which k~lrncr factors have significant influence on

curriclilurn impk:nwillation at the basic school level

l{l'sl':lfl'h Questions

The general question this study attempted to answer is: In what ways is

the learner factor affecting curriculum implementation in Ghanaian basic

schools? This general question subsumes the following specific ones:

II
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1) What is the intelligence level of the learner for the implementation 0 f the

basic school curriculum?

2) What is the physical condition of the learner for the implementation of the

basic school curriculum?

3) What learner preferences to certain curricular work exist at the basic school

level?

4) How do basic school pupils manage their time In relation to the

implementation of the curriculum at that level?

5) What peer influence on the learner affects the implementation of the basic

school curriculum?

6) Which cultural practices of the learner influence curriculum

implementation at the basic school level?

7) What socio-economic status of the learner affects curriculum

implementation?

8) What gender Issues of the learner affect curriculum implementation In

schools?

Hypothesis (1)

Ho = Learner faclors will not rdate individually and in linear combination to

the implementHtion of the bJsic school curriculum

lli = Learner Lli:lurs will relate individually and in linear combination to the

impkll1L'nutiun or tilL' b;lSic school curriculum

1I~'IHlthl'sis (2)

IJo = Female learners' influence on curriculum implementation in basic

schools will not significantly differ from that of their male counterpm1s

12
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Hi = Female learners' influence on curriculum implementation In basic

schools will significantly differ from that of their male counterparts.

Assumption

My assumption was that the learner factor is having a sort of impact on

the implementation of the basic school curriculum in Ghana.

Significance of the Study

One of the most important stages In the curriculum process is the

implementation stage (Adentwi, 2000). It is at the implementation stage that

curriculum intensions are brought into reality. According to The University of

Zimbabwe (1995), the implementation stage is one of the most important

stages of the formal school system as it is at that stage that the learner acquires

knowledge or experiences planned in order to function effectively in a society.

Teachers and learners interact with materials and the official curriculum

(Chikumbu & Makamure, 2003) at this stage. The success or failure of the

planned programme depends on what goes on at the implementation stage.

Often than not, many innovations have failed to attain the success mark, the

blame of which has been put on one factor or the other. This means that

studies into issues about curriculum implementation in modern times

especially where there hay,;: b,;:en unsatisfactory curricular output in many

African (;uulltril's and els';:\\'h,-'re including Ghana, are deemed very important

(A!1,kr:.;un, () I I: Cheung & 'Nong, 2012). Ampiah (2010), highlighting more

un this iss lie. asserted that the factors that int1ucnce effective curricular work

diller from country to country as the goals of education are not the same; and

that in Ghana the factors include teacher qualification, pupil-teacher ratio,

availability of textbooks, school facilities and equipment. The foregoing
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discussions imply that concerns about factors that influence curriculum

implementation should be given the necessary attention to ensure that planned

programmes are effectively can-ied out in schools to help solve the problems

in Ghana and the world at large.

In their study of factors that affect curriculum implementation,

Hipkins, Cowie, Boyd, Keewn, and Mc Gee (2011) found that for effective

curriculum implementation to take place, there is the need to inform parents

about developments in the schools, as this would help involve them in a two­

way exchange of information intended to better support student's learning.

Chikumbu and Makamure (2003) added that in Ghana, there are other interest

groups that concern themsel ves about what happens in the schools. And it is

through empirical studies Eke this one, that the actual state of affairs in the

schools is unearthed and disseminated to all stakeholders in education. Suppor

ting this point; Treogust and Rennie (! 993) argued that research on curriculum

implementation brings to the fore the status of school curriculum at the various

stage levels.

Chikumbu and Makamure (2003) intimated that, the learner is the

central figure in the curriculum implementation, and that curriculum

implementation cannot taKe place without the learner. But regrettably, studies

on curriculum irnplem 'nt,\lil,n have mainly been based on the other factors

th:n ,\!led curricululll illlpkmenlation. Examples of such studies are: Asare

(2CJ11), !\S~~I11~'Jlyi lind \,vunku (2007), BlIlion and McDonald (2001), Cobbold

(2011), Dare and Agbevanu (2012), Kimathi (2012), Kirkgoz (2008), Kwon

(2009), Mireku (2003), Mitchell (2010), Ogbinaka (2007), Ozturk (20030,
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Sebatian and Allensworth (2012),Wang (2006), Yunus (2001), and Zhao, et al.

(2011).

There is limited research on the learner factor (Wang, 2006) and how it

impacts curriculum implementation. Thus, relevant literature on the learner

l~lctor and its impact on curriculum implementation are sparse at both local

and international levels. Also, conceptual framework for the study, the learner

factor and its impact on curriculum implementation at the basic school level

has little or no international literature. Considering the significance of the

learner factor and how it affects curriculum implementation and to address the

limited research in the field of curriculum implementation, this study was to

investigate the learner factor and its effect on the implementation of the basic

school curriculum in Ghana. It ,vas to help identify the problems encountered

in reaching the goals of the basic school curriculum from the perspective of

the learner so that the educational authorities can have the chance to consider

these issues in their attempt to improve basic education delivery in the country

that this study was conducted.

This study would unveil the key problems that the learner poses

towards the implementation )1' the basic school curriculum for the needed

stratcgies to be put in pb::e h. hl..'lp address the challenges identified. This was

signi lic:l1lt as ille .':t udy was conducted at a time when utmost importance is

bcin~ giv'n to improvement of basic education delivery in Ghana. Being one

or the lew s( udics of learner inf1uence on the implementation of the curriculum

at the basic 51.:hool level in Ghana, this study would also help to contribute to

the literature.
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Findings related to the problems in curriculum implementation at the

basic school level, would also help teachers to improve their performance and

instructional strategies; and they could also be used as reference study at the

other levels of education in Ghana, namely; the secondary and the tertiary.

This study was also conducted in line with Wang's (2006) assertion that there

is sparse literature on the learner factor. Thus, this study would serve as a

reference point to future researchers from Ghana, Africa, and the non-African

countries on how the learner characteristics influence curriculum

implementation, most especially at the basic level of education which serves

as the foundation stage in the formal education set-up (Agyeman, 2012).

The study would also benefit the Ghana Education Service by

unveiling the other side of the problems that have bedevilled the

implementation of the basic school cUITiculum in Ghana. This knowledge

would help in putting up the necessary strategies to minimize or eradicate the

poor implementation outcome in Ghanaian basic schools.

The outcome of the study \\'ould also help the Ghana Education

Service to strengthen the counselling services In the Ghanaian Education

system to counsel the learn~rs on the need to struggle for academic success for

tll~ir CUI un: well bei ng. Th.us. the Ghana Education Service would have to train

cOllnsL'1lur~ for ~i11 b:\~iL: 5('lh101s in Ghana; especially, the Junior High Schools.

Findings ti'Ulil th..:: study may also serve as a frame work for the Ghana

EdUl':1t ion S(.'rvicc to plan courses on the characteristics of the learner how,

they affect lhe implementation process and how to eradicate or control them.

These courses should be offered as in-service training courses for teachers

handling courses at basic level of education in Ghana.
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The Curriculum Research and Development Division in Ghana could

incorporate the findings in the pre-service training programmes of the

Colleges of Education in Ghana. Finally, the outcome of the study would be of

gn.:at benefit to individuals, students, institutions and organizations that would

like to do fUl1her studies on similar or related topic in Ghana and elsewhere.

Delimitation of the Study

Delimitations refer to characteristics that limit the scope of a study by

defining its boundaries (Simon & Goes, 2013). In the first place, the study is

delimited to only final year pupils of selected public basic schools in Ghana.

The reason is that learners \vho have passed through all the levels of the basic

school would relatively have the needed information, skills and boldness to

express themselves when responding to the questionnaire items and the

interview. Again, the study is delimited to basic school pupils in only three out

of the ten regions' in Ghana. The regions included one from the southern belt,

one from the middle belt and the other from the northern belt.

Also, the curriculum implementation models/theories reyiewed (in

chapter two) have pointed to the t~1Ct that factors that affect implementation

are classitied as being the m.'cd. clarity, complexity, and practicality of the

programme, the roles \)t' tlI" schuol district, the principal, teachers, the

guvCrnl1l\:111 in p0\\cr. political fClrces, interest groups, and government

ag(~!lci('s (Fullem. as ciled in Adentwi, 2000). I share the philosophical

rLllncwork or I:igllcircdo and Afonso (2006) that a learning event (a situation

where an individual learns) comprises the learner, content and context. So, as

the earlier studies have focused on the content and context, the current study is

delimited to all these areas confronting curriculum implementation that have
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been investigated by earlier researchers; but focuses on filling the gap they

have left unfilled - how the learner factor influences the implementation of the

basic school curriculum. The current study also did not incorporate issues on

curricuJ LIm evaluation.

Limitations of the Study

Limitations are matters and occurrences that are out of the researcher's

cOl11rol and limit the outcome of a study and conclusions drawn (Simon &

Goes, 2013). These may include the instruments, the sample, the analysis, the

nature of self-report, limited funding, choice of research design and other

factors (Siddiqui, 2010). The limitations of this study included the following:

1) The sample. Private schools should have been included to reveal a general

picture of how the learner infiuences curriculum implementation. This was not

done as the study task would have been too enormous to be accomplished

within the time frame. Thus. the private school learner's influence was not

captured in this study.

2) The data: Teachers should have been included in the interview so as to get

comprehensive information on the learner's behaviour at school. This was also

not done for want 0 f time.

Again, the varinbk on peer inOuence should have included

investigation on rh' c\ i:;[-.:nl.: or otherwise of occultic practices in the basic

selloe>!. 'I his \Va~ also nul captured in this study as a result of oversight during

the d-::;igllin" urthe instruments.

J)l"!'inition of Terms

ACARA Australian Curriculum Assessment and Reporting Authority

BECE Basic Education Certificate Examination
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medical field

CRDD Curriculum Research & Development Division

DrIP Department for International Development

FCUBE Free Compulsory Universal Basic Education

ESDS Economical and Social Data Service

GES Ghana Education Service

GPA Grade Point Average

HECAT Honeonership Education Counselling and Training

ICT Information and Communication Technology

IGE Individually Guided Education

JHS Junior High School

KBSM Kurikulum Bersepadu Sekolah Menengah

MIS Management Information System

NDC National Democratic Congress

PTA Parent Teacher Association

UNESCO United Nations Educational Scientific and Cultural Organization

STAT Short form for Stalinl, a Latin word for 'immediately' in the

SMC School Management Committee

TIMMS Trends in Intem:nional ~ Imhematics and Science Study

WAEC 'vVest !\Cric:lIl E'\<Hl1in:ltions Council

Organisation of the Study

'Ibis sludy h<ls b~'~'n organised into five chapters, and their contents are

as 1'0110\\'s: Cb,lpt~r One comprises the Introduction of the study and consists

of the following subheadings: Background to the study, Statement

of the Problem, Purpose of the study, Research Objectives/Questions/Hypothe

sis, Significance of the study, Delimitations, Limitations, Definition of Terms,
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and Organization of the study. Chapter Two has the heading Review of

Related Literature. The review of the literature has been done on Conceptual,

Theoretical and Empirical bases. Chapter Three of this study discusses the

Methodology employed for the study. The chapter explained how the study

was conducted. Subheadings used are: Research Design, Population, Sample

and Sampling Procedure, Instrument(s), Data Collection Procedure, and Data

Analysis. The Chapter Four of the study has the title Results and Discussion.

In this chapter, the results of the study are presented and discussed in reference

to the literature/previous findings, or through logical deduction. Chapter Five,

the final chapter of this research, is titled Summary, Conclusions and

Reconm1endations. In this chapter, an overview of the research study is given,

and the results and findings as well as recommendations on the findings from

the study are presented.
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implementation of the music and dance programme in basic schools: The case

of the Awutu, Effutu, Senya District".

Conceptual Review

The concept of CUlTiculum

According Wang (2006), "Studies on curricula, from conceptual

framework to actual practice, are not new" (p. 21). Researchers and educators,

for a vcry long time dwelt on many aspects of cUlTiculum. The definition of

curriculum has been debated upon over the years. There is still no widely

accepted or unanimously agreed-on definition for the term "curriculum", and

its concepts vary depending on the context of the discussion. Citing Connelly

and Lantz and Egan, Wang (p. 22) postulated that the origin of the word

"Curriculum" can be traced [0 Latin. Its first meaning was "a running", "a

race", or "a course", and its secondary meanings were "a race-eourse" or "a

career" Following this, several definitions have emerged which have looked at

the concept from different perspectives.

During the early years of the twentieth century, most educators held

onto the traditional concept and referred to curriculum as "the body of subjects

or subject matters set out b\ t 'achers for stuclents to cover" (Tanner and

Tanner, as qlloted in 'Nang, 2006, p. 22). Good, Pratt, and Taba (as cited in

W,l11g) opin('d that bter. Ille detinitions developed and expanded to mean

l·ilb..:r a "pl;lI1", Hil "\,.·:\pcricllce" (I3obbit, Dewey, Foshay, Smith et al. Tanner

8.:. Tanller, as cited in Wang) or a "methodological inquiry" (Westbury &

Steimer, quoted in Connelly & Lantz, as cited in Wang).

In a narrow sense, curriculum is defined as a plan; for instance, a plan

for learning (Taba, 1962), or a general over-all plan of the content or specific
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materials of instruction that the school should offer the learner by way of

qualifying him for graduation, certification or for entering into professional or

vocational work (Coill1elly & Lantz, as cited in Wang, 2006). For Pratt (1994),

curriculum refers to plans for instructional acts but not the acts of instruction

themsel Yes. Tllus, curriculum here is portrayed as an outline for constructing a

house. Doll (1996) intimated that teachers perceive curriculum as a statement

of \vhat the school authorities, the state government, or some group outside the

classroom require them to teach.

In a broad sense, curriculum can be described as an "experience."

Pinar et al. (as cited in Wang, 2006) contended that it was Dewey who brought

the concept of experience to the definition of curriculum, a concept which is

still operative today. Expanding Dewey's definition of curriculum, Bobbit

(1918) asserted that curriculum is an educative experience. Bobbit, therefore,

defined curriculum as the entire range of experiences, both .directed and

undirected concerned in unfolding the abilities of the individual, or a series of

consciously directed training experiences that the schools use for completing

and perfecting enfolc\ment (Jackson, as cited in Wang).

Twenty-first century eduCCltors such as Ali and Ajibola (2015), Ebert

II, Ebert and Bentley C~OII). Hoxhaj (2010), Lunenburg (2011), Marsh and

Willis (20D)). Ol'Cunm (2tl05). Primrose and Alexander (2013), and Wiles and

Bondi (2()07) Iwve also come out with several definitions of the concept

curriculum looking at it from different perspectives.

Otlonna (2005) defined curriculum from the traditional point of view

by stating that curriculum is a planned learning experiences offered to a

learner in a school. Thus, from Of1'orma's perspective, curriculum is
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specifically planned for learners in school setting. The planning takes into

consideration the culture of the society in which the learner lives as well as

celiain characteristics of the learner that will facilitate the implementation of

the curricul um. Expanding Offorma's definition, Ali and Ajibola (2015) stated

that curriculum is an organized plan of a course outlined with the objectives

and lcarning experiences to be used for achievement of the objectives. They

added that curriculum is a written document with strategies for achieving

expected goals or ends. Thus, in their definition, Ali and Ajibola have hinted

that curriculum planning involves the setting of objectives or goals which

serve as yardstick for the determination of the attainment of success or

otherwise of the programme. Wiles and Bondi (2007), also sharing Offorma's

view, reiterated that curriculum pertains to instruction that is planned with

associated intended outcomes, recognizing that much more may occur in the

classroom that is meaningful and relevant, even though it may be unintended.

This definition recognizes the fact that the outcomes of the curriculum (both

intended and unintended are catered tor and anticipated at the planning stage

of the curriculum, Wiles and Bondi explained that learning experiences with

intended outcomes are phmncd while recognition is given to the importance of

possible unintended ot!t~'om 'S, Oftorma (2005) again explained curriculum as

a progral)Jtn~: ur sludil'S m:1(k up of three components: programme of studies,

pro ~,r:1l11l1H; () r ;ll'! i,'j til'S and programme of guidance. The implication is that

tlh' ~'t1rric\lltlm lakes into consideration the content to be studied, the activities

10 be carried out by the learner and the teacher as well as the role of the

teacher as a facilitator and a guide in the learning process. Marsh and Willis
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(2003) summmg up the foregoing definitions, wrote that curriculum IS all

planned learning for which the school is responsible.

Hoxhaj (2010) explained curriculum as the aggregate of learning areas,

subjects, and cross-cutting issues available in an education system. Hoxhaj

intimated that in a broader sense, the curriculum also includes aspects of

tC'lching methodologies, assessments and teaching/learning resources. This

dclinition of curriculum, therefore, can be said to be the sum of all that is

packaged for the learner in the school situation, subjects, extra curricular

acti vities, methods of teaching and assessing learners as well as

teaching/learning resources. The idea of the curriculum comprising subjects is

shared by Marsh and Willis (2003). They defined curriculum as such

"permanent" subjects as grammar, reading, logic, rhetoric, mathematics, and

the greatest books of the Western World that best embody essential

knowledge. Explaining the curriculum as a subject, Marsh and Willis stated

that the subjects of the curriculum are areas of learning that are most useful for

living in contemporary society. Thus, as Primrose and Alexander (2013)

stated, curriculum is a three-dimensional document that takes into account the

students' needs, the content and the instructional methodology.

For Ebert ct a1. e003). curriculum refers to the means and materials

,",vith \vhich s[Llclcnls \\ill internet for the purpose of achieving identified

eclLlC,1li(\I\~i\ UliICUl1h:S. Till' c~lllphasis placed on the curriculum here is the

C\ pl'ricnc.;s 1he kamel'S have to undergo for the achievement of curricular

inknliol1s. Marsh and Willis (2003) limiting the experiences to technology,

contended that curriculum is what the student constructs from working with

the computer and its various networks, such as the internet.
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Lunenburg (2011), citing the following theorists, said that a wider

conception of curriculum, non - technical and more philosophical, personal

and interesting approaches include theories and ideas that are aesthetic

(Eisner), feminist (Giligan), pluralistic and diverse (Banks), political/social

(Giroux), moral/ethical (Reid), visionary and imaginative (Apple & Greene),

and spiritual (Pinar). Lunenburg opined that these new theories and ideas

represent a rejection of traditional curriculum planning, a rethinking of

curriculum, but not necessarily a' practical' interpretation that assists teachers

and curriculum leaders (directors, supervisors, principals, etc) in the

organisation and operation of classrooms and schools.

Introduction to the Concept of Curriculum Implementation

Planned educational programmes need to be implemented and that of

schools is no exception. Hopkins et al. (2011) postulate that there is the need

to engage students in learning what is planned; hence curriculum

implementation is done to transmit the documented subject matter into the

learners. Whereas Fullan and Stiegelbauer (1991) place implementation at the

second level of the curriculum process, Lynn (2011) places it at the sixth

stage.

The il11plcll1cntmion 0f the school curriculum involves interaction

bctw('('f) the lL'~\chcc the karner, the planned programme (the curriculum) and

phy:::ical C"l"ilitil'S uf the school including the teaching and learning materials

\ R()g,ctn & (i r~lyson, 2003). Teachers are the key people who interpret the

planncd curriculum by giving life to it while the audience of any curriculum is

the learners as they are the main figures affected by the curriculum (Yanik,

2007). Adentwi (2000) opined that as the teacher teaches, the learners' role in
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the implementation process IS to co-operate with the teacher for effective

instructional work by providing the teacher with feedback about the

instructional processes, taking good care of textbooks, other teaching/learning

materials and equipment, sometimes taking part in deciding on how the

teaching/learning should be done and finally taking active part in the

instructional process.

Onycachu (2()()8) intimated that irrespective of how well a curriculum

of any subject is planned, designed and documented, its implementation is

important because problems of most programmes arise at the implementation

stage. Thus, the success or failure of a planned curriculum is dependent on

how the implementation process succeeds. The success or otherwise of a

curriculum depends on how the implementation problems are tackled. Cheung

and Weng (2012) aftirming Onyeachu's assertion, wrote that curriculum

reform in Hong Kong is facing key obstacles and challenges that are common

in many other countries at the implementation stage. They cited teachers'

heavy workload, learning diversity in class and teachers' inadequate

understanding of the curriculum as factors serving as challenges to effective

curriculum implementation in Hong Kong. Fehintola (2011) and Ghanney

(2007) hav~ mgucd th:lt impk'menl:uion problems affect learners' academic

performance. Prubkln;; ,\1' implementation, therefore, need to be studied so

that appl'(lpriutc n:c'lllll1lCnd:\liollS are made for their solutions. Hence, the

current study \Vas conducted to ascertain how the learner factor influences the

illlpkmcntalion or the basic school curriculum in Ghana.
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The Concept of Curriculum Implementation

Studies have shown that the success of any educational programme, to

a large extent, depends on the process, which is the implementation part

(Anderson as cited in Anderson, 2002). Implementation is key to the teachers

and students who playa vital role in the success of any educational change.

According to Anderson as cited in Anderson, there are the following levels of

curriculum;

a) Ideal curriculum

b) Perceived curriculum

c) Operational curricul urn

d) Experiential curriculum

Of the four levels, teachers and students in a learning situation are involved in

the last three; therefore, the success of curriculum implementation is

determined by the effective application of the three levels.

The meaning of Curriculum Implementation

Like the concept curriculum. curriculum implementation has been

defined in different ways by dit't'erent scholars. Lewy as quoted in Anderson

(2002, p. II) postulated tlut "implementation means the open use of a

programme throughout an entire school system". This simply means a

nationwide lise of all educ1tional programme. Fullan (1982) perceived

impknrnlUtiun as being the process of putting into practice an idea,

pro~r;\mmc, or set of activities new to the people attempting or expected to

change. Tamakloe (1992) explained Fullan's assertion that, in the area of

curriculum, implementation is mainly concerned with the instructional

programmes. •
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Fixsen, Naoom, Blase, Friedman, and Wallace (2005) defined

curriculum implementation as "a specific set of activities designed to put into

practice an activity or programme" (p. 5). This definition portrays curriculum

implementation as being static as the emphasis is on designed activities

earmarked Cor the implementation and not the process of implementation

itself. In contrast to Fixson et al.'s (2005) definition of curriculum

implementation, Chikumbi and Makamure (2005), Eisner and Mkpa as cited in

Onyeachu (2008), Ofaha et al. (2009), Olufu (2003), Rogan and Grayson

(2003) and The University of Zimbabwe (1995), have considered curriculum

implementation as on-going. For instance, Chikumbi and Makamure

postulated that curriculum implementation entails putting into practice the

officially prescribed courses of study, syllabuses and subjects. Gaba, as cited

in Ali and Ajibola (2015) viem:d implementation of curriculum as putting the

curriculum into action for attainment of the goals for which the curriculum is

designed. Mkpa explained curriculum implementation as the act of translating

the curriculum document into the operational curriculum by the combined

,efforts of students, teachers and Other educational workers. For Ofaha et aI.,

curriculum implementation is putting the curriculum into operation for the

attainment of the goals for which the curriculum is designed. Olufu described

curriculum illipk'JllClll:lti\ln as translating theory into practice with a view to

yielding c:xp..:-:kd results. The University of Zimbabwe, Onyeachu, and Rogan

and Cir~lysoll summarised the meaning of curriculum implementation as the

process of putting all that have been planned as a curriculum document into

practice in the classroom through the combined effort of teachers, learners,

school administrators, parents as well as interaction with physical facilities,
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instructional materials, psychological and the social environment. However,

Ali and Ajibola have cautioned that, it is one thing to plan or design

curriculum and it is another thing to implement it effectively.

Prerequisites for Curriculum Implementation

HECAT (2012) has stated that, to implement curriculum successfully,

there should be [our stages of analysis done at the initial stage; namely,

Accuracy Analysis, Acceptability Analysis, Feasibility Analysis, and

Affordability Analysis. HECTAT explained that Accuracy Analysis is done to

gather comments on the accuracy of the curriculum to be implemented to

ensure that the information is scientifically sound and current. Acceptability

Analysis is done to organize comments on the acceptability of the content.

Feasibility Analysis organizes comments from persons who know if the

cUlTiculum can be successfully implemented in the classroom. And lastly,

Affordability Analysis is done to ascertain the cost and purchase information

regarding how to purchase, implement, and revise the curriculum. This will

bring to light how much it will cost to change the operating procedures of the

school, and can identify available resources to cover the cost of the new

curriculum to be implemented.

Kabeil (2005), cornm'::llting on the prerequisites of curriculum

implement' lion of f'.,·H ...' curriculum 111 Bilingual Developing Countries,

Pllslu!<ltCc! tlMl r~q\lil\:Il1~'nts for curriculum implementation should be

considcred from (hree perspectives: bilingualism technology for information

system dcsign, user bilingual commtmication for user involvement in system

development, and student bilingual communication in the educational process.
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Tamakloe (1992) stated that for a successful implementation to take

place, there are certain requirements and conditions that should be fulfilled.

He opined that in addition to the formative evaluation (Scriven, 1967) which

was used to ensure that what has been designed meets the desired objectives,

there is also the need for a tryout of the programme to ascertain whether there

are naws in it so that suggestions for programme modification could be

made. Anderson (2002) commented that, this assertion of Tamakloe confirms

Bloom's (1956) statement that the preliminary tryout is needed to provide

information for evaluation feedback to help the curriculum planner revise the

materials where necessary.

At the tryout stage, three major types of data are collected (Tamakloe,

1992). These are: Judgemental data, Observational data and data on Student

Learning. In the judgemental data, opinions of teachers, students and other

users of the programme are sought through questionnaire, interviews and

ratings. Observational data are gathered in the classroom on teacher and pupil

interaction as they use the instructional programme. Data on student learning

are gathered by means of making students take tests on each unit of the

instructional programme in question.

Atter the tryout, t!hT is also the need for a field trial which Pratt

(! 980) refers 10 ns "a dr-:ss rehl?arsnl" (p. 416) of the programme. Here, the

final \'t'!'-;io!1 or lh,' curri':lIll1l11 emerging from the tryout is implemented under

condiliul1s as close as possible to those that will prevail when it is installed on

a r~gLllar basis. According to Bathory (as cited in Anderson, 2002), the

purpose of the field-trial is to identify the conditions under which the

programme can successfully be implemented. The type of data collected on
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teachers and students during the field-trial are virtually the same as those of

the tryout. The only difference is seen in terms of scale. Also, because of the

large number of schools at the field-trial stage, data collection is based on

sampling.

Dissemination

After the instructional programme has gone through the tryout and the

field-trial stages there must be an effective dissemination strategy (Tamakloe,

1992). This should comprise translocation, communication, animation and re­

education. Translocation refers to the planning and movement of people and

materials required for implementing the new programme. Issues dealt with

under communication inciude passing on information about the instructional

programme from person to person through personal contacts or the media.

Animation deals with the proYision of incentives that will serve as motivation

to the implementers. Re-education calls for the need for a deep cooperative

experience among teachers in trying out the progranune of instruction and the

establishment of an intimate rapport between the designers and the teachers.

These four components of dissemination are highly complementary to one

another. One cannot adequmely occur without the other three (Tamakloe,

1992).

Conditions that Ensuri.·Effcl'lin Implementation

Tc'(lC: 11 '1':> at\: the illlpkmenters of an instructional programme

(Adent\Vi, 20UO). Fullan (1982) affirmed this point when he stated that

"educational change depends on what teachers do and think" (p. 107).

Accordingly, Tamakloe (1992) opined that it is imperative to give adequate

preparation to teachers who will handle the programme to ensure effective
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implementation. There is the need to have a short-time measure to nm an in­

service training programme for incumbent teachers and also a long-term one

to redesign the pre-service teacher programme in order that newly trained

teachers are equipped with the requisite knowledge and skills for an effective

implementation of the instructional programme. Glatthorn as cited in

Anderson (2002) perceived this issue and asserted that some staff­

development time should be devoted to an analysis of the effects of the new

curriculum. In this wise, opportunities would be given to teachers to share

their perceptions about student response to an achievement with the new

curriculum. Also, part of the development session should be devoted to

collaborative development of teaching and learning materials. Finally, staff

development should provide opponunities for peer coaching to foster the

acquisition of new skills, However, it is sad to note that an earlier research by

Lortie as cited in Anderson I' 'vealed that teachers interacted with each other

very infrequently.

Again, before the commencement of implementation, there should be a

taskforce or project team that should be responsible for the curricular change

effort. The duty of the team is to determine how rapidly and broadly the

curricular change \-vill be introduced into the schools; secure the needed

resources foi' lhe successful accomplishment of the project; make specific

provisions tll SCL'\iI\' 1.'0n! inlll'd input fi'om teachers and to anticipate and make

tIll' n('c('ssnry urg;l1Iizalional change (Glatthorn as cited in Anderson, 2002).

'file team, whieh should compose of one or more of district

administrators, school department heads, teachers, parents and in some

instance student representation, also has to provide the required staff
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development for those who will initiate the project. They should also be sure

that all materials and equipment are available and accessible. Also, they

should secure the active support of district or municipal supervisors (as in the

case of Ghana) and monitor the teachers' use of the new curriculum during its

initiation (Glatthorn as cited in Anderson, 2002). However, Glatthorn

cautioned t.hat effective implementation can be expected only when teachers

are provided with quality materials that will support the new curriculum.

Tamakloe (1992) shared this view when he declared that after thorough

dissemination is done, an investigation has to be made to ascertain if there is

adequate input such as equipment, and materials such as tools, books and other

instructional resources to sustain the implementation process.

Finally, Lewy as cited in Anderson (2002) suggested that the end of

course examination should be redesigned to suit the tenets of the programme

in order that objectives are achieved. This move will also provide the needed

motivation for both teachers and students who use the programme to work

harder as they endeavour to make the latter pass their end of course

examination.

Components of Implementation

Fullan (1982) ha~ r 't"'!Tt'd 10 components of implementation as what is

meant by change in practice. i\bny I\~searchershave expressed that whenever

St)\11c'lllil1g I1\: " is bi..'il1g implt'mented, a number of components of existing

pr;lcticcs arc alter~.'J. Citing Leithwood, Anderson (2002) outlined some of

th~sc affected components as: changes in global conceptions, objectives,

content, instructional materials, and teaching strategies. A large scale study in

the United States by Crandall et aI. ( as cited in Fullan) revealed that in a given
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curriculum change, whether externally or locally developed, changes occur in

terms of what teachers and others think and do. That is, they will alter aspects

of their beliefs, use new curriculum materials and technologies, and employ

teaching and learning diagnoses that are novel. The idea of components of

implementation could also be applied to fidelity and adaptation perspectives

where in the former, components contained in the developer's version are

identified and measured while in the latter, what has changed in practice from

what people were previously doing are also identified and assessed.

In sum, implementation involves teachers putting into practice in the

classroom situation an educational programme that has been planned and tried

out. Implementation calls for putting in place certain favourable conditions to

ensure the success of the particular programme concerned. The absence of

these conditions ,",vill render the programme ineffective. However,

implementation can never go on without bringing about changes in existing

practices, It is worth noting thal even though the learner has been stated as the

beneficiary of the curriculum implementation when the right conditions are set

for curriculum implementation, how the learner influences the implementation

process has been left Ollt. This smdy addressed that issue.

Context of Curriculum Ch;lIlgc: Contlict and Consonance

Paris (as cited in Anderson, 2002) in a study noted that, there is

conni" and cpnSllll;\JlCe resulting from a clash between the fidelity and

enal'lll1..:nt pl'rspcL'liws of curriculum implementation. This conflict and

I,;onsonancc stcms from the fact that teachers share "the enactment

assumptions that teaching requires context-specific knowledge acquired

through deliberative practice, which by definition cannot be the same static
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truth for all" (Snyder et a1. 1992, p. 426). Teachers, therefore, consider the

skills, talents, and knowledge necessary to enact a curriculum as context­

specific that must be achieved repeatedly by individual exploration. To enact a

quality curriculum then, the best way for teachers is to engage in classroom

exploration, discussions and observations with their colleagues, and formal

and inforrnal instruction. The ideas derived are then subjected to the ongoing

evaluation and revision in practice of the teachers in their respective

classrooms.

But the teachers' assumptions come into conflict with the policies of

the planners of the curriculum programme. This happens because as the

fidelity-oriented administrators with sincerity believe they are using the best

known innovative methods to ensure that all teachers use the best instructional

methods and materials for effective school work, teachers perceive the move

as placing limits on their '"exercise of professional judgement" (Snyder et a1.

1992, p. 426).

Paris (as cited in Anderson, 2002) argued that the perspectival clash

about the teacher's role in the creation of cUlTiculum results in destructive

contlict. Time, energy. and reS0llrCeS are expended in ways that deviate from

the mutLI<lIly held goals \)[ th' tiddity-oriented administrators and the

enaclmelil-ori<:nlcd tClch,-'r::;. The consequences of this conflict are that efforts

are bloc:k.:d, ick:ls s:lClitin:d, :lnd goals compromised to the detriment of the

Snyder et al. (1992) in concluding the discussion on the contlict and

consonance that crop up in context of curriculum change, intimated that

enactment studies reveal that the effects of outside influences such as
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curricular materials, programmed instructional strategies, local and state

policies differ depending on their proposed function. When the aim of the

outside influence is to exercise control by attempting to standardize classroom

experiences of teachers and learners, a negative effect is experienced by

teachers and students. But when the outside influences are employed as

attempt to provide teachers with tools to collaboratively develop their skills,

knowledge, attitudes in context-specific environments, they result in positive

effects for teacher development, enriched curricular experiences and student

outcomes.

The Concept Learner Factor

Even though the learner is the centre of curriculum implementation

(Adentwi, 2000; Chikumbu and rvlakamure, 2003), empirical work on the

learner factor on the implementation of curriculum in the literature is sparse

(Wang, 2006). However, a number of educationists have expressed their views

on the characteristics of the learner factor and their influence on the

implementation process. Jenkins (2003), Koch (2013), and Proffitt (2008)

have considered the intelligence of the learner; Marple (2011-2012), and

Krzysztof (2013) have looked ~H physical preparedness of the learner; Barbara,

Walker and Bigdow (1989). Bridge-stock, (2013), Basni, (2015), Irandoust

and Karison (200?), ["kin mey, (20!3), Quin (2012), Trinity College Dublin

(2012), (Il\d 'v\lcb'l" and Custer (2005), have written on learner preference;

Bennetl, !-Iunll1 , Kl.'llogy and Young (2010), Douglas (2012), Keeley (2011),

Lynn (200S), Nellen (2000), Onuka (2012), Sheehy (2012) and Time

management made easy (2013), have considered time management of the

learner. Burke and Sass (2008), Carrell, Mahustrom and West (2007), Johnson
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(2000), Majeed (2010) and Cambridge Advanced Learner's Dictionary (2013)

have written on peer influence whilst Arumugam, Rafile- Galea, de Mello and

Dass (2013), Bastable (2007), Bishop, Berryman and Teddy (2007), Cong

(2012), Lal (2003), Manikultty, Anuradha and Hanson (2007), Parrish and

Lincler=Vanberschot (2010), Purnell and Paulanka (2003) and Santamaria

(2009), have dwelt on the cultural practices of the learner. Caro (2009), Devlin

and 0' Shea (2011), Huseynpur, Moghaddam, and Rezane (2015), Marmot

(2004), and Okioga (20 J3) have written on the socio-economic status of the

learner. And Abubakar and Adegbeyega (2012), Mutekwe, Modiba and

Maphosa (2012), Salami (2013) and Zembor and Blume (2011), have written

on gender issues of the learner.

The Learner's Intelligence:

Assemi and Sheikzade (2013) stated that intelligence is very important

in motivating a student to learn a course he/she selects to learn; and that the

student's capability, talent and interest facilitate clltTiculum implementation.

Effective intelligence activity requires concentration (Koch, 2013). Koch

explained that if students are to understand a text or solve a problem, it is

required of them to be creati\'e by putting themselves in the place of the

characters in the text or in th' sphere of life that most naturally relates to the

problem to be ~()Ivecl, 1'lh." thought process should be controlled and focused

on the obj.::ct of sludy (Jenkins, 2003).

Gadner (as cit~d in Koch, 2013), identified eight intelligences or ways

lhat people karn which are connected with mental preparedness of the learner.

They are as follows: Linguistic intelligence: With this type of intelligence, the

learners are able to use words effectively and learn best by speaking, writing,
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reading and listening. These students are likely to excel in course activities

that involve telling or creating stories and enjoy crossword puzzle or

conundrums. Subjects that cater for learners with Linguistic intelligence in the

basic school curriculum in Ghana are English Language and Ghanaian

Language.

Logical or mathematical intelligence: Here, the learners enjoy working

with numbers, logic, problem solving, patterns, relationships and categories.

These students excel in science courses. Mathematics and integrated science

cater for Logical intelligence in the basic school curriculum in Ghana.

Spatial intelligence: These learners learn visually and by organizing

things spatially. They think in images and pictures and understand best by

seeing what they learn. They enjoy charts, graphs, maps, tables, illustration,

art models, puzzles and costumes. Mathematics, integrated science, and basic

design are the subjects that cater for learners with spatial intelligence in the

Ghanaian basic school CUITiculum.

Body-kinaesthetic intelligence. These learners prefer physical activity,

are generally co-ordinated and athletic and partial to assignment that require a

certain level of active particip:uion. They enjoy sporting activities and all

types of schoo! work thm fe-quirt' odily activity such as dancing and the like.

Music and danct'. s\lcial sllldies, physical education, and information and

comnlunicr\rion k·l:hllO!Ol,2.y are the subjects in the basic school curriculum in

Ghana thal hdp ck"clop body-kinaesthetic intelligence of the learners.

rVlusical intelligence: These students take pleasure ih musical

expression through songs, various rhythms and musical instruments. They are

receptive to numerous types of sounds, memorize melodies easily and may
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possibly enjoy activities such as drumming, humming and whistling. Music

and dance provides avenues for the development of musical intelligence in

Ghanaian basic school learners.

Interpersonal intelligence: These learners are very aware of their

personal beliefs and values and are usually reserved, self-motivated and

especially perceptive. These learners take pleasure in co-operative learning

and are sensitive to the feelings and motivations of others. Religious and

moral education is the subject that promotes interpersonal intelligence in the

basic school curriculum in Ghana.

Natural intelligence: These learners enjoy nature and recognize details

m plants, animals, rocks, clouds and other natural formations. They excel

academically when observing fine distinctions among similar items.

However, Kiggundu and Nayimuli (2009) cautioned that in a learning

situation, students may be so entrenched in their thinking and behaviour that

changes proposed in the curriculum may not be enthusiastically received and

this may affect implementation negatively. Integrated science in the basic

school curriculum promotes natural intelligence in the learners. In the

Ghanaian basic school context. k~rnc:rs operating at the various intellectual

levels are all made 10 kmn sunlardized and varied curriculum content

irrespective of th.:ir rn':l1la! ;,;ap;\bilities. Thus, learners learn what they are

intellectuall)' nOl prqxm'c1 for. This study examined how learners' intelligence

inllu"ncl's curriL'1I11l1l1 implementation.

TIH' ILrarnrr's Physical Preparedness

The learning of certain curricular activities requires some amount of

physical preparedness on the part of the learner. Wikipedia (n.d.) intimated
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that physical preparedness consists primarily of general preparatory and some

specialized conditioning exercise to work all the major muscles and joints.

Physical preparedness and functional state of boys differ from those of

girls on the indexes of force. In terms of psycho-physiological possibilities and

frequencies of heart-throbs, power capabilities for girls occupy middle

position in the general structure of preparedness while for boys power

capabilities occupy leading position. Doyle (n.d.) asserted that a child needs to

develop physical skills (doing, playing and co-ordinating) in addition to

growth of his/her intellectual and emotional capabilities. This type of

development which applies to sports and games, also applies to many other

activities such as learning to piay musical instruments, using a computer

keyboard and mouse, controlling a brush or a pencil in an art class, legible

cursive handwriting, using all hand and power tools or riding a bicycle. Thus,

a learner's physical preparedness or otherwise is likely to influence the

implementation of the curriculum as most curricular activities require the use

of some form of physical work. The ~Iinimum Standard for education,

preparedness, responses, recovery (n.d.) reiterated that curricula should be age

appropriate and compatible with cm-n rs' developmental level, including their

sensory, menta!, cognitive. psychosocial and physical development. But

Marple (20 I] -2(12) cnutiol\t'd that students' temporary medical disability

prevems at ( 'Illi veness in l't'gular day class on alternative educational

prOgr::\I11l11e.

Thc Lcarncr's Learning Prcfcrence

Mark, Abante, Almendral, and Manansala (2014) found that learner

characteristics such as learning preferences, physical and mental capabilities,
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and learning styles impact the nature of the instruction. Preference differ

across subjects, across universities, and this depends on the student

(Mcinerney, 2013), and students· prefer subjects that are closely tied in with

their daily lives (I-Iasni, 2015). Student survey results of 2012-2013 from

graduate school applicants worldwide revealed that the most popular courses

were business and its related subjects (Bridgestock, 2013). Irandoust and

Karison (2002) also found that good performance by students depended on the

subjects chosen at high school. There are preferences associated with female

and male learners respectively for certain curricular activities (Weber &

Custer, 2005). They explained that, females preferred topics on repairing

products.

Barbara et al. (1989) identified four distinct learning preferences as:

the symbols learner, the patterned iearner, the patterned event learner, and the

outlined events learner. These they briefly described as follows:

The symbols learner: These learners gain meaning from verbal or

visual symbols presented in a logical way. They seem to gain new information

by researching and reading textbooks as these sources organize information in

precise, logical, categorical strllctur~s that are similar to their own thinking.

They prefer a lecture thai is l\)gically and sequentially presented. They find

group discussions eiresolHt'.

The pilll<.Tncd knm~rs seem to gam from personal association

d~vchlpccl lhrout:h pnllerns of communication that are verbal and non-verbal.

They appear to attend to vocal intonation during discussions. They seem to be

more comfortable when allowed to make personal interpretations of new

information and to share this interpretation in a non-judgemental situation.
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They find new information useful when it is followed by a discussion that

relates this information to self.

The Patterned-Event Learner: For these learners, meaning seems to be

gained from real-life experiences where experience is conceptually connected

in patterns. They prefer to conduct an experiment to gain new information.

Since they organize information around personal life events rather than precise

categorical relationships, they find communication with words difficult and

time consuming.

The outlined events Learner: For these learners, meaning seems to be

gained from specific sequential events. They prefer that someone demonstrate

in an outline the separate parts of information related to a previous concrete

experience. They like to practice the discrete skills before putting them into a

whole and their learning is greatly enhanced by direct experience.

Trinity College Dublin (2012) reported of Kolb's Experimental

learning Model. This model has four types of learners having preference for

concrete experience or abstract conceptualization and active experimentation

or reflective observation. The learning model is briefly explained as follows:

Type 1: Concrete, ref1ccti\'e-the diverger. These learners like to relate

course material to their expcri('!1('cs, interests, and future careers. Type 2,

Abstract rdll'cliv(:·,the a~similat0r. These learners like to reflect on organized,

topical infonnation. Type 3. ConvergeI'. Convergers like to work on well­

ckfin"x! lasks and to learn by trial-and-error in an environment that allows

lhL'1l1 to kcl sale. Type 4. Concrete active the accommodator. Accommodators

slike to apply course material to new situation to solve real problems.
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VARK (2006) looked at the way learners prefer to take-in and give­

out information. VARK has five possible outcomes discussed below:

Visual learner: These learners learn best through visual experience and find

diagrammes ancl graphs useful. They engage well with posters, video materials

ancl photography, and are likely to use colours and high-lights and studying

aids.

Aural learner: These learn best through listening; and find discussion,

debate and audio materials useful. But they may have difficulty taking note,

and so prefer to record lectures for future listening.

Read/Write learner: These learners learn best through written

materials, with benefits from tmditional teaching methods as their strength lies

in reading, taking notes and writing essays. They benefit from hand-outs and

effective reading list.

Kinesthetic learner: Kinesthetic learners learn best through practical

application. They find laboratory work, practicals and field trips useful. But

they may have difficulty with text based teaching methods and abstract and

theoretical modules.

Multimodel learner: £\!lultiuodd learners have a preference for two or

more of the above approaches. Quin (2012) found that some learners dislike

writing activities such as writing essays in class individually and writing

essays within a gr"llp and [his affect curriculum implementation. This study

assess~:c1 how [he learning preferences of the Ghanaian basic school pupils

aCi(-d curriculum implementation.

As a corollary to the learner's preference is the learner's interest.

MacCarthy (2014) stated that there is much power in students' interest in a
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topic; and that when a topic connects to what students have interest in doing,

engagement deepens as they show willingness by spending time to think,

dialogue, and create ideas in meaningful ways. Murphy (2013) reiterated that

interest exerts powerful influence on students' academic and professional

choices, and that passionate interest can allow people to overcome academic

difficulties or perceptual disabilities.

The Learner's Time Management

How smart students are is less important to their success than how they

manage their time (Hamzah, Lucky & Joarder, 2014). Being organized include

listing study time (Nellen, 2000), using a study calendar (Lynn, 2008 &

Sheehy, 2012), allotting time to listed priorities (Onuka, 2012), deciding on

how to spend time and keeping a learning environment (Keeley, 2011).

Onuka, observed that effective time management requires high level of self­

discipline which results from sacrifice of certain not very essential things that

economists would refer to as opportunity for the time management

effectiveness. Bennet, Horan, Kellogg and Young (2010), and Douglas (2012)

lamented that many learners waste a lot of time through watching television,

playing video games and making rdless phone calls, engaging in excessive

computer games and internet Stirling. These acts definitely influence pupils'

academic work, and that is \\'h<lt this study set out to investigate.

Pc('r Inlluelll"(' 011 t1H! Le;lrllcr

Cltnbridgl.· Advanced Learners' Dictionary (2013) explained peer

inl1l\~nce ;IS " strong inlluence of a group, especially, of children, on members

of that group to behave as everyone else does. Most academics recognize that

a child's peers can have an impact on his/her academic achievement (Johnson,
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2000). Carrell, Malmstrom and West (2007), Lam (2012) and Majeed (2010)

reiterated that the values of the peer group with whom the learner spends the

most time are a stronger factor in the student's level of academic success; and

that academic achievement is closely linked to peer influence. But Burke and

Sass (2008) wrote that measurement of peer effects at the classroom level has

been scarce as a result of data and methodological limitations. This study

investigated the effect that peer influence has on the implementation of the

Ghanaian basic school curriculum.

The Learner's Culture

Hofstede (as cited in Manikulty et aI., 2007) intimated that culture is

the collective programming of the mind that distinguishes the members of one

group or category of people from another. Manikulty et al contended that the

cultural context of education plays an important role in understanding how and

why students react in particular manner to a learning environment. Both

Bastable (2007) and Lal (2003) affirmed that the cultural background of

students influence their willingness and ability to respond to and make use of

the teaching/learning situation.

Purnell and Paulanka (as cited in Bastable, 2007) identified dominant

language, language barriers. r.:-ligiolls beliefs and practices and social status of

the learner as l~lCf(1rs in curricululll implementation. Cong's (2012) worry was

that stud,'n! fl\lm lIoll-111niIlS[re,1111 cultural backgrounds have to learn a

eli f!(-l'(' III s\.'t of conventions of literacy practices and often expenence

diClicultics with schooling.

Anlll1ugam et al. (2013) found that students' learning is embedded in

rich culture and attributes as they demonstrate positive values such as unity,
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tolerance, obedience and respectfulness. Arumugam et a1. found also that

practising and appreciating their culture and customs reflected in how students

interacted in the classroom. The school's task, therefore, is to recognize the

minority cultures and assist students to function more effectively within those

cultures (Barnhardt, 2006). To this end, Bishop et a!. (2007), Manikulty et a!.

(2007), Parrish and Linder-Jamberchat (2010) and Santamaria (2009)

perceived the teacher's role in relation to students' culture as very important.

While Santamaria suggested that teachers use their students' culture as a

foundation for learning, Parris and Linder-Jamberchat and Manikulty et a1.

said teachers should consider students' di fferences so as to handle their

courses with greater sensitivity to cater for divers needs. Also, competent

teachers should use their learners' culture(s) as a building block (Bishop et

a!.), and be more knowledgeabie about the cultural differences of their

students (Parrish & Linder-Jamberchat).

The Socio-Economic Status of the Learner

Mueller & Parcel (as cited by Caro, 2009, p. 559) defined a family's

socio-economic status as "the relatin:' position of individuals or families

within a hierarchical social structure based on their access to, or control over,

wealth, prestige, and power" Thus, the individuals' or families' . social

standing ill reb! ton to whar they possess or do not possess determines their

SOClo-cconolnic swtliS. IVlannot (2004) added that a family's socio-economic

status includes rill' household income, their education and occupation. Caro

l~lll1ld that there is a positive relationship between family socio-economic

status and academic achievement of students. This relationship is referred to in

the literature as socio-economic gradient as it is gradual and increases across
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the range of socio-economic statllS. It is also referred to as socio-economic gap

to refer to a gap in academic achievement between students of high or low

socia-economic status families. As low socia-economic status children get

older, their situation tends to worsen and this makes them leave school earlier

as a resul t of their relatively poor skills (Rumberger, & Shargel, as cited in

Caro). In the final analysis, they are likely not to enter the labour market

successfully or pursue posf-secondary education (Cabrera & La Nasa, 2001).

Okioga (2013) intimated that middle class families engage actively in

their wards' education and development by using controlled organized

activities and foster a sense of entitlement through encouraged discussion.

Devlin & O'Shea (20 I I) have suggested that in teaching learners from low

socio-economic status, teachers should be approachable and available to guide

the learners to learn. They should be enthusiastic, dedicated and have good

rapport with the learners. Huseynpur et al. (20 I5), therefore, suggested that

researchers should consider socia-economic factors when dealing with

researches in educational fields. Hence the inclusion of this variable in this

study.

Gender Issues of the Learner

The literature reveal~ th~ll gender issues of learners have influence on

their acmkmic slatus. Z-:mbllr and Blume (201 I), and Salami (2013)

postulated tll<ll llh:r.-;· is u signilicant effect of gender on the variables of

acackmiC' elhics. They explained that on the average, girls perform better in

Sdl(lol than boys. Comparatively, girls get higher grades and complete high

school at a higher rate than boys. Girls exhibit higher verbal ability throughout

high school. However, they lose ground to boys after fourth grade on tests of
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both mathematical and science ability. Abubakar and Adegbeyega (2012)

reiterated that there is a positive correlation between age-academic

achievement and gender-academic achievement. Mutekwe, et al. (2012) found

that the perception of girls is that the treatment they receive in school, at home

and in society led to under-achievement in their academic work. A large scale

study in South Carolina Department of Education involving roughly 7,000

students, 1,120 parents and 760 teachers from 119 different elementary schools

revealed that single gender class increased the students' academic success and

attitude towards learning (The I-luff Post, 2015). The current study set out to

investigate how gender issues of the learner also influence curriculum

implementation at the basic school level in Ghana.

Conceptual Framework

The foregoing discussions on the concept of the learner factor have

explained how the implementation process is influenced by the learner. This

study examined the characteristics of the learner discussed as the main

variables. I, therefore, conceptualized that the learner factor influences

curriculum implementation. Thus, the learner as a factor, and the

characteristics that el11anat~ from the learner, influence curriculum

implementation, This concc:ptual framework is illustrated in my construct as

follows:
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Leamer preference

Physi cal preparedress

Time mitl3st€1llent

Pa!rirfllJ~

a.J1tur~ pmtices

Learner Intelligente

Socio- eu:nomicbatkgrOU'ld

Gender ISlIJes

OJrricUum

Im~emerution

Figure 1: Cont.:ptual Frarr.c-: (t or lx.mel Facto! on Curriculum Implementation

In my conceptual construct, the learner with all his/her characteristics

IS the independent variable influencing curriculum implementation, the

dependent variable. However, it is when the model is applied in a study that it

would be ascertained whether the influence is positive or negative. It should

be noted that the order of the arrangement in which the learner characteristics

appear in the conceptual model does not mean that is how they influence the

implementation process, Also, how these characteristics influence curriculum

implementation differ from one l 'arner to ,mother. Thus, while a given

charackristic or on~ learner intlue,h:'(:s curriculum implementation positively,

the s~me c!lM(lcterisliC' ur 'lIhHhl:.'r learner would influence curriculum

impkl11(:ntatil1n l\cg:\[i\'~ly. fnr instance, if learner A's peer influence is

aCiH.kmictlly positive, then the influence learner A exerts on the

impkm(:lltation process will be positive; and if learner B's peer influence is

negative, then learner B will influence curriculum implementation negatively.
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Theoretical review

Approaches to Implementation

The approaches to curriculum implementation describe how a

proposed educational programme is put into action. There are three

approaches to curriculum implementation; namely: Fidelity Perspective,

Mutua] Adaptation, and Curriculum Enactment (Anderson, 2002).

Cuniculum Change under Fidelity Perspective

Fidelity concerns matters of centralization, homogeneity and authority

(Fullan, 1982). The idea of fidelity maximizes consistent or faithful

implementation. Rutz-Primo (2005) contended that even the best programme

in education will fail to have the intended impact if its essential elements are

not implemented properly. Citing Hause, Rutz-Primo, therefore, explained

Fidelity as the determination of how close the programme is implemented

according to its original design or as intended. Thus, under fidelity

perspective, . it is assumed that intended outcome of the curricular change

corresponds to what has been planned originally. Certain assumptions related

to curriculum knowledge, change and the role of the teacher underlie this

perspective. The assumption of I'd archers with this orientation is that a

curriculum product is something. that is developed externally by experts who

planned tile innov'lliol1. Ckmge is perceived as a linear process with the

assumption that th" JllOrC the [lctors that facilitate or hinder the process of

ch;lI1gc h~I\'C bc\.'n identi lied, the better the change (Arthur, 1999). It is also

assumcd that the role of the teacher is paramount to the success of the

innovation as he or she is the transmitter of curriculum knowledge to students

(Adentwi, 2000). It, therefore, follows that successful implementation cannot
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be achieved unless the teacher implements the curriculum as faithfully as the

way it was intended to be implemented. Thus, the teacher is expected to

follow the indications and implement the curriculum packages as intended by

the designers (Snyder et aI., 1992).

In implementing the basic school curriculum in Ghana under the

fidelity perspective, teachers are encouraged to study the content specified in

the various syllabi and impart it to their pupils. Also, methods and strategies of

teaching, exercises for evaluation are specified by the curriculum planning

body (The Curriculum Research and Development Division) which basic

school teachers are to comply with to the letter (Ministry of Education, 2012).

Studies on Curriculum Implementation under Fidelity Perspective

According to Gross, Giacquinta, and Bernstain as cited in Anderson

(2002), innovations introduced into schools are proposals for change and to

achieve their intended effects, [hey must be implemented. Gross et al. have

however, observed that one major reason accounting for failure of educational

change to achieve its intended eft:~c[s is inadequate implementation. To

explain this assertion, they indicated that [he answer to why an innovation was

unsuccessful "may even reduce to the simple fact that it was not in reality

operative, it existed only on pap"f ... \\hen the stimulus is not there, there is no

process that it can operate:" (p. 20),

Rutz- Prim') ( O(5) t:llllClllcc! that empirical evidence on the effect of

[<,i(!elit)' of Curriculum Implementation on programme success is limited.

Thul11as, cited in Anderson (2002) argued that most studies of educational

change in the past have been concerned primarily with the adoption of

innovations in school systems. The conclusion was that innovation that was
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merely adopted did not necessarily lead to the expected change at the school

level. Consequently, since one cannot assume that an adopted innovation

automatically becomes a reality, researchers realized that it would be better if

the issue as to the extent to which the innovation is in fact in operation in the

adopting organization is addressed before attempting to make judgements

about its effectiveness. Pullan and Pomfret (as cited in Anderson), observed

that unless an attempt is made to conceptualise and measure what has

happened, one would simply not know whether a change has taken place.

In view of this statement, Arthur (1999) reported that most researchers

in the past concerned themselves with measuring the degree of implementation

from the fidelity perspecti ve when dealing with results of intervention

programmes that were seemingly disappointing. For instance, 12 of the 15

studies reviewed by Fullan and Pomfret (1977) were carried out using the

fidelity perspective. Researches conducted by Gross et aI., Hall and Loucks

and Huberman are all examples of studies undertaken from fidelity approach

(Arthur). Rutz-Primo (2005) identitied five aspects that have been measured

across studies on Fidelity of Implemer [at ion as follows:

(1) Adherence-extent to whicl. sp ci fied program components are

delivered as the prugram pres'riks: (2) Exposure-amount of program

content r('c~'j\'~d by p~1rticip,ll1!s (i.e., number or length of sessions or

frequency 'vVilh which program techniques are implemented); (3) Quality

of progrum .::kl ivcry-exlcnt to which providers approach a theoretical

ickal in terms of delivering program content and processes; (4)

Participant responsiveness-extent to which participants are engaged; and
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(5) Program differentiation-uniqueness of the features of the program or

treatment components that can be reliably distinguished from others

(p. 3).

However, studies conducted under fidelity approach seeking to find out

the degree of implementation of an innovation revealed that great variability

exist among implementers. The conclusion was that it should not be assumed

that just because an innovation has been adopted, it was being implemented as

planned in the various classrooms. Rivelin and Timpane's Project-Follow­

Through Evaluation as cited in Arthur (1999) showed that there was variation

within sites using different models. Arthur reported that, a study conducted by

Gross et at (1971) to detennine the extent to which organisational members

altered their behaviour so that it corresponded to behaviour patterns required

by the innovation revealed that there was variability in teachers attempting to

implement the innovation. Citing Hall and Loucks, Anderson (2002) reported

that great variability in concerns existed among teachers and that the

individual's perceptions, feelings, motivation, frustrations and satisfactions are

factors responsible for such variability. Hall and Loucks identify eight levels

of using an innovation as non-us" orientation, preparation, mechanical use,

routine, refinement, integ.ral iOIl and r~nC'\Val. They proposed that to assess the

ex lem to \\ hiel an il1l1uvak! Pl\.1gr<l111l11C has been put to actual use, teachers

should be op\.'r'lling in a r Hlline manner before one can intimate that the

chnn~~ 11<15 b.: ...·n iI1lpkllll'ntcd.

Curriwlull1 Change under Mutual Adaptation Perspective

MUlual Adaptation might be viewed as representing a midpoint along a

line that moves from complete fidelity in implementation of an educational
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programme to curriculum enactment. Mutual adaptation is a collaborative

approach in which curriculum developers and those who actually use it in the

school or classroom situation make adjustments in a curriculum during its

implementation (Snyder et al., 1992); and the goal is to engender better

understanding and stronger commitment to the spirit of the reforms (Reiser, et

al. 2(JOO). tv!utual-Adaptation tends to be the exception rather than the norm in

educational reforms that seek substantial transformations of extant practice

(Fullan, as cited in Raiser et al.). Rather, local adaptation is typically a one­

sided affair in which reforms are adapted to fit local practice, with minimal

changes to local practice.

The assumptions underlying this perspective are that "rather than being

passive recipients of products developed by experts", teachers should be active

shapers of curriculum change to meet local needs. "Rather than a linear

sequence from researcher and developer to teacher", curriculum irmovation

should be influenced by schools and ciassrooms (Posner, 1992, p. 218). It is

also assumed under this implementation perspective that a curriculum product

is a material jointly developed by bOlh the curriculum designer and the

teachers using it in the classroom to nnke room for the solution of problems

peculiar to their respective localities. \Vhile researchers holding the fidelity

view inter",:>! thc!llselvc:s in lllta5ming the degree to which a particular

innovation is impklllL'llkd ns pl:llltled, mutual adaptation researchers appear to

be committed to employing "new strategies and theories from the social

scict\ces to ut\cover what intensive, descriptive data will yield about the

various educational problems of education" (Snyder et al. 1992, p. 411) and

identifying the factors that promote or hamper implementation as planned.
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Whereas the fidelity perspective considers curriculum knowledge as

something created outside the school, mutual adaptation research tends to

perceive knowledge as one facet of a larger complex social system that cannot

be taken for granted. Under mutual adaptation perspective, who initiates

curriculum knowledge is of secondary importance to understanding the factors

that affect innovation or change whether in or outside the school. Unlike

fidelity research in which evaluation is tied to the degree of match between an

implemented curriculum and an original design, in mutual adaptation studies,

evaluation is based more on reporting what has happened in the context that

was studied and conclusions are drawn in line with the perspectives that

motivated the research. In the fidelity perspective, developers attempt to be

highly specific, while in the adaptive approach there is much open-endedness

allowing for decisions to be made along the way (Anderson, 2002). The

curriculum for basic education in Ghana allows for the mutual adaptation

perspective to be practiced in Ghanaian basic schools as teachers are

encouraged to use their own examples and also add information gained from

other sources apart from the contents outlined in the various syllabi to foster

teaching and learning in the schools \t-.linistry of Education, 2012).

Studies 011 Curriculum Impll'rl1\Clltatioll under Mutual Adaptation

Perspective

Fullan (j (JXI) opined that curriculum implementation is intended to

cffecl a ch;mg(' in an educational programme. However, the process of

impkl11(~ntalion is said to have been fraught with a number of problems that

tend to militate against the success of the change to be effected (Babalola, &

Mkpa, as cited in Onyeachu, 2008). Arthur (1999) noted that, studies
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conducted by Bentzen, Bredo and Bredo and Sarason among others have

revealed that implementation problems are the cause of failed change efforts.

The studies indicated that the most outstanding of these problems was the lack

of opportunity on the patt of implementers to shape the curriculum in ways

that were suitable to their local purposes. Accordingly, the mutual adaptation

approach to curriculum implementation was introduced.

As curriculum implementers began using the mutual adaptation

approach, research conducted on its efficacy came out with several findings.

Fullan and Pomfret as cited in Arthur (1999) repolted of a multi-year study

from 1973 to 1977 which was conducted to examine four federally funded

programmes designed to promote change in the structures or practices of

schools and a vanety of innovative practices as well as classroom

organisation, reading programmes, bilingual and career development

programmes. The study brought to light the fact that when programme

organizers do not deal adequately with local organizational circumstances the

programme is bound to fail. It was, therefore, concluded that successful

implementation is characterized by a process of mutual adaptation.

However, Lehming and Kane (as cited in Arthur, 1999) observed that

there are problems associated \\i(h \\hat might be referred to as pure mutual

adaptation 1'X:rsr 'clive, To verify this ~lssertion, Arthur postulated that, a study

vvas cGndu(:!I:,1 by P'l! k~'\\'itz. Tabachnick and Wehlage (1981) on the

processes or adnplHtion and response of six schools implementing Individually

Cuided Educati\)J1 (I G E). The outcome of the study revealed a host of

shortcomings some of which are discussed briefly below.
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Instead of merely adapting the programme by making modifications to

reach the same goals, schools rather revised both the technology and its

espoused goals. The result was the production of individuals who would only

function in their communities but not in other communities as later confirmed

by Almstrong, Hanson and Savage (1985), Musgrave (1985) and Sadker and

Sadker (1979).

Knowledge was seen as something to be imparted to the student. This

issue contravenes the idea of child-centred education, which advocates that

knowledge should be acquired by the learner through experience (Smith,

Stanley, and Shores as cited in Arthur, 1999). Doll (1982) argued that learners

should be guided to discover things for themselves as they study and must not

be made passive participants in the learning situation.

Evaluation was based on objective measurement of outcomes. Atkin

and Stake (as cited in Anderson. 2002), had contended that evaluation, when

based on objective measurement of outcomes, restricts both the teacher and

the learner in what they can achieve in the teaching/learning process and,

therefore, stifles creativity.

Lastly, some illusory schools \\cre characterized by discontinuity. That

is, each grade learnt something din~r'nt from what they did at the previous

grade. Oliva (1992) condemn" j this pr;lctice by intimating that it is contrary

to the prin..:ipk of :;pir~dlillg and continuity which states that concepts, skills

and knowh::dg,c should be introduced and re-introduced to ensure

rcint'LlrCCl11enl of what is learnt.

Notwithstanding the above shortcomings associated with mutual

adaptation perspective, Posner (1992) wrote that for an appropriate means of
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effecting educational reform, there needs to be negotiation and compromise

between programme planners and implementers.

Curriculum Change under Curriculum Enactment Perspective

Compared to research using the fidelity and mutual adaptation

perspectives, curriculum enactment is sparse (Anderson, 2002). From the

enactment perspective, curriculum is viewed as the educational experiences

that are jointly created by students and teacher. Students and teachers see the

curricular materials and programmed instructional strategies at the heart of

fidelity and mutual adaptation as tools which they use as they construct the

enacted experiences of the classroom. Snyder et al. (1992) wrote that major

research questions in curriculum enactment revolve around such issues as:

I. What are the enacted experiences and how do students and

teacher create them?

2. What effect do outside factors (e.g., curricular materials,

programmed instructional strategies, school/district/state/ federal

policies, student and teacher characteristics) have on the

curriculum as enacted?

3. What are the efrects on students of the curriculum as actually

enacted? (p. <I J 8)

The unckrlyillg aSSlIIl\pli0n of this perspective IS about curriculum

knowledge pt:rcl'ivcd to be n personal construct, which must be responsive to

both p\.'rsonul alld external standards. Another assumption is that instead of

change b(:illg merely observable alterations in behaviour, it is rather a personal

developmental process, both for the teacher and student. It is also assumed that

the teacher's role is that of a curriculum developer who in collaboration with
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his or her students, grows ever more competent constructing positive

education experiences. Ramillard and Heck (2010) asserted that teachers make

revisions in their plans when enacting the curriculum and that their intentions

influence the implementation process. Regarding the basic school curricula in

Ghana, teachers are encouraged to create their own content and teach where

necessary in subjects like the creative arts (Ministry of Education, 2012).

Studies on Curriculum Implementation under Curriculum Enactment

Perspective

Snyder et al. (15192) intimated that an early example of the enactment

in practice was the Denver CUlTiculum Project carried out in 1922. In the

programme, committees of teachers, cooperating with administrative and

supervisory staff were appointed to unde!1ake the task of reconstructing

courses of study in some subject areas at pre-university school levels. The

courses of study were shaped by teachers and students who used them.

Among the findings was that teachers become more functional when they

engage themselves in thinking from which policies eventuate. It was also

found that problems related with coop ration "vithin the schools provided

opportunities for individuals to learn mol' about problem solving.

Snyder et al. (1992) repone i tll:u a more significant research focus on

implemenlalion a~ cnactm('nl \\,15 ,ltl Eight-Year-Study which was carried out

by the Dc!wcr hi~h :,('lllll)ls ill 1933. The study was to correct a situation in

which the solulion ol':ln educational problem "diagnosed as an overemphasis

on c.'<h.'rnnlly prescribed input in the form of standardized and regulated

courses of study" (p. 419) had been unsuccessful.
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In the study, thirty secondary schools were invited to offer to their

students what the local school people, students and community considered as

best [or their students. The idea was to eliminate externally prescribed courses

of study and see the outcome. Students from the experimental high schools

were followed through their college careers. One thousand, four hundred and

sevcnty- five students from the experimental schools were paired with a

graduate of another secondary school matched as closely as possible with

respect to age, sex, race, scholastic aptitude scores, home and community

background, and vocational and avocational interests. Among the categories

measured were intellectual competence, cultural development and social

fitness (Snyder et a!., 1992).

Apart from the above listings, some other descriptive categories were

created into which each of the students understudied was placed. Findings

from the study were that graduates of the experimental schools equalled or

exceeded their counterparts from the non-experimental schools in all the

assessment areas. Snyder et a!. (1992) remarked that the 30 schools graduates

as a group did somewhat better job than their counterparts in the other schools

from whatever standard success wa~ judg.ed. It was also found that schools and

their personnel also bC:'n..::fited iml! ensel)' from participating in the experiment

as the person:tl and prokssional lives of many teachers were immeasurably

enriched. AlILlth..:r Jinding rrom the study was that teachers as well as their

stucknl:; ae ..:ap:lblc or continuous development and as teachers become

mindl'ul ot their roles as karners, they become better teachers measured by

positive student outcomes. Thus, participation in the project brought renewed

vitality to each school.
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Conclusions drawn from the analysis of the study were that, for

effective implementation to go on, schools must be willing to undertake valid

objectives, organize curricula and techniques and set them in motion for the

realization of the objectives. Also, the effectiveness of curricula and

techniques must be measured by appropriate evaluation devices.

TIH:ories (Models of Curriculum Implementation

Theories/Models of curriculum implementation abound in the

literature. The follo\ving selected theories / models have been discussed

because of their relevance to the current study.

The Paradigm Shift Theory

Jacobs and Farrell (2001) intimated that the. term paradigm is

synonymous to the word pattern. Pattern formation is the way we attempt to

make meaning from our experiences. When a paradigm shift takes place, the

focus of our perception changes and makes us see things from different

perspectives. Twentieth century paradigm shift across a wide variety of fields

can be seen as part of a larger shift from positivism to post positivism

(Berman, Carpra, & Merchant. as cited in Jacobs & Farrell). Knowledge of

this broader shift helps make clearer the shift that occurs in any particular

fielcl.

Jacobs and farrell t200 I) P stulated that there was a paradigm shift in

second 11II1gU'I~c ('(lLl\.':\{ i,ln which 110wecl from the positivism to post­

POSilivism 'hin which involv~d a move away from the tenets of behaviourist

ps)'cholugy and structural linguistic and toward cognitive, and later, socio­

cognitive psychology and more contextualized meaning based views of

language. This was part of a larger shift that affected other fields such as
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paradigm shift in foreign language education at US Universities (Voght, 2006)

and paradigm shift in education programmes, business and other professions.

Opcrandi (as cited in Jacobs & Farrell, 2001) described the new paradigm shift

in education as behaviourism's top-down, one-size-fits-all approach to a

paradigm shift that arose in city planning which was a bottom-up one that

sought to zone for diversity and describes it as communication approach that

requires a complexity in terms of plmming and a tolerance for messiness and

ambiguity as teachers analyze students' needs and design meaningful tasks to

meet these needs.

The paradigm shift in second language education led to the following

eight changes that could have potential impact if they were used in more

integrated fashion; namely: Leamer autonomy, Cooperative learning, and

Curricular integration. Focus on meaning, Diversity, Thinking skills,

Alternative assessment, and Teachers as co-learners.

Learner autonomy: This emphasizes the role of the learner rather than

that of the teacher. It focuses on the process rather than the product and

encourages students to develop their own purposes for learning and to see

learning as a life-long process. Cooperative learning: This is also known as

collaborative learning and com;i~ts of a range of concepts and techniques for

enhancing th~ value of stu~knt-stlld\:nt interaction. It offers teachers ideas for

helping group activitil's wnollg students. Curricular integration: In curricular

inteSI':11iull, vmious subjects are taught jointly to provide learners more

OPI.H))·!unity 10 see the links between subject areas. This helps them appreciate

and develop a stronger grasp of subject matter, a deeper purpose for learning
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and a greater ability to analyze situations in a holistic manner (Brinton, Snow

& Welch as cited in Jacobs & Farrell, 2001).

Focus on meaning: While rote and memorization might be beneficial

for short term learning, long term learning and extension of that learning

requires that students focus on the meaning of the language they are using.

'Meaning' should be understood in terms of the meaning of individual words

and whole texts, as well as the meaning that particular topics and events have

in students' Ii ves. Di versi!y. Citing Brown, Jacobs and Farrell (200 l) stated

that one meaning of diversity lies in the fact that different students attach

different cOlillotations to the same event or information. They explain that

another aspect of diversity involves the mix of students we have in our

classroom in terms of backgrounds. For instance, ethnic, religious, social class

and first language, sex, achiewment levels, learning styles, intelligences and

learning strategies. A key tenet of learner-centred instruction is that each

learner is different and each effective teaching should take these differences

into account.

Thinking skills. According to Paul (as cited in Jacobs & Farrell, 2001),

among the strategies that learners need to acquire and use are those that

involve going beyond the int'oll113tion green and utilizing and building their

higher urd~r thinhng :-:kills. also referred to as critical and creative thinking

skills. Oile well k!tllWll list of such typologies focus on applying information

to other conk'\t, Hilaly/.ing the features of a given phenomenon, synthesizing

something new ane! evaluating information. Nowadays, these thinking skills

are seen as an essential part of education because information is easily

obtained, so the essential task now is to use the information wisely.
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Alternative Assessment. Jacobs and Farrell (2001) noted that new

assessment instruments that mirror real-life conditions and involve thinking

skills are being developed to replace or complement the traditional instruments

that use multiple choice-true/false and fill-in-the blank items. Even though the

evolving alternative assessment instruments are more costly, time-consuming

as well as less reliable in terms of, consistency of scoring, they are gaining

prominence due to dissatisfaction with traditional modes of assessment, which

are faulted for not capturing valid information about students' competence in

their second language.

Teachers as co-learners. The concept of teachers as co-learners,

according to Jacobs and Farrell (200 I), involves teachers learning along with

students. The complexity of the \vorld, with its constantly changing nature

requires for life-long leaming on the part of teachers. Teachers must,

therefore, take part in this never-ending quest for knowledge, by learning more

about their subject areas as well as learning about how to teach (Freeman &

Richard, 1996) and model it for their students.

Jacobs and Farrell (200 I), citing Fullan, Bennett and Rotheiser-Bennet,

lamented that there is lack of im.plementation of this paradigm shift because

chanaina beliefs and beh~lviol!rs lake time in education and else-where. Other
b b

hindrances lo this paradi~m shift are difficulty of translating theory into

practical appiicHliun und the pit:'ce meal fashion in which it has often been

presc~nt"c\, rather lhall as a whole. Even though the Paradigm Shift covers

lc~lrn('rs LIS co-learning with their teacher, assessment of how the learner

impacts the learning situation is not captured. This study was designed to

investigate that.
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Theory of Curriculum Implementation for Developing Countries

Rogan and Grayson (2003) propounded the theory of curriculum

implementation for developing countries with reference to science education.

They stated that policy makers and politicians all too often focus on the 'what'

of desired educational change, neglecting the 'how'. Porter (1980:75)

intimated that in developing countries, 'large scale programmes tend to

emphasize adoption and neglect implementation; in nearly all instances, low

outcomes resulted from poor implementation of what was essentially a good

idea'.

Rogan and Grayson's (2003) model is contextualized to the

Curriculum 2005 (C2005) in South Africa and the learning area of the natural

sciences. The theory takes into account the diversity of schools in a given

educational system. However, it does not at any rate endorse a deficit

approach to curriculum change-to identify weaknesses and remediation nor

does it imply a linear view of curriculum change, moving from one stage to

the next highest, which tends to obscure the complex and idiosyncratic nature

of the process (Verspoor, as cited in Rogan & Grayson, 2003). In this theory,

there is the need to recognize current reality and build on the strengths of

various components of the educational system- teachers, pupils and school

environment.

Ill..: c()n~tnii:[~ of tile t!ll'ory of curriculum implementation, according

to Rl)g:m and (jr~iy~oll (2003), are Profile implementation, Capacity to support

inllov:ltion, and Support from outside agencies. These constructs share three

important characteristics: (i) They can be measured by means of indicators (ii)

They are narrow enough to encompass a number of related factors and (iii)
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They are narrow enough to include one main idea. The unit of analysis for the

theory of curriculum implementation is the learning environment

Profile of Implementation. This construct is an attempt to express the

extent to which the ideals of a set of curriculum proposals are being put into

practice. It assumes that there is at least a vaguely defined notion of what

constitutes 'good practice' and what this looks like in the classroom. It

recognizes that there will be many ways of putting a curriculum into action as

there are teachers teaching it. A profile of implementation of a new curriculum

recognizes that the implementation of a new curriculum is not an all or

nothing proposition; hence it conceptualizes levels of implementation of

Cuniculum 2005. The profile of implementation is designed to offer a 'map'

of learning area, and to offer a number of possible routes that could be taken to

a number of destinations. This enables curriculum planners at the school level

identify their CUITent strengths, take into account the contextual setting and

capacity of their school and select a route to follow in working towards a

meaningful implementation of their curriculum phase in over a number of

years (Rogan & Grayson, 2003).

The dimensions of the Pt'Otik of Implementation are the nature of the

classroom interaction (what the teacher does and what the pupils do), use and

nature of sl'i~:l1ce practic'~l \\'ork. incorporation of science in society, elements,

and assessl1l<:'nt pral'lices. 'I'll dimensions classroom interaction and

'assessment' arc gl'neric because with minor changes they could apply to any

k;lrning arl'a (subject). The dimension 'science practical work' is peculiar to

science. Here, the levels progress from teacher-centred demonstrations (level

I) to open-ended learner-centred investigations (level 4). Learners are engaged
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to some degree, mostly in question and answer mode where assessment is of

the pencil and paper type test only.

Capacity to support innovation: Rogan and Grayson (2003) opined that

this construct is an attempt to understand and elaborate on the factors that are

able to support, or hinder, the implementation of new ideas and practices in a

system such as a school. It should be recognized that not all schools have the

capacity to implement a given innovation to the same extent. Possible

indications of the Capacity to Support construct are: physical resources,

teacher factors, learner factors and the school ecology and management.

Physical resources are certainly one major factor that influences

capacity. Poor resources and conditions can negatively affect both teacher and

learner output. Teachers' own background, training and level of confidence is

another factor that affects their commitment to teaching. Their lack of subject

matter knowledge and the extent to \vhich they will embrace innovation are

also major problems of successf..ll implementation. A third factor of this

construct is the background of the learners and the kind of strengths and

constraints that they might bring to the learning situation. Learners may for

instance, come from a home environment where there is no place for them to

do home work. and no one to support and assist them in their studies. Family

and culturl:' rclakcl cOlllmitl1ll'llts might calise them to be absent from school

for si~niii,:allt p~'riod \.If timt'. Finally, for many learners in developing

cOl1nlrits the luuglmg.:: of instruction may not be the first or even second

language of Ihl'irs. Hence, proficiency in the language of instruction is likely

to be a major determinant of the learners' success. A forth factor, according to

Rogan and Grayson (2003), pertains to the general ecology and management
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of the school. In developing countries especially, these two factors are

different but intertwined. Schools in developing countries are more dependent

on quality of leadership. I-Ience, general ecology and management are

considered together here. If a school is in disarray and dysfunctional, it is

obvious that no innovation can or will be implemented. In such cases, the first

step is to restore order and discipline. However, over and beyond the obvious

requirement of a functioning school, research has shown that leadership role of

the principal is crucial when it comes to implementation (Berman &

McLaughlin, Hall & Hord, & Fullan, as cited in Rogan & Grayson, 2003).

Rogan and Grayson (2003) intimated that the teacher and learner

factors have the most direct bearing on the classroom as a unit of analysis; and

physical resources such as ,\'hat is in the classroom (or whether there is a

classroom at all) and aspects of the school ecology such as whether classes

take place, also influence what will take place at the classroom level. The

relative contribution of these four factors to the construct Capacity to Support

innovation is likely to be dynamic, changing over time depending both on the

level of the school and stage of implementation.

Support from outside agencies. Rogan and Grayson (2003) stated that

these auencies include organizat.ions outside the school such as departments of
'"

education that imcract \\'i!h a school in order to facilitate innovation (the

implcl1k'lll,ltion or a new curriculum). In developing countries, educational

innovnlion is ufl('n sfJonsored und funded by countries in the developed world.

Then:: arc twO Corms of support to schools, according to this construct: namely,

material and non-material. Material support is divided into two categories, the

provision of physical resources such as buildings, books or apparatus on the
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one hand, and direct support to learners on the other hand, which might

include school lunch programmes and safe, quiet places to study outside of

classroom time. Non-material support is most commonly provided in the form

of professional development: and obvious way in which outside agencies try

to bring about changes in schools. This dimension has two sub-themes. The

first is the underlying purpose or focus of the professional development while

the second is to do with extent and duration of the support.

Rogan and Grayson (2003) argued that implementation proposition

will be most likely to succeed when there is alignment between the three

constructs and the primary level of the system. They, however, lamented that

the developing world is replete .vith examples of well-intentioned, well­

designed curriculum reform programmes that have failed to take root. They

blamed this situation on lack of clearly thought-out implementation strategies

that consider the local context including diversity that may exist within that

contest, and psychological factors that int1uence learning and change. Much as

Rogan and Grayson's theory considers the learner as an important factor in

curriculum implementation; how the learner impacts the implementation

process is not fully captured. ;"'/ly study was designed to investigate that.

Living Practical Theory

The Li vi ng Practical Th~'l)ry ",as propounded by Harste, Leland,

Schmidt, Vasques and Ckid;pn (200-l). It was used in a magnetic school, the

Ct:ntre For Inquiry (('1"1), Indiana, USA, opened in 1993 with a curriculum

dcdicnkd to lwlistil:, inquiry-based education within a multiple ways of

knovving fi·amework. The CFI curriculum has three conceptual models that

underpin it and the teacher education programme. The first posses the whole
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Theory, the hypothetical statement made for the CFI was that if pre-service

teachers were provided with seamless curriculum of theory and practice, both

in their field experiences and their college coursework, they would be more

able to articulate and implement a coherent theory of education. Thus, the

model considers the successful implementation of a curriculum as depending

on the teacher factor, losing sight of the learner factor which according to

Rogan and Grayson (2003) forms the unit of analysis for the classroom. This

study considered the learner factor and its influence on the implementation of

the basic school curriculum.

The Strategic Design Theory

Burkhardt (2011) intimated that the strategic design theory is the

design implications of the products, and the processes for their use, with the

whole user system of aims to sen"e. The theory is the overall structure of the

product set and how it will relate to the user-system; and applies in different

forms to most of the products and processes that educational designers tackle

such as curriculum specifications, assessment, teaching materials, professional

development processes and materials. Among what strategic design theory

focuses on are identifying a specific opportunity for improvement and

selecting a set or improvement ~l)~ltS.

According to Burkhard! \2(11), the Strategic Design Theory involves

all those who all~ci ckcisi'HlS on the fi'3mework within which the users work;

namely. Sdl\lol kuckrship. politicians, parents and various professions such as

aSSI:SSl1leni designers, researchers, teachers and their students. Poor strategic

design is the most common cause of failure, while excellence in technical

design is the main source of factors that characterize outstanding products.
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designed professional development designs, observation of the fidelity of their

implementation and detailed observational feedback on teacher classroom

behaviour. But many who have compared teachers' behaviour in their

classroom, before and after specific programmes, commonly find no

observable change. This can be attributed to the fact that the programmes are

designed.to be enjoyed by the participants but there is a mismatch between the

main goals and the evaluation criteria; and this exemplifies poor strategic

design.

Features of poor strategic design. According to Burkhardt (2011), poor

strategic design includes the following: Unintended consequences. These are

universal features of poor strategic design. Policy makers assume that their

initiatives will achieve their goals without negative side effects. However, the

reverse has always been the case. Faith in "expert" advice is another common

feature of poor strategic design. Policy makers believe that with the gathering

of the best individuals in the field. the advice they receive will enable them to

achieve their policy goals. Thus, tests, standards, and professional

development have traditionally been delivered in this way; but it does not

work.

Burkhardt (20 II) sugg, 'ste i that to address these problems, there

should be SysI-:lllatic 'Illpirical ckvelopment through trials before

imp!ementatin!1 known as [he standard methodology of systematic

Ck'vel(lptnCl1t ",hid1 would reveal the sources of failure to suggest

impl\1Vcl1l1.'l1l in the design. Strategic design principles include System

awareness, Realism, Targeting, Alignment, Robust flexibility, Consensus

building, Communication and marketing, Space for excellence in tactical and
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technical desl'gl1 W t k .. emus now our masters and big challenges need big

teams (Burkhardt). Even though the Strategic Design Theory acknowledges

the learner as being one of those who affect decision within its users, assessing

how the learner impacts teaching/learning process is not touched on. The

current study focused on that.

The Learning Systems Design Model

Stevens and Levi (2005) propounded this model as an assessment tool

to save grading time. The model is a useful context for thinking about

assessment. It connects instructional planning, implementation and assessment

for purposes of improving student learning. The model presents the following

four stages in designing/redesigning instruction. Stage A is the goal or

objective specification where faculty specifies what they expect students to

learn in their course. In Stage B, instructional strategies for accomplishing the

goals (e.g. course-assignments, examinations specifically designed to foster

critical thinking are developed. Stage C specifies how the accomplishment of

the gaols in Stage A will be assessed. Stage D is redesign, where faculty

determines how the assessment information gathered will be used to improve

instruction and student learning. Course-goals and instructional strategies are

re-examined and changed, based on the assessment information gathered.

Stevens and Levi's (_Ol15) model helps in thinking about the entire

instructional ent -rprise, l~~~inllillg from setting course goals and objectives to

sdccting instrl\~liOI\:ll methods, to assessll1g student learning and

. I' '111'\'\ 'Ill ot" [he gJoals The most outstanding feature of the model is
f1l:COIllP IS l; •

11 t I . 10 l'tS l"st phase assessment information is used to rethink the design
, In , ( Urll b" ,

and implementation of the course to improve student learning. The focus of
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the model, therefore, is how to use assessment to facilitate learning; but how

the learner will influence the learning process is missing, and that was what

the current study sought to investigate.

The Curriculum Implementation Model of Carless

Wang (2006) cited the curriculum implementation model of Carless as

follows: C~lrless developed a conceptual model of factors affecting

implementation of curriculum innovation based on literature reviewed in both

general and language education. He identified three categorizations of teacher­

related, innovation-related, and change agent-related factors which resonated,

to a large extent with Fullan and Stiegelbauer's (1991) model. Wang (2006)

noted that in Cat'less' model, each category matched the local characteristics

of change, and the external factors. The distinctive factor in Carless' model is

his further elaboration of sub variables and what was considered as the

appropriateness of those sub variables in China. This enabled him to

investigate in depth what those factors were in each category.

According to Wang (2006), Carless expanded Fullan and

Stiegelbauer's, (1991) model with regard to local characteristics by detailing

teacher related factors into sub \'ari~lbles such as teachers' attitudes, teacher

education, and teachers' understanding of change or innovation. Carless also

points oul that c0l11l1lunicntil)11 str;lte~ies. change strategies, and availability of

sufficient reS(lllrCeS in ['rms 01' human, material, and financial are important

ch:lt1~"-I\:I;IIc:d ClclOrs.

\-Vang (2006) dctected one flaw in Carless' model lies in the category

undcr the confusing label of 'change-related factors' which the latter explained

as individuals who initiate or facilitate change but failed to specify who these
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individuals were. Wang contended that the concept 'change agent' is a

controversial term in the literature as it can be interpreted from many different

pcrspectives and so needed specification when used. Wang quoted Carless as

recognizing that his own divisions or groupings of factors risked 'artificiality

and over simplification' (p. 46).

Wang (2006) categorized the factors affecting implementation into two

groups: external and internal factors. The External factors comprise factors

that stem from outside the classroom, such as cultural, organizational, or

administrative characteristics that teachers and students have little or no

control over. The Internal factors relate to teachers and learners in the

classroom. Wang intimates that because teachers are ultimately held

responsible for the implementation, his review of literature focused on

teachers only, specifically, teacher-related factors such as their beliefs,

attitudes, and their understanding and ownership of curriculum innovation.

Wang (2006) stated further that, since learners are recipients of

curriculum innovation, student-related t~'1ctors are thus important in the change

and ilillovation literature, but they are not touched upon in his review as they

are outside the scope of his study. The current study was designed to fill that

gap.

The In{('ractivc Softwar(~ i\lolll'l

...'\ccording to i\h:I'innun (n.d.), with the Interactive Software Model,

students enler hta into the computer as it prompts them for information. The

illrvrl11:1tion can consist of anything from numerical data for calculations to

multiple choice questions to test content knowledge. Students are given a

problem that draws on the process skills and content knowledge which will be
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developed throughout the unit. The problem, called the unit challenge, is

usually given to students in paper copy at the beginning of the study.

Progressing through the learning cycle periodically, students reflect back (at

the prompt of the computer) to the unit challenge as they construct new

meaning throughout. None of the functions of the computer in this model

represents a stand-alone approach. This important aspect of the model

addresses the lack of computer resources in many classrooms (Dockterman,

1997). Students can enter the unit learning cycle at a variety of modes and

thus, two or three computers in a classroom can be quite sufficient to direct the

learning of several groups of students. The computer then acts as a director of

classroom learning activities. This model features technology as a successful

tool for curriculum implementation.

The introduction of com pUler studies into Ghanaian basic schools

makes the Interactive Software model relevant to the current study. However,

no mention is made of how the learner factor impacts computer work in the

model; but that was the key issue investigated in the current study.

The K.12 STEM Curriculum Model

Locke (2009) proposed this model for a streamlined, cohesive, and

optimized K.12 Science, Technoi0gy. Engineering and Mathematics (STEM)

Curriculum wilh a fuclIs on ellgine ·'ring. The model was proposed to replace

the K~J2 Engim:t::ring hlu('~llion Curriculum in the United States. It could also

be us(,d us a !!-(,I1I.'ml model for STEM, including Mathematics and Science.

Till: model lUIS two components: a Regular Curriculum for all students

elll'olled in K-12 Engineering Curriculum, "Career Pathways" and an Extra

Curricular Enrichment Programme for selected groups of students.
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The Regular Curriculum is designed for all students who have interest

111 STEM Career Pathways and could be adequately trained in basic

mathematics skills. Locke (2009) intimated that the model is aimed at

implementing engineering design process step-by-step, progressing from

simple to complex, easy to difficult, broad to deep, and from generic to

special, in an incremental, logical, systematic, and cohesive sequence. The

regular curriculum is based on age appropriateness, logical, time-proven

traditional pedagogy while incorporating the positive achievements of the

recent decade in instructional teclmology, especially in terms of digital

modelling and simulation technology. This curriculum is divided into a period

of K-12 education made up of a) Kindergarten and Elementary Schools, b)

Middle Schools, c) High Schools and d) Graduate year.

Locke (2009) explained that at the Kindergarten to Elementary

schools, all students are introduced to science, engineering, and technology;

and are required to build foundation in tvlathematics. At the Middle School

level, courses involved are made al/aibble to all students and taken by all

STEM-oriented students. All students are required to consolidate their

Mathematics and Science foundation and explore the basics of traditional and

modern tecJmoJogy with more sp 'ci~llized and stand-alone courses. At the

High School Ie :d, selcniw 'ours '5 included should be taken by students

enrolled in scpnratc SITM Can.' 'r Pathways. This could be any branches of

science (biology. chemistry. physics, etc), teclmology (CAD, manufacturing,

Pl\lduct dcsig.n, etc) depending on changing national and local needs. During

this stage, students would be branched out to different STEM "Career
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The Regular Curriculum is designed for all students who have interest

111 STEM Career Pathways and could be adequately trained in basic

mathematics skills. Locke (2009) intimated that the model is aimed at

implementing engineering design process step-by-step, progressing from

simple to complex, easy to difficult, broad to deep, and from generic to

special, in an incremental, logical, systematic, and cohesive sequence. The

regular curriculum is based on age appropriateness, logical, time-proven

traditional pedagogy while incorporating the positive achievements of the

recent decade in instructional technology, especially in terms of digital

modelling and simulation technology. This curriculum is divided into a period

of K-12 education made up of a) Kindergarten and Elementary Schools, b)

Middle Schools, c) High Schools and d) Graduate year.

Locke (2009) explained that at the Kindergarten to Elementary

schools, all students are introduced to science, engineering, and technology;

and are required to build foundation in ~lathematics. At the Middle School

level, courses involved are made available to all students and taken by all

STEM-oriented students. All stud nts are required to consolidate their

Mathematics and Science foundation and explore the basics of traditional and

modern technology with rnore sp\.?l'ialized and stand-alone courses. At the

High School lev.:!, sekcti \' ('l)ur~ '5 included should be taken by students

elll'ol!('d in separatt STU,,1 Curl'.:r Path'vvays. This could be any branches of

science (bioll1i.!.)'. ch.:rnistry, physics, etc), technology (CAD, manufacturing,

product (ksign, etc) depending on changing national and local needs. During

this SInge, stu(knts would be branched out to different STEM "Career
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Pathways" of their choice, take sequence of pre-calculus based, well­

connected, and specialized courses.

Locke (2009) has said, at Grade 12 (The High School, graduating

year), the mathematics and science portions of this part of the proposed model

would still be similar to what most US schools have practiced during the past

decade, lc:ading to graduation from High School and entry into college

education. Tn the last year of K-12 education, students enrolled in stem

"Career Pathways" would spend two semesters in a research or design

"Capstone" project to demonstrate their ability to synthesize the knowledge

content from various courses taken previously and to solve an open-ended

real-world problem with reasonable complexity in a System Thinking' mode.

Locke (2009) argued that if the proposed model were adequately

implemented, then all students enrolled in K-12 STEM "Career Pathways"

(all types of achievers) could be better prepared for a science or engineering

major at the college level. The relevance of the implementation of the K-12

Cuniculum to the current study is that, it is a national cuniculum designed for

all basic school learners like that of Ghana. It is also an innovation designed to

replace an earlier curriculum like that of the 2007 Educational Reform in

Ghana. However, here ag<iin. lh're is no indication of assessing how the

learner \ViIi illlp:lCt the i!llpkmcnt'uion of both curricula. Hence, this study

was pi\ posed to inVL'sltgak how the le:1rncr impacts the implementation of the

curriculum ;\1 IIII,: b:l:,il' scltt)ollevel.

TIH' Modified Kot'lIler and Gruuws' Model

Sarama, Clements and Henry (1998) presented a modified version of

the Level 4 Model of Koeler and Grouws of 1992. According to this model,
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research. The focus of this study was learners and their impact on curriculum

implementation at the basic school level.

Theoretical Framework

Curricular innovations are planned for the solution of problems within

the nations for whom they are planned (Taba, 1962). However, Babalola and

Mkpa (as cited in Onyeachu, 2008) noted these excellent curriculum plans and

policies are marred at the implementation stage. Therefore, many

theories/models have over the years been propounded to promote effective

curriculum implementation. Among these theories are The paradigm shift

theory (Jacobs & Farrell, 2001), Living practical theory (Harste et al. 2004),

Strategic design theory (Burkhardt, 2011), and Theory of curriculum

implementation for developing counties (Rogan & Grayson, 2003).

Each of the four theorists stated above identifies the role of the learner

in one way or the other during the implementation process. Harste et al. 's

(2004) theory states that education is more effective when curriculum is built

upon the questions of learners. Learners, therefore, need to be supported to

take a stance in speaking their mind while at the same time questioning how

societies and literacies have positioned them. The goal of education, therefore,

is the creation of learners who kn w ho\\' to enquire. Burkhadt's (2011) theory

docs not concern only the mIt of I'arners but all those who affect decisions on

the frarnc\\ork wiiltin whi~'h the users work; namely, school leadership,

politici;ll1s, P(lI','11IS an,{ cksigllcl's, researchers, and teachers. And Jacobs and

Llrrl'll's (200 I) lheory emphasized on (a) learner autonomy where the role of

the learner rather than that of the teacher is emphasized, (b) cooperative

learning which consists of a range of concepts and techniques for enhancing
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the value of student-student interaction and (c) thinking skills which highlights

on how learners could apply information to other contexts, analyze the

features of a given phenomenon, synthesize something new and evaluate

information. Even though these theorists incorporated learner issues, they did

not actually consider the learner as a factor that impacts the implementation

process. T, therefore, adopt Rogan and Grayson's (2003) theory of curriculum

implementation for developing countries as the theoretical framework for my

study given the fact that its constructs include factors that enhance or impede

curriculum implementation. It also takes into consideration the conditions in

Ghana as a developing country in which the implementation is taking place.

Unlike the other theories discussed, Rogan & Grayson's theory also discusses

majority of the learner characteristics that were investigated in the current

study.

The constructs of the theory of curriculum implementation, according

to Rogan and Grayson (2003), are Profile implementation, Capacity to support

innovation, and Support from outside agencies. These constructs share three

impOliant characteristics: (i) They C:til be measured by means of indicators, (ii)

They are narrow enough to encompass :t number of related factors and (iii)

They are naITo'"" enough to indue!> one main idea. The unit of analysis for the

theory of curri ~lIlum irnpkmt:llt<lllUn is [he learning environment.

Pr,)til ~ ,Jf Impkl1ll~1\Uli011. This construct is an attempt to express the

extent to whi-:il tho;- id-:.tls of a set of curriculum proposals are being put into

practice. 1t ,JSSUIllCS that there is at least a vaguely defined notion of what

constitutcs 'good practice' and what this looks like in the classroom. It

recognizes that there will be many ways of putting a curriculum into action as
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there are teachers teaching it. A profile of implementation of a new curriculum

recognizes that the implementation of a new curriculum is not an all or

nothing proposition; hence it conceptualizes levels of implementation of the

paI1icuJar curriculum in question. The profile of implementation is designed to

offer a' map' of learning area, and to offer a number of possible routes that

could be taken to a number of destinations. This enables curriculum planners

at the school level identify their current strengths, take into account the

contextual setting and capacity of their school and select a route to follow in

working towards a meaningful implementation of their curriculum phased in

over a number of years (Rogan & Grayson, 2003).

The dimensions of the Profile of Implementation are the nature of the

classroom interaction (what the teacher does and what the pupils do), use and

nature of practical work concerned. incorporation of the subject of study in

society, elements, and assessment practices. The dimensions classroom

interaction and 'assessment' are generic because with minor changes they

could apply to any learning area (subject). The dimension 'practical work' is

peculiar to the subject area in question, H reo the levels progress from teacher­

centred demonstrations (level I) to open-ended learner-centred investigations

(level 4). Learners are engaged to $0111 <.kgr.:e, mostly in question and answer

mode when~ :.lS'<."SI1lCll! is ,t the p'n-:il and paper type test only. In the

GhallCli:m sitllC ti,'ll \.::m:llcrs arc encouraged to implement the planned

programme [0 lhl.: kIter tFicklity Approach), add to the planned programme

(Mutu:d !\cl:tpl:'ltion) and in certain subjects like the creative arts, teach their

OWI1 content in some instances (Curriculum Enactment) [Anderson, 2002].

Thus, the implementation perspectives proposed by Rogan and Grayson's
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(2003) theory are exactly what is practiced in Ghana. Hence, the need to adopt

the theory to investigate how the basic school curriculum is being

implemented with respect to the impact the learner factor exerts on it.

Capacity to support illliovation: Rogan and Grayson (2003) opined that

this construct is an attempt to understand and elaborate on the factors that are

able to support, or hinder, the implementation of new ideas and practices in a

system such as a school. It should be recognized that not all schools have the

capacity to implement a given innovation to the same extent. Possible

indications of the Capacity to Support construct are: physical resources,

teacher factors, learner factors and the school ecology and management.

Physical resources are certainly one major factor that influences capacity. Poor

resources and conditions can negatively affect both teacher and learner output.

Teachers' own background. training and level of confidence is another

factor that affects their commitment to teaching. Their lack of subject matter

knowledge and the extent to which they will embrace innovation are also

major problems of successful implementation. A third factor of this construct

is the background of the learners and the kind of strengths and constraints that

they might bring to the learning situ, lion. Leamers may for instance, come

from a home environment where ther' is no place for them to do home work,

and no on> to :lIl'port alld : s:,i~t [h'Ill in their studies. Family and culture

relate I C0111111 i II Ih.:IlIS nlisht CIlI:' them to be absent from school for

signilic:1l11 v'ril' I \li' lillie. Finally, for many learners in developing countries

the 1:1I1!..!.1I:l(.'.C of instruction may not be the first or even second language of- ~

theirs. j-lence, proficiency in the language of instruction is likely to be a major

determinant of the learners' success. A fourth factor, according to Rogan and
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Grayson (2003), pertains to the general ecology and management of the

school. In developing countries especially, these two factors are different but

intertwined. Schools in developing countries are more dependent on quality of

lc:adcrship. I-Ience, general ecology and management are considered together

here. [r a school is in disarray and dysfunctional, it is obvious that no

innovation can or will be implemented. In such cases, the first step is to restore

order and discipline. HO'.vever, over and beyond the obvious requirement of a

functioning school, research has shown that leadership role of the principal is

crucial when it comes to implementation (Berman & McLaughlin, & Fullan,

cited in Rogan & Grayson, 2003).

Rogan and Grayson (2003) intimate that the teacher and learner factors

have the most direct bearing on the classroom as a unit of analysis; and

physical resources such as what is in the classroom (or whether there IS a

classroom at all) and aspects of the school ecology such as whether classes

take place, also influence what "vill take place at the classroom level. The

relative contribution of these four factors to the construct Capacity to Support

innovation is likely to be dynamic, chang' ng over time depending both on the

level of the school and stage of imp er K'ntation. The capacity to support

innovation construct is relevant [0 th ClltTent study as schools in Ghana differ

in their c(lpaCil~1 to impknwllt all il\nt)\"~1tion. Physical resources in schools,

teneher quality ,mel pupil-teacher ralio. learner characteristics, leadership and

nwn,lgcri:ll rok:; ot" 'dIOO! heads across the country are not the same; and

Ih('rci~l1\':, would iniluence the implementation of the centralized curriculum

being used in the country.
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Support from outside agencies. Rogan and Grayson (2003) stated that

these agencies include organizations outside the school such as departments of

education that interact with a school in order to facilitate innovation (the

implementation of a new curriculum). In developing countries, educational

innovation is often sponsored and funded by countries in the developed world.

There are two forms of SuppOti to schools, according to this construct: namely,

material and nonmaterial. Material support is divided into two categories, the

provision of physical resources such as buildings, books or apparatus on the

one hand, and direct support to learners on the other hand, which might

include school lunch programmes and safe, quiet places to study outside of

classroom time. Non-material support is most commonly provided in the form

of professional development: and obvious way in which outside agencies try

to bring about changes in schools. This dimension has two sub-themes. The

first is the underlying purpose or focus of the professional development while

the second is to do vvith extent and duration of the support. The support from

outside agencies construct is also relevant to the current study as public basic

schools in Ghana are ran from resourc s from the community, the missions,

Non Governmental Organizations, the government, and the donor agencies. As

these resources are almost ah\'~1Ys inadequate for all the schools,

implemt'lll:lti(ln, th-::rcfc1r', sul't"ers.

Rogan and (Jr;lysl11l (20U3) argued that implementation proposition

will be' 0\0·t likdy [0 succeed when there is alignment between the three

CUl1strucls and the primary level of the system. They, however, lament that the

ckvcloping world is replete with examples of well-intentioned, well-designed

curriculum reform programmes that have failed to take root. They blame this
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situation on lack of clearly thought-out implementation strategies that consider

the local context including diversity that may exist within that contest, and

psychological factors that influence learning and change.

Much as Rogan and Grayson's (2003) theory considers the learner as

an impOJ1ant factor in curriculum implementation among other factors that

influence the implementation process, how the learner impacts the

implementation process is not fully captured. as to whether the effect is

positive or negative. My study was designed to investigate that. The following

diagramme illustrates Rogan and Grayson's theory; and the current study is

grounded in it

C. Profile oflntplelllentatiDn
1. Nature of the classroom
interaction

2. Use and nature of practical work

3. Incorporation of tile subject of
study in society

4. Assessment practices

B. Capacity to suppo11
hUlovation

1. Physical resources

2. Teacher factor

3. Leamer factor

4. School ecology and mallagE'rni::nt

A. SUVI'0l'i (,.om 0 "bide J{;"lld,'s

2. M.tenlll cu!"pOJ'l

IMPLEI\11ENTATION

nOliI'll. 2: COl/slmel deve/opedfrolll Rogan and Grayson's (2003) theory of
(.' I/I~'i(' 11/1/JII iJllp/ell/ell lalioll lit 11.01)'
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Empirical Review

Factors Affecting Curriculum Implementation 1

Based on my review of factors affecting implementation in relation to

the context of the current study, I have categorised the factors into five groups:

Teacher factor, programme factor, Administrative factor, Resource factor and

Learner factor. Bv teacher factor I refer to all kinds of teacher characteristics

that inJluence curriculum implementation. Administrative factor covers all

kinds of support from the institutional head, the central administration, the

community as well as the monitoring system. The programme factor here

refers to issues in connection with the curriculum itself as well as conditions

of the implementation including testing (Wang, 2006). Resource factor covers

teaching and learning materials including textbooks; and the learner factor

covers learner characteristics that int1uence the process of implementation

(The learner factor has been discussed Lmder the conceptual frame work. See

pages 37 - 49).

Teacher Factor

Hopkins, Huberman, and Mckibbin (as cited in Arthur, 1999), have

observed that the psychological swr of the teacher can have either positive or

neuative effect on the impleme!lw[i\). process. Bishop (1995) noted that the
b

task of curriculum illll\l\',Hi(l!l imoln::s changing attitudes of people,

es[)eci,tll y, thl.' i Illpk'nlt'llkrs to ensure the success of the curricular change.

For Gwss c! ~tl, t 197\). the success or failure of planned organizational change

rests on lhe prLlbkms of overcoming members' initial resistance to change.

They wrote:
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In the first place, there is usually resistance to change of any

sort , . .In social organization, patterns of behaviour become

established and are of great stability because individuals work

out drive reducing ways to adopting, and fear that any change

will be [0 their disadvantage in some way (p. 36).

Gross et a!. (1971), therefore, contended that it is impossible to bring

about change under such circumstances unless the new scheme can be shown

to be advantageous. Corwin (as cited in Anderson, 2002) said that the extent to

which an innovation affects the status of users tends to influence the degree of

implementation.

Snyder et al. (1992) added that for effective implementation to take

place, relevance should be added to need; and that it refers to the need as

perceived by implementers, Thompson (1990) indicated that teachers may

view an innovation \·vith suspicion especially when it is perceived as a

criticism of what they have been doing. Citing Ornstein and Hunkins, Arthur

(1999) noted that the introduction of an inno\'ation is frequently perceived by

teachers as signalling more work and requiring extra effort by them in matters

of learning new skills, managing new resources ancl acquiring novel

techniques in inter-personal rdation:;hips \\'ithout extra remuneration. Arthur

observed that innovation:> which Lllland approaches and attitudes quite at

variance with those held by th<.' {l'uchl'l's constitute a factor for weaknesses in

impl '11l('nlu( iclll.

Fullan (1091) opined that teachers often do not see the importance for

(In advocated change. Thus, the extent to which innovations address what are

perceived to be priority needs, the greater the success of implementation,
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Miles (as cited in Anderson, 2002) argued that the readiness to adopt an

innovation is determined largely by the extent to which the innovation is seen

to meet a perceived need of the teachers. Rosenblum and Louis (as cited in

Arthur, 1999), in their study discovered that the degree to which there was a

formal recognition within the school system of unrnet needs was one of the

four readiness factors associated with subsequent implementation. In another

study they found out that implementation is effective when it is relatively

focused or specific needs are identified.

However, McLaughlin (as cited III Anderson, 2002), was of the

opinion that a fit between a new programme and school needs is important but

not sufficient for implementation to occur satisfactorily. Citing this argument,

Arthur (1999) wrote that policy makers think what teachers need and perceive

to be their needs are not alvvays congruent. Some teachers may dismiss new or

revised curriculum guidelines on the grounds that they are already doing that.

Thus, the extent to which policy makers are able to identify what are perceived

to be priority needs can be an inhibitor for maximum implementation to occur.

Fullan (1982) perceived this issue as a connict between the policy makers and

the implementers and suggested that it must be resolved for implementation to

thrive.

AnOlh-:r r~lc{Or id('nlitl..:d bY researchers as militating against effective

irnpkmt"i1Wlion "f '11l inl10 ,:lti )11 is the quality of skills and knowledge of the

teach.::!". \.\':lng (2ll06) l·onklH.kd th::tt teachers' beliefs and decision-making in

il1ll\)\'~ltil)n nl"!;;"ct curriculum implementation. These beliefs, according to

Kagan (1992) arc assumptions about students, classrooms, and the academic

materials that are unconsciously held by teachers. Fang and Pafares (as cited
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111 Wang, 2006) emphasized that there is a strong relationship between

teachers' educational beliefs and their planning, instructional decisions, and

classroom practices, and that educational beliefs of pre-service teachers playa

central role in their acquisition and interpretation of knowledge and

subsequent teaching behaviour. Alade (2012), citing Ike, postulated that the

basic factor in effective curriculum implementation include teachers' planning

and presentation, classroom discipline and management, teacher participation

in extra curricular activities and resourcefulness. Fullan (1982) stated that the

greater the sense of teacher efficacy, the greater the degree of implementation.

Arthur (1999) explaining Fullan's assertion stated that the teacher's own past

and present experience, his knowledge of the subject matter, teaching skills

and his ability to conceptualise alternative procedures can influence his

interpretation of the curriculum intentions. Fullan (1991) observed that some

teachers relying on their personality and influenced by their former

experiences are more self·actualized and have a greater efficacy which leads

them to take action and persist in the effort required to bring about successful

implementation. Berman and McLaughlin (1977) in a research found that

there is a strong relationship between teacher sense of efficacy and positive

impact of change on variou~ In 'asures of success in an implementation

process.

As (J (;urulhry ll) ih~ nh,l\' point, it has been noted that good rapport is

needed al11011g k~ldll:rs in or~kr for effective implementation to be realized.

Snyder ct al. (19CJ2) suggested that there should be more collegiality, trust,

support. interaction and open communication between and among teachers for

etTcctive implementation of an innovation. Fullan (1982) added that "change
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involves resocialization" (p. 72); and that the primary basis for social learning

is interaction among teachers. A research conducted by Rosenblum and Louis

(as cited by Futlan, 1982) provided direct confirmation that the quality of

working relationships among teachers is strongly related to implementation of

an innovation.

Wang (2006), citing White and De Lano et ai, wrote that to ensure

successful implementation and continuity of any curriculum innovation in the

classroom, in-service training and provision of on-going support and

professional development are inevitable. Brindley and Hood (1990) argued

that on-going in-service training and professional development are paramount

components of any projected implementation. In-service training focuses on

teachers' responsibilities and is aimed toward short-term and immediate goals,

whereas professional development seeks to facilitate growth of teachers'

understanding of teaching and of th"mselves as teachers (Richards & Farrell,

2005). The analysis of studies conducted in the 1970s by Fullan and Pomfret

cited in Wang (2006) revealed that in-sen'ice training influenced teacher

performance as those who received in-service training had a higher degree of

implementation than those \vho did not.

Teachers' belids and deci.si m-m~1king in innovation affect curriculum

implemenwtion (W~lllg. _00(,), '1'1 ~5 be-lids, according to Kagan (1992) are

assumptions "buul SillCkl1lS, ..:L\ssrooll1s, and the academic materials that are

unconsl'iollSlv hdd by k:lchcrs. F:lllg and Pajares (as cited in Wang, 2006)

emphasized thai there is a strong relationship between teachers' educational

belicls and their planning, instructional decisions, and classroom practices,

and that educational beliefs of pre-service teachers playa central role in their
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I l

acquisition and interpretation of knowledge and subsequent teaching

behaviour.

Changes in teachers' attitude towards innovation have been considered

crucial in promoting successful curriculum implementation in the classroom.

Even though teachers' attitudes are essential in ensuring successful innovation,

they are very often resistant to change (Wang, 2006). Waugh and Punch (as

cited in Wang) argued that resistance to change is likely to take place if

teachers' existing attitudes are incompatible with the innovation. Even though

teachers' attitudes are essential in ensuring successful innovation, they are

often resistant to change. However, changes in teachers' attitude towards

innovation have been considered crucial in promoting successful curriculum

implementation in the classroom (Wang).

Teachers having enough time to cope with all that is involved in the

implementation process has been found to be a factor for successful

implementation (Schagen, 20 II). In the MECI survey conducted on the

implementation of the New Zealand curriculum, time for planning and

implementation was found to be a serious problem as the study indicated that

the teachers' greatest need was for more tirne, the lack of which impeded their

progress towards fully giving ('lkel to the innovation (Schagen).

Lack of commitment to a (lirriculum material on the part of teachers

tends to int1uel 'l' tlte l) p" ~)r lr(\nsl~)["\nation of the curriculum that may occur

in tlle ('LI~SroOI11 (Anhllf. 1999). Clark (1987) intimated that curriculum

maktids (':-\lC'ITHdly developed ancl perceived by teachers as being imposed on

them can result in lack of commitment to it. He points out that this teacher

behaviour is reflected in the classroom. Clark contended that it is not
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uncommon to find teachers removIng the innovatory parts of an imposed

curriculum to conform to their existing practices rather than attempting to

work within the spirit of the whole. Dare and Agbevanu (2012) affirmed that

teacher commitment affects curriculum implementation.

Resource Support Factor

For successful curriculum implementation, resource support in terms

of human, material and financial is indispensable (Carless as cited in Wang,

2006). Fullan and Miles (l Si92) intimated that additional resources for training,

for substitutes, for new materials and for new space are paramount for

curriculum change. For Carless, teaching materials are a crucial resource in

the promotion of innovations as they help minimize the extra workload

associated with change by providing vital support for untrained and

inexperienced teachers who have weak subject knowledge. Wang (2006),

commenting on Berman and McLaughlin's (1977) finding on the importance

of resource to curriculum implementation, asserted that a significant level of

human resource support is important, and that innovation attempts would not

be possible without proper financial support. Wang reiterated that the

problems of resource insufficiency are not likely to be solved by providing

only more money but human su P~1rl in terms of personnel training and

administrator (mel peer SUpP( rt ar~ believed to maximise the smooth

impkl11ent<ltiol uf' illllO\':lliL1l1S. To afiinn this assertion, Eshun (2012) and

Gadagbui (1007) Iuw Il)Ulld that lack of materials in majority of the basic

SChlll)l cl:tssr~)()l11s in Ghana that would enhance the development of the

pupils' reading habits hindered the building up of their field of education.
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Administrator Factor

The head of an institution's role in the implementation process cannot

be de-emphasized (Alihur, 1999). Confirming this assertion, Hipkins, et al.

(20 ll) found that processes of practices including forms of leadership affect

implementation. Berman and McLaughlin (1977) noted that projects which

have the support of the principal are more likely to fare well. The principal's

action indicates whether a change should be taken seriously and to support

teachers psychologically and with resources. Other studies about the

principal's role in the implementation process include those of Emrick and

Peterson, Fullan, Galender, and Hord and Huling-Austin (as cited in

Anderson, 2002).

Individual teachers and single schools can bring about change without

the support of central administrators. bur district-wide change will not happen.

Fullan (1982) indicated that for change in district to be effected successfully,

research findings by Emrick and Peterson (1978) showed that the support of

central administrators is inevitable. This support could be in diverse ways

including supervision (Mankoe, 1997). Snyder et al (1992) confirmed this

assertion by stating that, "the greater the recti district-level support, the greater

the degree of implementation" l . ·H 7). Thus, when there is a district

leadership trom C 'I\tral uffic admil\islr:ltion, it serves as a supporting factor to

erJ\::clivl.:' iml.l!c:m ·lJluli011. Sc:h:lg(n (20 II) identified availability of high

quality 5UpP\.rt :IS a fll'lor to the implementation of the New Zealand

\: link 1I11l1l1.

Monitoring IS also crucial for the achievement of maXImum

implementation. The success of implementation is highly dependent on the
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establishment of effective means of acquiring information on how well or

poorly a change is going in the classroom and school. Fullan (1991) and Louis

and Miles (1990) stressed that all serious improvement programmes are not

without problems, In their study they observed that unsuccessful sites used

shallow coping strategies such as avoidance, denial, and people shuffling

while successful sites busied themselves with deep problem solving such as

redesign, creating new roles, providing additional assistance and time, etc.

As corollary to the administrative factor is community suppOli to

curriculum change. Arthur (1999) citing Corwin wrote that community

support of a school programme is correlated positively with innovativeness.

Arthur explained that when communities give support to planned change,

implementation is successful and vice versa. There is the need to settle certain

adoption decisions with the community before embarking on implementation

in order to avoid the contlicts that sometimes erupt to inhibit district

implementation programmes, Pratt (1980) in lending support to Corwin, wrote

that when parents (which he used to represent the community) are confused

about the new programme, they will resist any innovation. Smith and Keith (as

cited in Anderson, 2002) noted that if inili::ll support from the board and

community is withdrawn, implementatiun _lines,

ProOnllllJn(' Fa('(or
b

, til 111 ~ll·lll"'Vl'IH~ rnaX1l11Um implenlentation of anA maJor PI\») l'lI . I ~ ~

• ... I' l'l' ;11 'I' L""'II'I't)' 'lb,\\11 ,),),t1s :lnd means (Fullan, 1982). Problems related tolnnu\ cl \ :-' • '"

cbl'ily h,I\I(' becn found in virtually every study of the implementation of an

, t'Oll l'lll:sc include studies conducted by Charters and Pellegrin, Grossll1nova 1 '

et al. Mortimore et al. and Weatherly (as cited in Anderson, 2002), Gross et al.

97

University of Cape Coast       https://ir.ucc.edu.gh/xmlui

Digitized by Sam Jonah Library



mentioned teachers' lack of clarity about an innovation as one of the inhibiting

factors of an implementation. Gross et al. and Charters & Pellegrin are of the

view that when innovation is described in global terms, it results in ambiguity

making it difficult for teachers to identify the essential features to allow

effective implementation to take place.

Wang (2006) asserted that teachers' understanding of an innovation is

essential in curriculum policy and implementation. Also, implementation

problems occur becausc designers and policy makers have not considered

implementation of their policies in an operational sense (Hall & Loucks,

1982). Wang (2006) perceived this as a discrepancy between policy makers'

intensions and teachers' implementation. Downey and associates, Elmore and

Simms (as cited in Arthur, 1999) mentioned vagueness of goals and means of

implementation as factors impeding effective implementation. Fullan (1991)

also believed that false clarity can inhibit the success of implementation. He

asserted that false clarity occurs when teachers interpret curriculum materials

in an over simplified way. For instance, an approved textbook may easily

become the curriculum in the classroom; yet fail to incorporate significant

features of the policy on goals that it is imended to address (Arthur, 1999).

Rogan and Grayson (2003) added that d t3ils of how curriculum should be

implcm~nkcl at :,chnol Iewl arc oi'k'n n 'gk'ctcd by policy makers. Reliance on

textbooks m~IY en:i!y dis[l,l\.'1 attc11tion from behaviours and educational

bl'lids crilk'll 10 Ill.: m:llicvcmcllt of desired outcomes. Anderson (2002),

citin~ 11:I\\'L's. ick11tificd lack of clarity about the degree of adaptation as one of

the problems contributing to weakness in implementation. Hall and Loucks

suggested that since research has proved that the degree of adaptation is
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associated with successful implementation, it will be important for curriculum

designers to clarify how much adaptation can be permitted. For instance, what

esscntial components must be implemented, how much and in what way

teuehers are frce to vary the use of the programme must be identified and

communicated earlier in in-service programmes. Pratt (1980) reiterated that

lack of clarity about curricular innovation, uncertainty about impending

change combined with personal insecurity, greatly hinder effective

implementation of an innovation.

Fullan (1982) has been of the view that the greater the complexity of

change, the greater the degree of implementation. Berman (1980) stated that

little ventured, nothing gained. And Crandall and associates (as cited in Fullan,

1982) found that those attempting major changes accomplish more. They

opined that the larger the scope and personal demandingness of change, the

greater the chance of success. Other researchers with similar views include

Gersten, Carnine, Zuref and Gronin, !\'[ortimore et aI., Weatherly, and Wilson

and Corcoran (as cited in Arthur. 1999).

However, other researchers holding contrary view have asserted that

trying to achieve too much too t~lst C1n have negative results. Citing

Huberman, Anderson (:2002) notes chat attempting too much beyond the

ability of th- irnpkmcl1rt'r r~:'\il[' in massive failure. Berman and McLaughlin

(1977) found II at diTlbitioliS I)r~'.kl'ls wcre less successful in absolute terms of

title' PCl'l:t:nl;l!:!. • of thl' pro.il'cl gO;lls achieved. Hawes (as cited in Arthur, 1999)

1\1('111 illl1l'd tlte f~)lIo\Ving characteristics of curriculum as inhibiters to

slKccssl'ul implementation:

I, Heavily overloaded content.
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2. The schemes may be exceptionally ambitious in language, skills and

concepts for the target group.

3. The scheme may represent experiences alien to the target group.

4. The scheme may make unrealistic demands on teachers both 10

preparation time and materials to be collected.

5. The syllabus may pre-suppose background knowledge which teachers

clo not possess (p. 22).

Fullan (l982J (1991) pointed out that the success or failure of an

innovation will by and large depend on the quality and practicality of the

programme. This refers to the quality and availability of materials. Fullan

contended that users must perceive that materials are going to meet important

needs as well as be practical and usable. A study conducted by Kormos (as

cited in Anderson, 2002) contirmed that lack of quality and usable classroom

materials are a frequent problem in dealing with curriculum implementation.

Cobbold and Ani-boi (20 II), Etsey (2007), and Gadagbui (2007) stated that

unavailability of required materials is an obstacle to implementation.

Factors Affecting Curriculum Implementation 2

Several educational researchers have contended that if inadequate

implementation is a major reason why innoyations introduced into schools do

not yield their intended Ollt 'om 'S. Ih~n it is important that conditions that

facilitate or hind 'r iiJlpl 'J)1(,l1lation b ickntitied (Arthur, 1999). Accordingly,

olher dilY"r-:111 vi,'\\'s havc' bet'll pr~sented about factors affecting

il1lpkl1l"nl~lti0nof ('ducational programmes. Corwin, Fullan, Gross et al. Holly

and Ilopkins, and Watson (as cited in Arthur) have had the notion that there is

a combination of inhibiting forces at work in an educational environment and
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the more these factors are known and effectively managed, the better the

innovation could be managed,

Another factor which tends to influence implementation either

positively or negatively is motivation, Motivation has to do with teachers

getting results and job satisfaction that can result in boosting their morale

(Arthur, 1999), For Gross et al. (as cited in Anderson, 2002), lack of teachers'

mati vatian is one of the factors militating against implementation of an

innovation, Berman and McLaughlin (1977) also indicate that without

motivation by professional concern instead of tangible rewards, teachers will

not indulge in the extra effort required, Other researchers with the same

orientation are Cohen, and Little (as cited in Anderson). They observed that a

set of frustrations and disappointments confront teachers as they attempt an

implementation, But Pratt (1980). begging to differ, argued that tangible

rewards are also necessary to urge teachers on to implement a change. He

stated that workers would adopt the appearance without the reality of change if

the incentives attached to implementation are not in accord with their own

priorities.

Fullan (1982) declared that more nen than not, impatience arising

from the desire to bring about much-needed educational reform results in

hasty decisions. unrealistic til1lc-lill(,S. ~1t1c1 inadequate logistical support during

, I ' '11'llil1l 'IS due d~\k''; arriw more quickly than problems can betmp,cl1'l:! , , , .

,I '1 1'1 'I \tl ..,J ('11'11 llnr,,'~distic time-lines add to the burdens ofl't'so \'I,'l . ...' " '

, I ' ' I' ) 1 ,.,' Ill'lteri'l!s fail to arrive on schedule, orientation and training
Imp ,,'I11I,'lllll Il t ,,:s , '

I I d 01' c'll'rl'ed out perfunctorily, communication is hurried andarc neg ~c c '

, 1 'looked or misinterpreted, Sharing the same view, Snyder et al.
trequent Y ovel
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(1992) argued that apart from adequate time to get the programme started,

there should also be enough time to run the programme, and to collect

eval uation data that will serve as feedback for implementers to ascertain how

they are progressing.

Lewy (as cited In Anderson, 2002) also noted that the conditions

under which the curriculum is being implemented are relevant to the success

of an innovation. He contended that not all new curricula would be effective

under a particular condition. This calls for an examination of both teacher

variables as well as external variables such as geographical location of

schools, urban, rural, size of classroom, availability of various facilities and

teaching equipment and schoo! climate. In addition to this, inadequate

planning, that is, failing to take into account the nature of the system into

which an innovation is being introduced also posses as one of the barriers to

successful implementation (Ha\'elock & Huberman as cited in Arthur, 1999).

They pointed out that schools as agents tend to lag behind social change

largely because of the difficulty of responding to the divergent demands and

often because the demands may be inappropriate to the organisational milieu

of the school. Arthur wrote that incompatibility of existing organisational

arrangement such as rigid scheduling rschool time undennines the success of

impkmcntatlon. Clark (l9S7) ~lrglled th3t more often than not curriculum

c!csiDners aSSUI11 , thaI curri'ulul11 pacbge designed and imposed externally
<='

l:l I ' ,'. )1' -'j)I' "'lIt' 10 all classrooms. However, he pointed out that such\Vou C )C HfJf \" , •

, '. 'l'lllli'-I'lbk class size, insufticient resources may render itcnnstLllllb Wi " ,

. ..' '['llll' CI'lrk unfortunately did not recognize the influence the
lI1L'!kctlve. ~, '
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learner has on the implementation process; but that was the issue of focus in

this study,

The results of previous attempts at innovation can also influence

implementation either positively or negatively. Fullan (1982) wrote that the

more positive the previous history with innovation, the greater the degree of

implementation, Fullan (1991) noted that most attempts on educational

innovations lend to fai I and failure means frustrations wasted time feelings of, ,

incompetence and lack of support and disillusionment. The more teachers

have had negative experience with previous implementation attempts the more

sceptical or apathetic they will be towards the next change presented

regardless of the merit of the new idea or programme. Furthermore, the extent

to which previous attempts have benefited students can influence the wayan

innovated programme is implemented, Rosenblum and Louis (as cited in

Arthur, 1999), in their study observed that the degree to which environmental

changes external to the school are impinging on it to change, is one of four

readiness factors related to subsequent implementation, Other researchers

supporting this view are Berman and McLaughlin and Sarason (as cited in

Anderson, 2002),

In sum, the success or othenvise of planned curriculum implementation

IS dependent on several factors induding: teacher factor, resource support

{' t . ""I'n 'I' O~li'(()r proo r1ll\ll\C j~\Cl0r, conditions that facilitate or hinderac 01, It" l: ,,~ • :;, •

. I ['1[; 11 1I'\C1Il'V'Hi0I1 lhe ,ksire to effect educational change within allnp Clnen, ,to, \ • ,

I . 111'le' I'~cldl of previous attempt at innovation, Many studies haveS10rllll1l',Unl l:J.

J .1 d 1'1110 how each of these factors affects the implementation ofbeen COil ue e
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an innovation except the learner factor that has received very little attention

(Wang, 2006), The current study filled that gap,

Studies on Curriculum Implementation

Several studies have been conducted on the implementation of

educational programmes, While some of these studies investigated entire

school curricula, others focused on individual subjects with particular

reference to selected grade levels, This pOltion of my literature review

discusses examples of these studies that are available.

Yunus (200 I) investigated the implementation of the sCIence

curriculum in Malaysian Primary Schools, The main concern of the study was

to ascertain teachers' pedagogical content knowledge as a crucial determinant

of teaching performance in implementation of the new curriculum. The

research design used was case study involving seven states in Malaysia.

Probability and non probability sampling techniques were employed to select

578 teachers. The instrument for dara collection included questionnaire,

interviews and classroom observations, The methodology used for the study

was both qualitative and quantitative Uv[i~ed l\!1ethods). The questionnaire was

analysed using the Statistical Packa~ e for the Social Sciences (SPSS) with

frequency counts and cross-tab as the stmistical procedure. The interviews and

classroom observation were an:t1yz' 1using qualitative analysis. Findings from

the study \Wrl' that, th' teachers bcked science pedagogical content

knowl 'clge ,llld tlJis po;;-:c1 1robkl1l for implementing the curriculum, Other

f;\CttH'S found lllilil;lting against the successful implementation of the

, I . 'I'C' SC1"'11ce I'llstructional needs, lack of resources and support.
ClllTlCU um "ve, v
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The relevance of the Malaysian study to the current study is that both

aimed at investigating the state of a national curriculum implementation. Also,

the current study sought to use both quantitative and qualitative methods for

data collection as was the case of the Malaysian study, However, Yunus'

(2001) study focused on only the Primary Science curriculum and teachers'

pedagogical context knowledge in implementing the curriculum. How the

curricul urn for other subjects are being implemented and the learner factor

were not included, The gap to be filled, therefore, was an investigation on how

the entire basic school curriculum is being implemented and the effect that the

learner factor has on the implementation as the teacher and the learner interact

at the implementation stage (Adentwi, 2000); and that was what the current

study sought to do.

Oztiirk (2003) conducted a study to investigate and assess the

implementation process of the new High School biology curriculum in

Turkey. The major areas in the study comprised teaching methods and

techniques, instructional materials, physical structure and facilities, local and

school level factors that int1uence the process of curriculum implementation,

Random sampling technique was use i to sample 600 biology teachers working

in public, Anatolian and Private/Fa ill-blion schools in fifteen cities. Survey

design was used for the swdy, Qu stionnaire and interview guide were the

instrumt,;nts L1:;tcl !O clllb:l (\:11:1 t'or lhe study, The qualitative data were coded

l ·l I'c "It ,,'·It'i·'s 'Illd converted to frequencies for analysis, and thelm!. er 11CII1'l I , 0' ~_.

, , rl' 1'1 ·'oll,'clCcI were analysed with descriptive and inferential
1l1l:1I1111:lll\'C \", I. ~

, '. 'fl 1·' Id'lllgS were that (a) Teachers' beliefs and perceptions arestatlsllCS, Ie 11

, f' .' 11 tencing the process of curriculum implementation, (b) Themajor .actol s 111 l

105

University of Cape Coast       https://ir.ucc.edu.gh/xmlui

Digitized by Sam Jonah Library



student instruction . 1 h . .
, , CUlTlCU urn, sc 001 and famIly related factors mfluence the

learning environment and the process of curriculum implementation, and (c)

Students' interest in the subject matter motivates them to learn.

Oztilrk's (2003) study is relevant to the current study as it incorporated

student related issues. However, the focus was only on students' interest in

studying biology (a single subject), but there is the need to ascertain how the

other learner characteristics affect implementation of a new curriculum from

the point of view of the entire school curriculum. Also, Ozturk's study

concentrated on only 15 cities. Thus, conditions in the village and town

schools were not captured; and these were the gaps in that study that the

current study sought to fill.

Abdul-Karim (2006) conducted a study to investigate the degree of

implementation of the KBSM (Rural English Language Curriculum)

introduced in the year 2003 in Malaysia. The study also set out to highlight the

factors that impeded teachers' implementation of the skills specification or

activities suggested. The sample comprised 75 schools who offered form four

classes as the focus of the study was on the implementation of the new English

Language curriculum in form four oniy. Stratified random sampling method

was used to select 203 teachers 1'01' th study. Questionnaire and interview

were the instruments used for th' d:ll,. ..:olk(tion, The questionnaire data were

analysed using SPSS Willc!o\\:; \0,0 software to generate frequencies and

pt'rccnt:lg.es, '11h: illkrvil'w (bla were qualitatively analyzed through personal

\ \
' 1" to Abdul-Karim (2006), findings from the study were that:I ccor( II g

1 l'vely medium degree of implementation among the teachers
(a) there was re a 1
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as a result of their efforts and commitments m overcommg some of the

problems that militated against their implementation of the new English

Language curriculum in their schools, and (b) the problems that militated

against the implementation of the said curriculum were: lack of information

about the new curriculum, inadequate in-service training, inadequate and

irrelevant teaching materials, and time constraints.

The relevance of Abdul-Karim's (2006) study to my study is that both

studies investigated the implementation of an innovated curriculum. Also,

both studies used the uppermost class of the basic school- Abdkul-Karim used

Form 4 while the current study used JSS 3 ( In the Ghanaian situation, JSS 3 is

the seniormost class of the Basic school as Basic Education in Ghana takes six

years primary education and three years JSS education). Finally, both studies

used quantitative and qualitative method of data collection and analysis.

However, Karim focused on the implementation of only English Language

curriculum while the current study focused on the implementation of the entire

basic school curriculum. Secondly, even though Abdkul-Karim used both

quantitative and qualitative data in his stu ly, no observation data was used.

Thus what the teachers said and wrote \\('re taken as the final truth without,

engaging in any form of observation t 'ross-check the verity of the responses

made. Denzin (2006) rcJerrt'd to -mim Os data collection method as within-

method triangulation; and 11ll11cnle,1 Ihat this type of triangulation has narrow

scope. ,1\150. curriL'1I111ll1 ill1pkm-:nllllion involves interaction between teachers

j '1 d lll~ 1",min') environment (Gamira, Ndamba & Mswazi, 2010),
~1I1l pUpl S ,111 \; 1;, =>

I t
o . 0" 't died in Abdul-Karim's research did not involve the learners

yl..'t t 11: actol S S LI
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without whom there ld b' .wou e no Implementation (Adentwi, 2000). The

current study was designed to fill those gaps.

Yanik's (2007 study was on English language curriculum

implementation in 6
l
\ ih, and 8lh grades of Public Primary Schools in Turkey

through teachers' and students' perceptions. The major areas of investigation

included teachers' and students' perception of the curriculum goals and

content, instructional strategies, evaluation and assessment procedures, learner

attitudes and curriculum implementation problems. Questionnaire was the

main instrument used to collect data from a student and teacher sample of

1,235 and 368 respectively, selected from 21 cities and 42 towns of the seven

regions in Turkey through the "maximum variation sampling techniques" (p.

64). The overall research design was survey.

The results showed that (a) Nlajority of the curriculum goals were

attained at a moderate level but there were some problems with the selection

and ordering of the content. Some aspects of the instructional strategies were

implemented based on language skills used in the teaching/learning situation,.

(b) Lack of materials and resources, classroom practices and the assessment

procedures, the course-book, the leamers. the classroom environment and the

curriculum were problems that int1U'lKed the attainment of goals, and. (3)

Students were found to show n '~ati\' :1tti!ude towards the implementation of

the English languag l'urriclilulll.

EVt'n llkillsh 1 Hilik (2007) incorporated learner issues in his study,

which is rl'l ''':lnt to my study, Yanik's study was conducted on only one

" I . I Ille basic school but the current study focused on the entireslIbJl'cI Illug 1 a' ,

basic school curriculum. Also, Yanik dwelt on the teacher and pupil
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perception of how the implementation of the English language curriculum was

being done. But the CUlTent study does not focus on the learners' perception of

the implementation process but rather how certain characteristics of the learner

afrect the implementation process. Thirdly, Yanik used only questionnaire to

collect his data. Thus, only quantitative data was collected for the study.

Creswell and Plano Clark (2007) contended that using quantitative method

alone for a study has some deficiency as it does not enable the researcher

understand the context in which people talk. The current study sought to fill

that gap.

Bulut (2007) conducted a study on curriculum reform in Turkey. The

study was to analyse the newly developed elementary school mathematics

curriculum by considering Slh grade students' and classroom teachers' views.

The sample was made up of three elementary school teachers and forty-three

students. Quantitative methodology was used as the study aimed at eliciting

from the participants insights, understandings and deep information about the

issue investigated. One semi-structured intef\'iew guide consisting of six open-

ended and three demographic questions was designed for the teachers while

the students were given one open-ended uestion instrument.

According to Buillt (007), th' tlndings on the participating teachers

were that (3) Abstractncss and hmJn '5S f topics (subjects in the curriculum)

!' I . 1\1111 were a problem to effectiveand impracticability 0 t l\.' l:urn.:u

. 'l 1\ .\ ','t ()( '\ctive role from the teacher to the learnerimplementation. (1). ~ U ' .

• ., ...• !' 1 Jl implcmentation (c) The new curriculum made the
LH:illtalcS CUIlietl tl '

. . . t' 'e '111 the teaching/learning process and that had a positivekarncr I1\l)l C ,IC 1\

influence on the implementation process, and. (4) The newly developed
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curriculum had fewer topics to cover and also enabled students to construct

their own knowledge by having, doing, searching, sharing, and experiencing.

From the students' point of view, Bulut (2007) stated that (a) The

loaded nature of the curriculum made them bored as it took plenty of time to

cover, (b) They had difficulty understanding and learning some of the

subjects, (c) Teachers were more active in classroom rather than students, and

that the students lacked self-confidence since the teachers dominated in class,

and (d) The activities done in the classroom were not student-centred. Even

though the findings from the study from the two points of view seem to be

contradictory, the study is relevant to the current study as it focused on the

implementation of a basic school curriculum. Also, the fact that Bulut (2007)

incorporated seeking the views of the learner on the new elementary

mathematics curriculum makes it relevant to the current study. However, the

purpose of Bulut's study was on analysis of the new programme and not how

the learner impacts its implementation. The current study sought to take it up

from that angle.

Mucavele (2008) conducted a study on the new basic education

programme in Mozambique. The purpose was to trace the first year of

progress made towards the implem '[lWti0rl of the new curriculum for basic

education in Mozambique and to gain c!:lrification concerning the process

with a vicw to CurJ.lulaiing impl1l'wnt recommendations for its successful

. '1 h~' :;;UI11!'l1..:: pupulation comprised 124 principals, 221impkmcm:\l (dn.

:\"\(\ 2.7())- knrnlO'rs, totalling 3,050 participants. The palticipatingtc: Ie hers " ,

\\'
''1''> ,,,11 Grade 6 teachers of the schools. Quantitative analysish:al'llcrs ..........

" tatl'stl'cal analysis and factor analyses) having as research
(dcscnptlve s,
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instrument a su .rvey questIonnaire designed to elicit the OpInIOn of the

respondents regarding the implementation of the new basic education

curriculum in Mozambican schools was used for the study.

The findings showed that (a) School leadership is an essential factor in

ensuring the presence and maintenance of all the necessary conditions for

successful implementation of the new curriculum, (b) A friendly and

supporti ve environment is a key factor for successful implementation as that

made the students "like their schools" (p. 256). (c) Innovative classroom

practices and capacity building were also found to be strong factors for

successful implementation of the new curriculum, and (d) Association of

students' expectations, learning opportunities and outcomes, students'

preferences were strong factors I'Of sLlccessful curriculum implementation

(Mucavele, 2008).

The learner information studied covered student beliefs and attitudes

about school and learning, studentlteacher relationships, students'

expectations, their learning resources and outcomes achieved by students.

Even though Mucave!e's (2008) study is rele\'ant to the current study as

certain characteristics of the learner meaSl red were included, the learner factor

studied was limited as the study di i not touch on their mental preparedness,

socio-economic swtLlS. th12ir pI: 'f int II nee. etc. Also, the methodology was

quantitative which h;1S its 0\\'11 [illlil~\lions. The mixed methods approach

I lei I ,~h. '11 used so !luI the deficiency of the quantitative method iss 101I 1m C 1I L '

illkd by till.' qll;t1it;\li vc Illdhod (Creswell & Plano Clark, 2007). These gaps

. I t til' ('lIITcnt stud)' sought to till.Wl'n.' W la c ~
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Ofoha, Uchegbu, Anyikwa and Nkemdirim (2009) investigated the

Nigerian Secondary S h I C ' .c 00 urnculum. The broad aIm of the study was to

assess how the Secondary School Curriculum was being implemented with a

view to identifying the root cause of the problem confronting the educational

system at that level. The objectives of the study included (a) determining the

appropriateness of the curriculum, (b) finding out type of teaching method

used in implementing the curriculum, (c) determining the number of skill-

based subjects taught in school, (d) identifying practical skills students have

learnt in school with which they can create self employment, and (e)

identifying products and services students have produced.

Ofaha et al. (2009) adopted the descriptive survey research design to

collect data that is nationally representative, out of six geopolitical zones in

Nigeria. The participants comprised 380 Junior and Senior Secondary School

students and 120 teachers. Stratified random sampling technique was used to

select the student sample from 12 secondary schools, while the teacher-sample

was drawn from variety of disciplines including humanities, sciences,

commercial, technical and vocational. The method employed for the study was

Mixed Methods; thus, quantitative and qtnlitati\'e techniques. The instruments

employed for data collection wcre Practical test, Observation guide, Teacher

Assessment Qucs!ionnairt' (TAQ), S!Udd1t Assessment Questionnaire (SAQ)

and Focus Group Di~l'l1~si,)I\ (FLiD), D~1ta collected were analyzed using basic

ckscriptivc statiSli..:;o; il1c1l1dill~ frequenc)' counts and percentages as well as

Chi-SqU;ll"C k'Sl.

According (0 Oruha et al. (2009), findings from the study were that (a)

, . I was appropriate in terms of goals and content in meeting the
1 he curncu um '
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philosophy of Nigerian Secondary Educational System but the method of

implementation was weak, (b) The method of teaching was mainly theoretical

(c) There was lack of infrastructural facilities needed for practical work and

that f~lci Iitics found in government schools were in bad state (d) There were

lack of teachers for certain technical-based subjects such as computer science,

art and craft, and woodwork, (e) Students' entrepreneurial capability was

signi ficantly low and that teachers and students had no products or service to

show for their practical knowledge, in all school categories, (f) School

location had significant effect on the mode of curriculum implementation, and

(g) There was no significant difference in the mode of curriculum

implementation at the different categories of schools used.

The Ofaha et al. 's (2009) study is relevant to the current study, in that,

both aimed at investigating how a national curriculum was being implemented

with emphasis on the entire curriculum. However, in studying the

implementation of the Secondary School Curriculum to identify factors that

cause problems to the implementation, no attempt was made to tind out how

the learner influences the implementation process; and that was the gap that

the current study sought to fill. Moreo\'er. the former study was conducted on

the Senior Secondary School Curriculum and there was the need to investigate

what was going on with the il1lpklllenlillion of the Basic School Curriculum

also, hence this :ludy,

the

Kwun (20U<)) cundlh:led a study to identify the key factors affecting

'I t'llio(l of biotechnology interaction in Secondary levellI11p ('men. '

" I I . E" 'j C'ltl'Oll (TE) classrooms and establish predictive values for the1celllu ogy 'L u •

. 'f'- d ,', t 's The participants of the study were 395 respondents drawn
Identl Ie dC 01 .
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from technology education teachers currently practicing at the Secondary

School level in five states in the Eastern Seaboard Region of the United States

of A . .
menca. Survey design was used; and the instrument used was The

Technology Teachers' Belief To Teach Biotechnology (TTBTTB) in the form

of CJuestionnaire. Descriptive statistics, mean comparison tests, correlation

analysis and multiple regression analysis were used to analyze the data.

Findings from the study, according to Kwon (2009), showed that there was

insufficient implementation and preparation toward teaching biotechnology,

and that there was low level of implementation. Teacher motivation was found

to be a strong factor affecting curriculum implementation.

The relevance of Kwan's (2009) study to the current study is that it set

out to identify factors that affect curriculum implementation as the current

study also focused on identifying how a particular factor affects the

implementation of a given curriculum. However, Kwon (2009) studied only

how the teacher factor affects the implementation and excluded the learner

even though the two human factors interplay during curriculum

implementation (Adentwi, 2000). This stud;' focused on the gap Kwon left to

be filled.

Erden (20 I0) investigated the chail 'nges pre-school teachers encounter

in implemcnting thc currindtl!11 in ,-\nk:lra. and whether these challenges differ

. l' '0 I "Il'I1 > • Ie \'.:'1 oj' ',llh>Hi,Hl. department they graduated from, the111 r~ at IOn I ., I: "

" '\ rol ll1 ')' '\I'~ \\'·)rl-;in" in lh~ir lcaching experience and level of in-type 01 :;(; 1U 1:. 1:" ""

. ,," ()II'111ll'I'llive and qualitative data were collected. Thes\:rV1C: 11:,t1ntllg. ~ ., •

, " d' t' ,vere g'lthered through questionnaire from 223 Pre-Schoolquanlltatlvc ,J.I \ ,

" " '1' ) I'n public and private Kindergartens in Ankara while theI eachers tcae 11l1g
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qualitative data were gathe d th h ' , . h f' ,re roug mtervlews WIt a group 0 partIcIpants

drawn from the 223 teachers, The quantitative data was analyzed using One­

way repeated measure of ANOVA and multivariate analysis of variance

(MANOVA)" and th I" d. , e qua ltatlve ata was subjected to content analysis.

Erdcn's (20 I0) findings were that (a) There were problems related to

physical facilities such as small classroom environment, crowded classrooms

and lack of resting time which makes teachers exhausted during the

implementation, (b) There was also the problem of daily evaluation as that

created too much work load for the teachers, (c) There was the problem of

inadequate resources in the mathematics activities and lack of science centres

for scientific experiments, (d) There was the problem of getting necessary

permission for making field trips as there were bureaucratic obstacles as well

as parents' negative attitudes toward field trips and that discouraged pre-

school teachers in implementing the curriculum, (e) There was lack of parental

involvement in the implementation of the curriculum as they exhibited

negative attitude toward early childhood education, and (f) There was the

problem of inclusion as the parents refrained from informing the teachers

about their children's capabilities to enable t ':lchers know where to begin.

Erden's (2010) study is reh'Jn. to the current study as the pre-school

IS part of the basic school ~Fshl\ll" _0 i~) in Ghana, and also that whatever

happens at th' pr '-s 'hool k'\' '1 grl';Hly J<:termines the success or otherwise of

1
' 1 "{' [i"n vi' thl' ciltire basic school curriculum. However, Edern'st 1e Imp (me:ll ,I l

I
' ' I" '{ , I ,"olJe in terms of representativeness of the population as

sl tiel\' '\;lS <l IIlll \..l .l '

.'1 ~. "lcentrated only on pre-school teachers in Ankara to thethe rCSl~:l1l 1\;l COl

, f" I, tl er urban and rural areas. Moreover, even though the sixth
neglect 0 t 1e 0 1
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finding was child-rei t d h .a e ,t e study mall1ly concentrated on the teacher and the

other factors that aff, t' I . .ec Imp ementatIon. There IS, therefore, the need for a

nationwide study of th bl d .e pro em an a more emphasIs placed on the learner

factor as the learner plays an outstanding role in the implementation of

curriculum (Ackntwi, 2000); hence this study was proposed to fill that gap.

Okobia (20 II) conducted a study aimed at evaluating Social Studies

teachers' pcrception of the essential features of the JSS Social Studies

curriculum in Edo State of Nigeria. The sample was composed of 173 Social

Studies teachers who were randomly selected from 150 Junior Secondary

Schools (JSS) in Edo State using multi-stage stratified sampling technique.

The instrument was a likert-scale questionnaire designed to find out social

studies teachers' perception of the National JSS Social Studies curriculum

with respect to its philosophy, aims. content, teaching strategies, instructional

materials for teaching and student evaluation. The data was analyzed at 0.05

level of significance using Z-test of proportion and t-test. SPSS Version 17

was used to analyse the data.

Okobia's (2011) findings were that: ta) Majority of Social Studies

teachers had positive perception of the Social Studies curriculum, and (b)

Qualification of teachers had no signiticant intluence on teachers' perception

of the Social Sluclil:s curriculul11.

Okubia's (:?Ci 11) study IS rc:kv<lnt to the current study as the

I t' I \ ,\'. 1.1(·S) is part of the Basic School structureeclucatiunul k,'· l) ,:Inp 1; ~ ~ \ oJ

'_,UII). However. Okobia's study focused only on teacher
(And 'rson,

. . lone of the subjects taught at that level of education. Okobia
p~rC('ptlon alan y
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did not consider the I .earner 111 any way. The current study sought to fill the

gap left by Okobia's study,

Schagen (2011) synthesized the report on the revised New Zealand

Curriculum launched' N b 200 ..( 111 ovem er, 7, Schools were reqUIred to gIve full

efIect to the curriculum by February, 20 IO. The Education Review Office and

research teams commissioned by the Ministry of Education monitored the

progress made towards the implementation of the innovation,

According to Schagen (2011), findings from the report were both

positive and negative, The positive factors were as follows: (a) Effective

leadership - committed professional leadership with capacity for change

management is a crucial factor to effective implementation, (b) Availability of

high quality support is a key factor, and (c) Students' knowledge of the

importance of the programme, consulting them about teaching and learning

also affect implementation positi\·e!y. T .e negative factors were (a) High staff

turnover threatens the lengthy process of developing and planning programme

implementation, (b) New or inexperienced teachers find difficulty about what

they should teach, (c) There was resistance from staff who are used to a

certain way of teaching, (d) There was insufficient time on the part of teachers

to plan and implement tlle curriculum. e) Organizational structures and

systems hindered effective impk!l\ nration, and (t) Competing demands of

assessment and Cjualil"li;<ttions \\' 'I" harriers to implementation.

Tll.;:- rek'vHIl\:c' ut" lhe CIIlTt:llt study to Schagen's (2011) report on the

. I .'. i' til' New Zealand curriculum innovation is that both
lInp CillCllU1l1l 1n l) l.

. I " !"lllentation of a national curriculum innovation, However,
lm:uscc! on t 1\: ll1lp t,;

, (?Oll) 'eport focused on general factors that were influencing the
Schagcn s _ I
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implementation and identified student focus (which is only one characteristic

of the learner) as a f: t Thac or. e current study dwelt on how the general

characteristics of the learner impact on the implementation of curriculum

innovation in Ghana.

Morojele (2012) conducted a study on the implementation of the free

primary education in Lesotho. The purpose of the study was to identify the

challengr.:s facing the implementation of the new programme and what could

be done to enhance its effective implementation. The population was teachers,

and the sample size was 12 teachers selected through the random sampling

technique. Qualitative method involving three rural primary schools was used.

Semi-structured interview guide and observation checklist were used as dat.a

collection tools. Respondents were to discuss both formal and informal aspects

of the schools related to the implementation of the said curriculum and what

they taught could be done to address some of the concerns they had. The data

was analyzed qualitatively.

Findings from the study, according to Morojele (2012) were that (a)

The implementation of the free Primary Education in Lesotho unlocked the

doors of access to formal learning which resulted in the increased influx of

learners' enrolment in the prim&) s ·h· ols. However, the increase was not

matched by the in!'rastructllral an Hunan resources required in ensuring

. [. ·(,,[·t 'J'\ 1(1) "I lIe C(l111ll1illl1~nt by the government to pay forsmooth 1l11p :m<':II" l . \ . "

t
' . ... I oJ in lpeal accoulll~\bility emanating from jurisdictionalschool CcS I sll I

• L • 0 ).\" 'illS alld the government's responsibility over the
lCllS11J1lS nl'l\\ lI.n I, 1\

. ..(..' (c) There was also lack of infrastructure and insufficient
dllldn:n S ClllCtltlOll,

. .. a result of the increase in enrolment, and (d) There was
teachlllg resoUlces as
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Increase in c t r .en ra lzahon regarding the management of schools in terms of

monetary supply to the schools and that resulted in frustration caused by

bureaucracy. Basic resources around which the daily activities of teaching and

learning pivoted were, therefore, not attained.

The significance of Morojele's (2012) study to my study is that both

targeted investigating the implementation of a new national basic education

curriculum, But while Morojele focused on infrastructural and monetary

issues, the current study aimed at ascertaining how the learner factor

influences the implementation of the new basic education curriculum in

Ghana. Also, Morojele's sample was only 12 teachers from three rural schools

which cannot be said to be representative of the entire teacher population of

Lesotho; but the current study sought to sample over a thousand students from

across the country. Also, Morojeie used only qualitative method to conduct the

study; but the current study employed the mixed methods approach which

according to Creswell and Plano Clark (2007) provides a better understanding

of research problems and strengths that offset the weaknesses of either the

quantitative or qualitative method, Finally, ~lorojele's study concentrated on

rural schools; but the findings cannot be generalized across the entire nation as

conditions in the three rural schools may not be the same as what pertains in

the urban schools (llamaimo0, Chakulill1b~l, & Ng'andu, 2015). The current

study tilled thai gap 'r":~\lccl iii i\!orl)jc'k's swcly.

A\\ oLd:l, Ula-()Iu\\'a :lIld r:ll:1Ck (2012) investigated the perception of

, 'I J '-, S"· 'ollcl'lrY rnatht'matics teachers on the new mathematicsPnm:lry anl 1l11lO! c;l '.

. '. N' - ,'a The subiects for the study numbered 200 mathematicsclII'f1culul11 III Igell. J

t" 42 public schools and 20 Junior Secondary Schools In
teachers drawn 10m
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Calabar North Local G .. .overnment Areas of Cross River State, Nlgena. The

schools were rando I I .my se ected. One Instrument tagged 'Perception of

teachers of the basic education curriculum' was used for data collection. The

dElta was analysed using means, standard deviation, t-test, analysis of variance

ancl factor analysis. Alpha was set at 0.05.

The results of the study showed that teachers' perception of the new

nine-year basic education mathematics curriculum was high and their

perceptions were neither gender sensitive nor academic qualification specific.

Teachers, however, showed a high degree of ownership of the content of the

new basic education mathematics curriculum even though they lacked

necessary training in the principles underpinning the curriculum.

Awofala et aJ.' s (2012 j study is relevant to the current research in the

sense that both aimed at investigating how a new national basic education

curriculum was being implemented, However, as no curriculum

implementation takes place without a learner, the former study should have at

least incorporated an aspect about the learner, and should have covered a

wider area to give it a national t1avour as its title indicates. The current study

aimed at investigating how the kam'l' factor affects curriculum

implementation at the basic schoo! I \' ,! \\ith a focus on not only a single

subject but the entire basic selw I -:UITi ulum nationwide.

K ' [t V (2() I I)' inwSli"~I{-:d Ill' 1:\(:1Ors affecting the implementationuna 1. '- "'"

. 8 I I 'I III 'Ifl til' rL'jLlI',r)' S-:hools in Egoj Division Meru District,ot -" .. -t CUlTl,'U II I. •

T\ - ' ')' 'I'll'S of school 16 head teachers and 94 class teachers
KCllV;1. \fCC lIbl~\..' ,,

. , b'" ,(, for the study. The instruments used for the study were
lonncd the ::ill Jee S
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Questionnaire Observat' h d I .. The data' Ion sc e u e and oral Interview gUide.

obtained was analyzed' .USIng pelcentages and frequency tables.

According to Kimathy (2012), the findings from the study were that (a)

Majority of the teachers and the other curriculum implementers in the study

area had adequate academic and professional qualifications required for the

implementation of the 8-4-4 curriculum at Primary School level; but lacked

adequate involvement in in-service programmes to prepare them for the

implementation of the said curriculum. The consequence was their lack of

knowledge to teach the new subjects introduced in the 8-4-4 Primary School

Curriculum, (b) Majority of the primary schools studied lacked physical

facilities such as workshops, home science rooms and libraries to implement

the new curriculum, and (c) There was inadequate inspection of schools and

supervision of teachers and lack of financial support from parents and the

community.

Kimathy's (2012) study is relevant to the CUlTent study for the fact that

both aimed at investigating factors affecting the implementation of a new

basic school curriculum. However, Kim~thy did not include the learner factor

in his study; and also the study was limikd. to the primary school instead of

the entire basic school curriculum, 11 ' -:urrent study was designed to fill those

two gaps in l<imathy's siud~',

, KI . d Raht1l~\l1 (2013) studied the challenges ofSabhuddll1, :1l1l1 an'

, . _' _ I" I' 11 "urril,tliUllI al rural primary schools of Bangladesh. TheImplcll1elltlnb :n· 1
I~ \.

, t' II > 'tu 1\1 \\'~1S to lind out the challenges of implementing
m~\ln purpose II 11;; ~ L J

, '. I ' t !Jril11ary level in rural schools of Bangladesh. Teachers
\:n.. llsh curncU um .1 '- '"
and students fanned the sample for the study. Two sets of questionnaire,
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interview guide and b' , ,o servatIon checkhst were the mstruments used to collect

data for the study F' d' f .. m mgs rom the study, accordmg to Salahuddin et al.

were that most of the rural schools students are poor in English Language due

to lack of skilled teachers, proper teaching methods and materials, and

physical facilities among others, The general conclusion was that the

implementation of the Primary school English Curriculum was becoming

unsuccessful. The relevance of the study to the current research is that both

focused on the implementation of curriculum at the basic school level.

However, Salahuddin et a!. concentrated their study on the other factors that

impact on curriculum implementation leaving out the learner in whose absence

the curriculum can never be implemented. The current study aimed at filling

the gap left by Salahuddin et al.

Kobia and Ndiga (20Li) studied how teachers influence the

implementation of Kiswahili curriculum in Igembe District in Kenya. Two

research questions guided the study, and the descriptive survey design was

used. The sample population comprised 24 headteachers and 24 heads of

Kiswahili department who were also Kiswahili teachers. The instruments

used to collect data consisted of questionnaires, document verification guide

and interview schedule, The quantit~1li\t' d~lta were coded and analysed using

S . , I P k" 'e ('or Social S.;i ''II.' S (SPSS) software, and the qualitativetatlstlca ac u):,' ,

:1 . I I 1\'/ -J Clualit~ltivel)'. Among the findings from thedata werc C'( Itee am anti ..l

.[. , - char~1cleristics like age and gender do notstudy were Ih:tt (:1) C:\Clll'r'

,,' I' -nt'llion of the public secondary schools' curriculum in
InlhlClll'C lit, 1I1lp lill •

b) K '· 'ahili teachers are given opportunities to attend in-service
Kcnya, and ( IS\\'

'b t to effective curriculum implementation. It was
courses and this contn u es
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Headteachers of 8 Basic Education Schools in one Local Government Area of

the three Senatorial Districts/Zones in Benue State, The instruments used for

the study w d'f·1'ere I lerent sets of questionnaire for the three stratified groups,

The analyses of the data collected were done through frequency counts and

percentages. Among the findings from the study were that (a) Lack of

effective synergy and proper communication between the State Ministry of

Education and the State Universal Basic Education Board affected distribution

and implementation of the Revised 9-Year BEC, (b) Copies of curriculum

supplied to the state are for subjects that are not taught in the State, c) Most of

the primary schools in the State do not have copies of the revised 9-Year BEC,

d) The Federal Government College did not have even a single copy of the

revised 9-Year BEC even though they had a complete set of the Teachers'

Guide.

The relevance of Moyinolu\'va's (2015) study to the current study is

that both focused on factors affecting the implementation of a Basic Education

Curriculum, Both studies also employed the descriptive survey design and the

use of questionnaire as instrument for data collection, Nevertheless,

Moyinoluwa's study concentrated on only one State and did not include

interview or observation in the data (ol.ection, neither was any aspect of the

learner characteristics investig,<Hcd. The ;;urrent study was designed to fill

those gap:::.

Ok()lh (20 I(,) ~itldi~'d the challenges Form III English language

, \'1' Ill"!'I' ilnj)kmcntation of the revised integrated English
t(,~ld \I.'1'sl n '1;: I •

. I . in Endoret East Sub-County, Kenya, Mixed-methods
bng.llagc curncu 1Il11

d ie of 90 teachers were used for the study.
descriptive design an a samp
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implementation. The current study was designed to fill these gaps in Okoth's

study.

Summary of the Literature Review

The literature reviewed on the topic, the learner factor on the

implementation of the basic school curriculum has revealed that there is still,

no widely accepted or unanimously agreed-on definition of the concept

curriculum. However, the definitions have generally portrayed curriculum as

either a "pian" or an "'experience" (Wang, 2006, p. 22). Theories of

curriculum implementation have revealed that the learner has a role in the

implementation process. Factors that affect curriculum implementation include

teacher factor, administrator factor, programme factor, resource support factor,

and the learner factor. Related studies on curriculum implementation show

that earlier researchers have focused on the other factors with little or no

attention given the learner factor. This study filled that gap.
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CHAPTER THREE

RESEARCH METHODS

The main feature of research is the use of scientific method to prove a

hypothesis or answer a specific question (Shuttleworth, 2008). Thus, in

research, a careful, systematic and patient approach is employed to investigate

a phenomenon through pre-detennined procedures, The investigative

procedure is informed by the type of issue to be studied and the expected

outcome, There have been concerns raised about the unsatisfactory curriculum

outcome at the basics education level in Ghana, Many studies have been

conducted on the other factors that influence curriculum implementation with

very little attention given the learner factor. This study was, therefore,

conducted to ascertain how the learner factor influences the implementation of

the basic school curriculum in Ghana, This chapter of the study discusses the

methodology and research design which portrays the focus and approach of

the study. It also looks at the population. sample and sampling procedure, and

instrument(s). Furthermore, the chapter discusses the data collection

procedure, and data analysis.

Research Design

For the current study, Descriptive Suryey Research Design was used

.C' I {' II " '~"I'OJ1S'" Gl.l,O\\' l'100~) wrote that surveys are capable of101' t 1e 0 OWll1g IL,S ,1,_ - •

" 't'., "I; 1 f!"llm i'll"': sJI11i'I' of Ihe population, Since this studyobt<lIJlJIlg In VIIll,l 'lll " ::-

I Ill ' 1'''Irl1.:'r inl1ucnces the basic school curriculumsou"ht [0 a';.·l'~S IL'W l"

'"
, ' ' ,., 1'" .'bl' 10 "et a large sample for the study, and survey isl1atl(lllvVldc, II \\.1:; l.lSI C '"

, , ....' . I desion for that purpose, Again, survey methods lend
the most slIllabk Il:SCdlC 1 b

b b'l't sampling from large populations. Thus, survey
themselves to pro a I I Y ,
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research is very appealing when sample generalization is the central goal.

Since it was imposs'bl t . I d ".
1 e 0 me u e all the schools In the country, there was the

need for doing probability sampling to select schools for the study. Survey

research is often the I '1 b . .on y means aval a Ie for developmg a representative

picture of the attitudes and characteristics of ~ large population.

Also, survey design provided the means of measuring all the variables

identified with the learner l~lctor without substantially increasing the time or

cost. Thus, data could be collected from many people at a relatively low cost

and relatively quickly. Glasow (2005) contended that, surveys can elicit

information about attitudes that are otherwise difficult to measure and enhance

our understanding of just about any educational issue. Rose (2015) reiterated

that variables like respondents' attitudes and opinions which may be difficult

to investigate by other research designs can be measured through survey, and

that sample surveys that use selr-complete questionnaire are very efficient at

gathering large amount of information, This design, therefore, provided the

means of measuring the general attitude of the learner in the implementation

of the basic school curriculum in Ghana. Also, the statistical analysis

supported inference to a larger populmion from the smaller sample.

Again, the descriptive SlIt'\' Yl'c's\;,arch design was used for this study

for the reason that it ensured <\lle-qum' response rate. This is important because

, . " , Cl'll'l11 h'l~ ',I 011 a Sl1l'WY is strongly affected by samplethe precIsIon 01 any , l', . •

. (C'] " "' ,v. I I',· Iii :(l09). And the larger the sample, the more
size 1,l!llDCr~ (.... ~" , -

" ',' ,.'11 b' to tltt' nl)nulalion and the more the results of the study
rCpI('sl'I\[~111\\; 11 \\1 l t' t'

, ... I'"d As many respondents were reached with the research
could b~ glllt:l.l IZI:: .

. . I number of them responded to the instrument which
instrument, a propOltlOna
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provided adequate data for a I 'na YSlS. For Nikolava (2011), survey design

promotes standardization as all respondents react to the same questions

presented in the same 0 d ' h 'r er USl1lg t e same response scales optIOns.

Notwithstanding the merits of survey design, Rose (2015) argued that

surveys involving questionnaire may have problem with response rates and the

probability of non-response bias that crops up when the non respondents differ

in some systematic ways from the respondents, Also, when respondents

respond on behalf of a larger group as it was in the case of this study, lack of

Knowledge on the part of the respondents, lack of consensus on the issue or the

sheer complexity of the topic may lead to unreliable data. Lastly, attempt at

standardizing the questions before administering them to the subjects may

render some of the questions inappropriate to some of the respondents and this

could affect the responses made (Zein. 2012).

Research Method

In order to develop a coherent research design, Fraenkel and Wallen

(2009) suggested that ."hen making methodological decisions, a researcher

needs to know the questions that couid best be answered by which method or

b' t' f nlethods To investioate tIl' influence of the learner factor oncom ma IOn 0 ' e

I 'I t t'Oll of the basic school cmriculum, a multi-pronged approacht le llnp emen a I (.

I
,.-. '~:l to '-IS cll1bc',ldcd m\:\ 'd methods (Caruth, 2013) was used,c0l111110nYlcteilel ,.

• J I '11 this lYp' ,C mi:xed methods, data is collected withCawth e;.;,plalncc, t ldl. 1 ,

ih' same day. According to Creswell &
different types of illSlrlllllc'lllS on t;;

:I I! research is a research method with
Pl:1no Cbrk l_OLl7), l11i:\l'l met 10( s

. I ., )liol1s that tluid the direction of the collection and
phi IOSllpllll:a a~suml

.' ,oh the mixture of qualitative and quantitative approaches
analySIS 01 data throuo
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in many places of the rese h
arc process. As a method, it focuses on collecting,

analyzing and mixing bot! "
1 quantitative and qualitative data in a single study or

series of studies Its p , . h. remise IS t at the use of quantitative and qualitative

approaches, in combination, provides a better understanding of research

problems than lIsing only one approach.

Mixed methods approach was used for the following reasons. Mixed

methods provide strengths that offset the weakness of both quantitative and

qualitative researches, Quantitative research is said to be deficient 111

understanding the context in which people talk and also the vOices of

participants are not directly heard in quantitative research. While qualitative

research makes up for these weaknesses, it is seen as deficient because of the

personal interpretations made by the researcher, the ensuring of less or no bias

created by this method, and difticulty in generalizing findings to a large group

because of limited number of subjects stlldied, Thus, strength of one approach

makes for the weakness of the other approach (Creswell & Plano Clark,

2007).

Again, mixed methods approach, according to Creswell and Plano

Clark (2007) provides more evidence for studying a research problem than

"I t'tat'!'v'e or c!ualitative study al nc, \Vith mixed methods, researcherseltlerquanl, ' .

hi t' "allot' tile lools of dat:l c )ikction available rather than beingare a e 0 LbC ,

, :i I' t .... ' J" '\"\'\ cllikctiun lvpi.:ally associated with quantitative orrestnctcl to 11 )! '- U l ,I , ,

, ' ,,', ,,' , " Thlls l1lix.: i nH~lhods helped in using questionnaire,
ClUall1<ltl\" IOC.II\, 1. "

" "1' , '\I\U observe some of the characteristics investigated.
1111crVIL'W r('~pOl\l t I1!S, {

, '. , .... ,h also helped in answering questions that could not be
t'dlxL'c!Ill('lhods rLsc,llC, ,

't (ve or qualitative approach alone.
answered by quanti a I
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Also, mixed methods provided a bridge across the sometimes

adversarial divide between quantitatl've and qualitative designs. This study

falls under behavioural ad' I .
n SOCia SCiences and only quantitative or qualitative

research would b te 00 narrow an approach and so mixed methods approach

offered opportunity for collaboration (Creswell & Plano Clark,2007).

Lastly, mixed methods research encourages the use of multiple

world views, or paradigms (i.e. beliefs and values) rather than the typical

association of certain paradigms with quantitative and qualitative researchers.

Mixed methods study is "practical" in the sense that the researcher is free to

use all methods possible to address a research problem; and also that

individuals tend to solve problems using both numbers and words, combine

inductive and deductive thinking and employ skills in observing people as

well as recording behaviour (Cres\'·,;ell & Plano Clark, 2007).

But using mixed methods can be difticult for a single researcher when

quantitative and qualitative designs are used concurrently as each of the two

methods has its own demand on the research r. Using mixed methods can be

more time consuming and expensive when the two methods are used

concurrently; that is, when the researcher has to administer questionnaire,

conduct interviews ancl observe subjects, e\'ents and situations at the same

time, Mixed methods also re'quir' lhe researcher(s) to have in-depth

I ' a" nllllti',.11e !Hrlh"d', utiliLC lhem knowledgeably, be able toknow cage I

defend the ll~" of 0I1111ipk methods, and utilize them professionally. The

. ' '1" " Y (It' these competences would end up in a mess when
re:;cmdlci I.il"dllg .HI

using lllixcclll1ethods (Caruth, 2013).
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Population

The l' .
popu atlOn for this study comprised all Basic 9 (JHS 3) School

Pupils in the Central Ash t' d N ., an 1, an orthern regIOns of Ghana who were in

school at the time of the st d Th " .u y. ere were 2,387 JUnior High Schools with

95,838 JHS 3 pupils in the three regions sampled for the study.This population

Individuals, objects, events, etc. who/which have certain characteristics and

are of interest to a researcher in conducting a study for generalization to be

made. Johnson & Christensen (2012) asserted that accessible population is the

research participants who are available for participation in a given research.

According to Agyedu, DankoI' & Obeng (2011), population in research is the

complete set of individuals (subjects), objects or events with common

observable features for which a researcher is interested in studying. It is also

regarded as the larger group from which individuals are selected to participate

in a study. Borg & Borg (as cited :n Philips, 2009) defined research population

as "all people, objects or events found in a particular group a researcher is

planning to generalize" (p. 83). For Neuman (2006), "research population is

an abstract idea of a large group of many cases from which a researcher draws

a sample and to which results from a sam[ Ie are generalized" (p. 224). From

these definitions, a research popu[ati,)n c uk! be seen as the sum of all the But

[ t' -1 049 bo)/<; ,1I1d 4-1,789 girls. Their ages ranged between 15was mac e up 0 ' ,- -

and 20 years.

I S"'lll)ll!:; had the same characteristics of those in thePupils in 1 1 ·S- '-

. ,'" 'of the number of years spent at the basic school level
other l\:gl\)lb 111 ILl n\s

, 1 J- ')1 ye'lr They used the same textbooks and other study
lwlt,ll'e rc'achlllg tlC lII' ,.

. . I b the Ministry of Education through the Ghana Education
matenals apptOVCC Y
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Service. Ghana practices th .
e centralIzed education system and so posting of

trained teachers to the hi'
sc 00 s IS centrally done to ensure equity in the

distribution of qualified teachers to the 10 regions of Ghana. All JHS 3 pupils

in the country spent the same number of weeks in each academic year.

However, certain adverse cultural and socio-economic conditions in the areas

where some of these selected schools were situated negatively affected

academic work in those schools.

Cemral region was seiected [or the reason that it is in the middle of the

regions that make up the southern part of the country and has the

characteristics of the remaining three regions of southern Ghana; namely,

Western, Greater Accra, and Voita in terms of their nearness to the sea with

beautiful beaches which sometimes attract pupils to stay away from school

(Asemanyi & Wunko, 2007). Socio-economic activities like fishing, fish

processing and selling along the Ghanaian coastal strip, agriculture in the

inland areas, which also affected pupils' schooling, are more prevalent in the

Central region. Also, Central region was chosen for the reason that formal

education began in that region in the castk school (Eyia, 2004). It has two

Universities (University of Cape Coast and the University of Education,

W· b) KOll1el1d'j Our I adv of Apos ks (OLA) Cape Coast, and AssinlI1nc a , ' , '. .

Fosu Colleges of Education 3]1 of \V i 'h int1uence primary education in the

region and in Gll'lIltl as (\ wboit',

1 ',' 1 \\"IS "c+·,'lc~1 ll) represent the regions in the middle belt
ASllanll 1"~',ll'l. ,,0 ,

, ',' I' ."IS JIl tklt it occupies the middle position of theof (J!l;1Il:1 (1)1 I lc Ie".l

r th ~ three regions that form the middle belt of Ghana;
gCllgraphicLlI layout 0 I;

BI
'Ollg Aharo, Ashanti and Eastern. Ashanti region has the socio­

namely,
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economic, cultural and ed . I
ucatIona characteristics of the other two regions and

so its position as the m'ddl f h .leo t ese regions made it naturally more feasible to

select it to represent the regions of the middle belt in this study.

Northern region was selected to represent the regions of the northern

belt of Ghana. These were: Upper West region, Upper East region, and

Northern region. These three regions had the same dry climatic and

predominantly grassland vegetation conditions as a result of their proximity to

the Sahel and the Sahara. Cultural and socio-economic factors that affected

schooling were the same in these regions of the northern belt. Of the three

regions, Northern region was selected as it covers the largest geographical area

than the others and, therefore, wouid allow for a larger number of schools to

be sampled for the study.

Sample

In research work, somelimes Ihe entire population will be sufficiently

,..'

"I'

\
!

I
I

I
!

small, and the researcher can include the entire population in the study. This is

called a census study as data is gathered on every member of the population

(Bradford, 2009). But usually, the population is roo large for the researcher to

attempt to survey all of its members; and in such cases a small, but carefully

I I 's llsed to represent the p' pulatiol1. The sample reflects thec 10Sel1 samp e 1

J t ·· 't' " o"lile j)Ollulati(lll from \\hlch it is drawn.c 1nrac Cll:> lCS l •

'\' () 1,) ])crcei\t.:,j n s, mpk as a subset of the populationCrossman

d f r 'l,lI'':~''\lIS the brgcr population and is used to draw
being Sllldil.~l.. I

I . 1 Sample is a research terminology widely... . L It tint I1vpll allOl .
Ink'rl:lh'CS a 1\1l • I"

. 1 ,n' ,. 'S to <lather information about a population without
ll~l:d in the SllCI<1 ::.L!l,;ncl.: b

t· e population. Neuman (2006) reiterated that a. ~')Sllre the en Ifhavlllg to 111\:.
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sample is a smaller set f
o cases a researcher selects from a larger pool and

generalizes to the popul t' Fa Ion. or Agyedu et al. (2011), a sample consists of

individuals objects or e t h ~ ., ven stat !orm part of the populatlOn. Thus, a sample

IS a collection of a part or subset of the objects or individuals of a given

population which is selected for the purpose of representing the population of

interest.

The sample for this research comprised all basic 9 pupils of the

selected schools for the reascJn that they had gone through all the levels of the

basic school and had the needed knowledge and experiences to respond to the

instruments as expected. The Raosoft sample size calculator (2004) with 5%

Margin error, 95% Confidence level, 50% Response distribution used to

calculatae the sample size on the population of 95,838 gave 383. However, the

sample size used for this study was 1.079 basic school pupils. Fraenkel &

Wallen (2009) have recommended that a sample size of 100 could be suitable

for a descriptive study.

Sampling Procedure

There are many types of sampling procedures used in educational

research, Examples include random sampling, stratified sampling,

. 'a 11pll'I1lJ and pl1rposi v',iud!!~rn~ntal sampling (Maheshwari,conve11lence ~< I 0"" .-

) 'I"! I' flO procedure lbl.'li fiJI' this swdv included purposive/20 II, 1e sarnp I "" . .

. I "' I'! '11'1'1 l"lllCit)111 samplinQ techniques. Purposive/Judgement
JUdgCllll:'l1ta :>r\lllP IIlg, L , -

, ',! ,.,1 -illli" \\'IlL'l'': the st.'leetion of the sample is based on theal sampllllg, I:> ! 1 II; III ..

'. k" 'I, h: of the p'1pldation and the purpose of the study
rc~eilrdlL'r:> 1\\)\\ L L -

_ 20' I"') Monsrur (2012) added that purposive or judgemental
( 'rnSSlllan, ..l '

. . is the process whereby the researcher selects a sample
samplmg techl11que
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based on experience or kn I d
ow e ge of the group to be sampled. This technique

was used to select three r .
eglOns out of the ten regions in Ghana as the numbers

of their locations are well k
nown to me. Thus, one region was selected from

the southern part of the (C' .country entral region), one from the middle belt

(Ashanti rcgion), and one from the northern part of the country (Northern

region). There were 17 districts/municipalities in the Central region, 38 in

Ashanti region and 20 in the Northern region, making a total of 75

districts/m unici pal ities.

Thirty per cent (30%) of the 75 districts/municipalities of the three

regions were sampled. This gave 23 districts/municipalities. According to

STAT 482 (2017), to select a subset from a larger population, 30% is

recommended. Random sampling was used to proportionally select the

districts/municipalities with Central region having 5, Ashanti region 12 and

Northern region 6. One school was randomly selected (through the lottery

method) in each district/municipality, giving a total of 23 schools. Crossman

(2013) stated that simple random sampling technique is the basic sampling

technique assumed in statistical methods and computations. The simple

random sampling technique is where sample units are drawn directly from the

I t· b)1 some IJrocec!lIre 1\ I ,tl\', a random sample table or apopu a IOn . ' "

I . I .. ndCllll !Jl'ocess .;uch as IOilery method designed to meet themat 1emallca lei . • .

. I . " f' I"\ll IUIl111 ',s, th"rcbv. gi ving all elements in theesscntl<1 cntcfl(lll U ..' . ~

I t
· a -"'l"\1 c!l,\IK" ot' b..:illg selected from the population is usedpopu it 1011 I. C:'I ..

(CrL)SSI1Ull1, 2013 8:. jvl,JI1sl'lIr, 2012).

, -I I' '( all JHS 3 pupils available were used for the study.III l.'ilC 1 SC 100 ,

d (Berends 2006) was used at the school level sampling,
Thus, census stu y ,
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The sample comprised school boys and girls, approximately between the ages

of 15 and 20 years. The unit of analysis used for the study was the school

pupi Is.

Table 1- The Sampled Regions with the Districts/Municipalities used in this Study

CENTRAL {(EGlON

Abllra Asebu Kwaman

Kese District

Agon3 West Municipality

Assin N0I1h Municipality

Cape Coast Metropolis

Gomoa West District

ASHANTI REGION

Kwabre District

Ahara Ano North District

Ashanti Akim North

vlunicipalily

Atwima Mpanua District

Basame Freha District

NORTHERN REGION

Bunkpllrugu Yunyoo District

East Gonja District

Karaga District

Nanumba South District

Sawla -Tuna - Kaliba District

Source: (Wikipedia, n. d.)

Ejura Sekyeredumase District West Mamprusi District

Nhyiaesa Sub- Metro

Ofarikrom Sub - Metro

Old Tato District

Amansie Central District

Offinso Municipality

Sekyere Central District

Instrumcnt(s)

The data collection methods employed were both quantitative and

. . semi-structured interviews, as well asqualitative in nature. QuestIOnnaIre,

. e ", used 1'01' the ,btl collection. Thus, methodologicalstructured observation W 1<;: •

. ' .. I cD 'nzin ~OOb). Denzin has intimated that in thistriangulat ton wa~ u~c ( Co...

, '. '[lliit'd usin!l several different data collection. I t' 1 a 011 'nO!lh.n,l[1 I~ ~ , -tnangu a 101.. .

'l'vllIl'lirc' interview or observation guide. A
instn11l1~IHS Ii!.:.,' til, qll", I , '.

.' .., llcclion tool in which written questions are presented
, ,to )[1n'lll" IS tl c!.\(.Il:O

qlll':~ It •

. " .'d by mail with clear instructions on how to answer
lhat are to bl: admllu:;tclc

" for mailed responses. The researcher may also gather
the questions and askll1g
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all or part of the respondent
s at one place at one time and give oral or written

instructions and let the res d
pon ents fill out the questionnaires or hand-deliver

the questionnaires to tl d
le respon ents and collect them later (Chaleunvong,

20(9), For Agyedu et al (2011) '... , a questIOnnaire sImply means a written

instrument that contains ' f . .a serIes 0 questIOns or statements called Items that

attempt to collect information on a particular topic.

As Wang (2006) has lamented, studies on the learner as the main factor

and how it affects curriculum implementation is rare in the literature' and so, ,

avai lable sample questionnaire are on the other factors that affect the

implementation process. Therefore, self constructed questionnaire, interview

guide and observation guide based on the existing instruments in the literature

by TIMSS Advanced Context Questionnaires (2015), SCIQ. Science

Curriculum Implementation Questionnaire, and guidelines for constructing

survey design instruments outlined by Brace (2004), Kalt (2009), Lee (2005),

Menorca (2006) and Peterson (2000) were used to develop a 27 item

questionnaire for this study (This v;as lmer reduced to 25 after some experts

have validated it). Some of the questionnaire items on learner intelligence, the

learning style and socio-economic variables were borrowed from

( d) D C 1 D, \Vl'll( r\lC'fSI (2005), Hanes (2008), OiimbaKosmiclnctesls n.. , e apuc t'- _ J

(20 1") I P [' .,,\\, (7009) Til' 0 ',~ti \' s of the study informed the content-' anc Cl IgJ \: -' .'

, t (A j ' -Il'llll 70 IS), Th objectives were derived from theof the Inslrumcn !\ ~, ,- •

, .,' ,,' ,_ vilirh We're lile variables measured (Korb, 2012) asle<lrnC'r cl1~lr,l 'It 11:- Ie S \

, I'" , Th' itt'rns were grouped by content in relation to the
spell (Ill' by lht' lIe I,ltun:.. t

'l'hus, the itcms were placed with the same format
vari;tl)ks measured.

The questionnaire was developed to measure the
together (Arshnm).
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respondents' knowledge and opinion In relation to how the learner factor

infl uences the implementation of the curriculum at the basic school level. The

item format was developed b ) d 'd' h' . .Y a eCI Ing t e mformatlon required for

answering my research questions, b) defining the target population, and 3)

deciding on the CJuestions (Agriculture and consumer protection, n.d.).

The questionnaire items were closed ended questions. Agriculture and

consumer protection (n.d.) has argued that closed ended items provide

respondents with an easy method of indicating their answer, prompt the

respondents to rely less on memory in answering the questions, and helps

classify the responses easily to make analyses straightforward. However,

closed ended questionnaire does not permit the respondents the opportunity to

give different responses to the suggested ones. Also, with closed ended

questionnaire, respondents choose an answer which would not portray the

reality on the ground if their choice responses are not included in the

researcher's responses.

The questionnaire consisted of nine sections. Secton A covered the

demographic information of the respondents. Section B has objective type

• i:- II d b)' a 3 point likert scale on karner intelligence. Section CquestIOns 10 owe .

3
" \'1 t Ie on the IC8 r n'r's l1\sic:JI condition. Section D has a 5-has -pomt I zer sca .. ,

. I I ,.,1'11"')"S p"efTl?lh·C. Seeton E has four objective typepont lIkcrt sca e on en' '

. • "11 r' "1' '·h·\lOlllUUS sea!' \.1l1 karner's time management. Sectonllems Iollow..:e ), dell \ ,

. ~ . "k . 't sC'lk and ubjcctivc type questions on peer influenceF contrll!1S _-pOInt I d . , .

" . Gins 5-point likert scale questions on the cultural
II' rhe kamer. S 'Cl!on .

. ',. . ,. Section H consists of 5-point likert scale questions on
pr~ldlces 01 the kal!1CI.

. tatus and Section I comprises 3-point likert
the learner's socio-econoIlllC s ,
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scale questions followed by
a dichotomous scale and an objective type

question on the gender issus of th
e learner (See Appendix A). There were in

all 24 items on the quest' . ,
IOnnaIre wIth the following components presented in

tabular form:

Table 2- Components oJthe Questionnaire

QUESTIONNAJI{[ ITEM
LEARNER CHARACTERISTICS MEASURED

Section A (Questions 1-3) Learner's demographics

Section 13 «(Iuesllon- 4 - 10) Leamer's intelligence

Section C (Question! I) Leamer's physical condition

Seeton 0 (Question 12 Learner preference

Seeton E (Questions J 3-16) Learner's time management

Section F (Questions 17 - 19) Leraner's peer influence

Section G (Question 20) Leamer's cultural practices

Seeton H (Question 21) Leamer's socio-economic status

Section I (Questions 22-24) Learner's gender issues

In Table 2, Learner's intelligence is in line with research question 1,

Learner's physical condition is in iine with research question 2, Learner's

preference is in line with research question 3, Learner's time management is

in line with research question 4, Learner"s peer intluence is in line with

research question 5, Learner's cultural practices is in line with research

question 6, Learner's socia-economic status is in line with research question 7,

and Learner's gender issues is in line \\ith :('search question 8,

Questionnaire was used Cor this stud;' because it ensured uniformity as

each respondent received th.: salll\,' set of questions phrased in exactly the

fl ' I ["1' ,'I,alil \,',11k-dec! more comparable than informationsame way, ' lIS nw, C '

I I 'lll["l'\'I'\,'\\I, Questionnaire was also used because it
obwin\"d r!1J\ilig 1 11' ,

, I' I"'" t' '!ll'ty of reSj)OllSes helped reach many respondents at a time
en:wrL'( l:un l, \, 1\ I. '

I
. ' . I t' e aIle! prevented the bias of the interviewer (Chaleunvong,

and I1US, savee un ,

h
. 2004) Again the questionnaire was used as it ensured the

2009 & Kot an, , ,
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standardization of the data r .
e IClted from the respondents. The questionnaire

also helped in the 1" .
quan Itatlve analysIs of the data obtained. Despite these

merits, using the question' I dnalre a one oes not give the opportunity to probe or

prompt respondents or thei d'
I' answers, an there IS a greater risk of missing data

anc! a lower response rate (Bryman, 2008).

Since the research method used for this study was both quantitative

and qualitative, interview and observation were used to collect the qualitative

data, Cohen el al. (2000) said that two key methods of collecting data in

ualitative research are interview and observation. An interview is a data-

collection technique that involves oral questioning of respondents, either

individually or as a group, An interview may also be explained as a direct

face-to-face attempt to obtain reliable and valid measures in the form of verbal

responses from one or more respondents (Chaleunvong, 2009). Answers to the

questions posed during interview are obtained by writing them down (either

during the interview itself or immediately after the interview) or by tape-

recording the responses, or by a combination of both. There are structured and

semi-structured interviews. ESDS Q talidata (20 11) stated that structured

interview involves asking each interviewee the same set of standardized

t· Tl e orc! ~r of questionino is u:\e and \Yording is usually specific.ques IOns. 1 c; I::'

"1'1. . l'ttl . 'op" 1"1..'1\' IJrobin u Ul' devi:Hin;?' from the specified agenda. The1cre \S I e sC c =, -

- . " "jwn ['net [, lit into predetermined categories,
questions Clnd rc..;p'lll:>O t:' -

,_. . d'.,. t'·) in" the' l1\'pothc'sis the interviewer is pursuing.COl1l1rmmg L'l beon III I l,; .

I N· - 10 ('\S cited in ESDS Qualidata, 2011) said that
f\nlHII' ~111( J .\/.1, '

. . . " s,d in studies where the interviewer needs to make
slrlll:llll\.'c! InterVieW IS U.c

. ponses from different interviewees. Also, structured
compansons between res
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interviews are used where th .
e testIng process In a particular study is

continuous and lasts for a 10' .
ng time. In such Instance, a structured interview is

used to ensure consistency of the t' k dgues Ions as e and also to control the

responses given Again st t d' . .. ,ruc ure Interview IS used as a powerful form of

formative assessment Th t" b. . a IS, It can e used to explore how a respondent feels

about a particular topic before using a second method (such as observation or

in-depth intcrvicwingj to gather a greater depth of information. Sociological

research skills (n.dj said structured interview is also used when the researcher

\\"ants to gather quantitative data as that will gather standardized data from the

respondents. Structured interview is also used when the researcher aims at

contacting large numbers of people quickly, easily and efficiently.

Furthermore, when the research aims at gathering data that can relatively be

created, coded and interpreted quickly and easily, then structured interview is

used. Finally, structured interview is used when the researcher does not want

to worry about biases. This is possible as the responses being given are

standardized by the nature of the questions.

Semi-Structured Interview: Sociologicat Research Skills (n.d.)

described semi-structured interview as a technique used to collect data by

. 't at1'on (tile interview) thai allows respondents the time and thesettll1g up a Sl u . .

'11.. b It 111'1'1' oplni,1lls 0n a particular subject. The focus of thescope to ta '" c\ Ol I: , .

. . '. I .-t·, ~ bv th ' r's,'.1n:h "1' .!d there may be areas the researcher ismtervlew IS ceCIL Cli. "

, '. ,... " TIll' objective is 10 understand the respondents' point
mitre-sted 111 -":\P'Ollli", ,

I '. ke ,) 'Ill'ralizations about behaviour. Semi-structured
of vicw r~llh,:r 11~1I1 IIl,t e"

• • • , > I '1'1 the researcher wants to collect data about things that
Il1tl'I'\'lCW IS llS'C \\ lL!

, b" d (feelings and emotions). This becomes possible as
callnot be easily a sel ve
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the interviewee is able to talk b .
a out the object of discussion in detail and depth

and the meanings behind actions are revealed. Semi-structured interview is

also used when the resear h' d .c er Inten s askIng complex questions and issues for

discussion/classification Th' bl h' .
. IS ena es t e Interviewer probe areas suggested

by the respondents' answers by picking-up information that had either not

occurred to the interviewer or of which the interviewer had no prior

knowledge.

According to Bernard (1988), semi-structured interview is best used

when the researcher won't get more than one chance to interview someone and

v.'hen the interviewer will be sending several interviewers out into the field to

collect data, as the semi-structured interview guide provides a clear set of

instructions for interviewers and can provide reliable comparable qualitative

data. Finally, Santiago (2009) intimated that semi-structured interview is most

used in qualitative studies and when one is investigating a topic that is very

personal to the participants.

Semi-structured interview was anorher instrument used to collect data

from the subjects of this study. The intcrvie\\' guide comprised six items on the

general preparedness of the learner for rhe implementation of the basic school

. I 'GI1ana (See AplJCnd i :-; 0), Thus. it focused on pupils' attitudecurncu um 111 ' • ." ,

d I I '1< 'fI11's hdpd lO eLlrd\ questions and thereby assisted thetoWaI' s SC 100 WOI ' .

" , j', "t' 1'\ is~ul" raised t~)r discussion during the interview and
ll1tervICW es UIIC \CIS ell l .. .

. I " 'l' in 11Ic'itil)IlS which in most cases lead to provision of
do away \\ Ith :-II!1 1~t11 ~ I

. .... I' topic. The semi-structured interview also helped the
IIh'kv:llll ;1I1~\\ll:' [(l Ill;

" ,.'h' l uestions in any manner they deemed fit unlike with
kamel'S 1\.'~PlIl1l1 to [ e I
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the questionnaire where in . -
most Instances responses were restricted thereby

preventing the respondent f ..
s rom exercIsing free expression (Santiago, 2009).

Lankshear and Knobel (2004) asserted that semi-structured interviews

cnable researchers to d' d .Ig eep Into the phenomenon being studied, implying

that with semi-structured interview, it provided the opportunity of probing

further to know all that the basic school pupils know about their contribution

to the implcmentation of their curriculum. Chaleunvong (2009) posited that

semi-structured interview would help to obtain personal information about the

leamers' attitudes, perceptions and beliefs - all of which helped in the

provision of quality primary data.

Interviews, according to Opie (2004) are used as a data collection tool

to compliment questionnaire as the open-ended questions in the questionnaire

cannot effectively achieve the details as compared to what could be achieved

tlu'ough interviews. The reason is that some respondents find it more

convenient expressing themselves verbally than writing.

Observation was also used to collect part of the data for this study.

The observation guide contained issu6 or punctuality, response to the bell and

participation in lesson (See Appendix C), Observation, according to Randolph

(2007) is when a researcher observ~s the ph nomenon under study and records

I
, l' , "11'11 \ISI' ~ Ol1sen'Jtlon m;lV be direct or indirect where thew lat IS seen 01 " ,~ .. l., .

, 1-' ,1 ,I)" 'j'VCS th' b~lm'iour of participants by using anrescarcner (Irl. c\ y "lL -'I.

, I "., l' (I' '!l,'ddist as a guide. Observation was used in thisobscrvatt011 :>,: Ic, \1 I: I " l

., I'.' '110n5e5 from the questionnaire and the interview; for,
study to r('lllllm.:-: 111. 1'0, -

K
' I' . (7004) the accurate use of observation as method of

as pllinlcd lJUI by ot 1.1fI - ,

. " t ubjective biases. This is because, the data obtained
data collectIOn ehmll1a es s J
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through observation relat t
es 0 current phenomenon and so it is not

complicated by past beha . f .
VlOur or uture Intentions or attitudes. To enable me

observe all potentially relevant hp enomenon carefully and take notes for

obtaining primary data I", qua Itat!ve observation was used (Johnson &

Christensen, 2(12).

Pre-testing of instruments

Pre-testing is a small scale trial employing series of activities designed

purposely to eval uate the capacity of a survey instrument to gather the desired

data, the capabilities of the selected mode of data collection, and the overall

adequacy of the field procedures. Again, pre-testing "refers to pre-testing

procedures that employ all the procedures and materials involved in data

collection (regardless of how small of a scale) before the actual data collection

begins" (Casper & Peytcheva, 2011, p, I), Pilot studies, as pre-testing is

commonly called, are also referred LO as 'dress rehearsals', or 'field tests' in

the survey literature (Pratt, 1980. p, 416). For Schade (2015), pilot testing

refers to a small-scale trial run of a particular swdy and is important for larger

scale studies so that statistical significant results can be calculated, These

definitions point out to the fact that pre-testing of research instrument is done

t ' t'h~ Olitcoille of the in<;[run t'nt \\'hen it is used to gather the mainto ascer am l.:: • - •

data for thc study,

,'II'C "'V,'t!lHltio!\ '(torts undertaken to draw upon theFie! I tests ~

, , I' 'I"-l' 'll\d ..kills or individuals and groups of individuals to
speclJIIZC( kno\\ '1:;.(' ( •

, ' . .,... t" "jWIl n:scarch instrument to enable the researcher(s)
OpllllllZl' t11(' dC:>I:,l11 L) .1 0

, "1' .• bout a particular domain of interest. Also, field tests
gather l11gh-qualltY L .1£<1 d

'I ff' principal sources of measurement error in a given
arc conducted to It en 1 )
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research instrument and t . fi
o In orm subsequent design or redesign decisions or

reduce those Sources of error (Esposito, 2009)

The instruments for thO t d "IS S1.1 Ywere pre-tested In two different schools

outside the target popular fi h d ..Ion or t e stu y. The schools used were Alymase

Anglican JI IS and Awulae Aghefi Kwame JHS, Axim in the Western region.

I personally visited the schools with an introductory letter from my Head of

Department for permission to administer the instruments. All Junior High

School 3 pupils In the pilot testing schools were made to respond to the

instruments. After responding to the questionnaire, the school prefects were

interviewed. Observation was made of the general preparedness of the pupils

towards teaching and learning in the pilot schools. The result of the pilot-

testing revealed that some of the questionnaire items needed to be modified to

ease understanding of the respondents. A few words and some expressions

were replaced and some questionnaire items, especially, those on learner

intelligence were completely deleted.

Validity and Reliability

In every research work, it is p:lfamount to ensure the validity and

reliability of the instrument used to collect the data. And in order for the

c; d t be considered \·a!id. [he measuring procedure must firstresults 1rom a stu Y a

. I" bl- )\cc:)l'din(!, [0 G()bt~..l1li (2003), validity and reliability areof all be rc 1<1 e. \. -

, _: l"'l!lollllll 'J stud v \\-here multiple methods of data
very Important ill ail. " .

, l ,.' , 'II' > \.'lllpll)y~d to investigate a phenomenon.
colkl:tion and (hLl an,t ) ~I::-, c '

- "\ d {.. ,.\ v"ll'ldity as "when a research measures that
.J0ppc' (2UUII), ..: Illc, '

d
"1 'ure or how truthful the research results are"

which it \\'as in1l:nck to mt.:,~

.' ." ed here as the outcome of the research reflecting
(p.l). Thus, validity IS pOillay
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exactly what the study set .
out to Investigate. Similarly, Key (1995), and

Lankshear and Knobel (2004) .
reIterated that validity refers to the degree to

which a test or other mea . d .sunng eVlce truly measures what it is purported to

measure. For Frankel and Wallen (2009), validity refers to the

appropriateness meaningful d ~ I ., ness an uselU ness of the specIfic reference made

based on the data obtained and that validation is the process of gathering

evidence to support such inference. Validity, therefore, means determining the

accuracy of a data collection instrument in order for the results to be

accurately applied and interpreted (Friberg & McNamara, 2010).

In order to ensure face validity, the extent to which an instrument

measures what it is supposed to measure and content validity and format of the

instrument, the self-developed instruments were subjected to expert validation

(Lafaille & Wildeboer, 1995) by professors and senior researchers in the

University of Cape Coast and the University of Education, Winneba. After

their constructive criticisms the instruments were revised based on the

suggestions made. Again, opinion of experts in the tleld was sought about the

relevance of the items in the various inStrl.lments to ensure their content

validity. The result of their indications W3S analyzed to establish the

t 'cseI1tatl'on usin a th. Cont'Ill Validity Index (CVl) formulapercen age repl" . I;;>

. bPI' o. Bc'k (7006)· ('VI - ~ (!'\umber of valid items declared bygIven y 0 II (1(, i,; ~ •

[. 'llil] number of ilt'IllS . The questionnaire items were rated
judges c1ivj<k:d 0:' ~

The Illlnll 'r l)( itL'll1S raled relevant by all the experts
by three e\p~·rts.

. . . 7( .') ).,7 "1='76. This ,vas divided by the total number of ratings
ell 111 b 11l~'ll \\'~l::; _ ) i ... _.

TI
. 76-'-81 This gave a Content Validity Index of 0.94,

(27+27+27== 81). 1US, . .

. . ents would elicit the right data for the study.
implying that the lfistlum
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On the other hand " I' b'l' ,, re 1a I Ity IS explained as the extent to which

results are consistent ove f drime an are accurate representation of the total

population under study" (J 2000 'oppe, , p. I). Joppe explamed that if the results

of a study can be reprod d d "uce un er a slml1ar methodology, then the research

instrument is considered to be reliable.

For Wang (2006), reliability provides information on whether the

instrument is collecting data in a consistent way, Lankshear and Knobel

(2004) have seen reliability as the stability of a data collection tool in spite of

the number of times the data is administered to the same respondents, The

common element in these definitions is that consistency in results provided by

the same instrument administered at di fferent times makes the data to be

reliable,

Kirk and Miller (as cited in Golafshani, 2003) identified three types of

reliability referred to in quantitative research, which relate to (1) the degree to

which a measurement, given repeatedly, remains the same, (2) the stability of

measurement over time, and (3) the similarity of measurement within a given

time period.

To determine the reliability of my research instruments, therefore, the

, ' 't.·ew and obser\'Jrio lluides were pre-tested at differentquestlOnnmre, 111 el VI , -

.' f I basic schuuls in [h\.' s) Ithern sector that were not sampledtimes 111 two 0 I Ie ,.

'~l ~ AI .' " of tth' s\.·h)ob in [he southern sector for the pre-test
for the study, 1 1<: ... lC111,;t

. ",' 'tv in order 10 save time in collecting data for the
was as a result vI pl,IXll1l1 -

, 'J'I' 'I" '~s'II)1 of the pre-test was that, it helped establish, I ,- II [ "till" 1<;,; I (;1,;\; ...ptlclt ;\ll( ]1" 0 eo'

, 1'1' f the instruments and also improved the question
thl.': v;didity ~lIld re1la)1 11)' 0

lannat.
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instrument's

In analyzing the reliabT f
I Ity 0 the data from the pre-test, the data were

coded and scored before ent' h .
enng t em Into the computer. The Statistical

Product for Service Solution (SPSS) Version 20 was used to calculate the

Cronbach Alpha Coefficient.

There arc several tways 0 measure a reliability of an instrument. For

the present study, the researcller assessed. the students questionnaire

test-retesl reliability, and its internal consistency using

Correlation and Cronbach's u. Test-retest reliability is an estimate of

reliability that involves comparing two administrations of the same test for the

same subjects (Mitchell, 1979). Because the same test is administered twice to

the same participants, the true score should be relatively constant. Therefore,

any variance must be due to measurement error, and any systematic variance

must be due to systematic error. Test-retest is the simplest method for

measuring reliability, but is vulnerable to reactivity (e.g., reactions to taking

the test such as changes to test-taking strategy, fatigue, etc.) and memory

effects (e.g., if the subjects remember their responses from the previous

administration). Thus, a second measure. Cronbach's a, is also used to

represent the test's internal consistency and unidimensionality.

There are two necessary cOIll'iti,l s in test-retest reliability. The first

. I I'" "Ol'~ cloes not (hall~t' . 't\\'-:en administrations and the secondIS t lut tlC tlue 5L ' "', -

'.- J ,', . ). pCl'iod b('in~ 1(\1l": l'nough to prevent learning, carryoverone rdO:IS to I h. In. --

.. I' '.\ 1'1' I::. Y"1l 200 I). To meet the time period condition, thedkclS or r' ·,,1 (: III C ., •

I
. ' ... lion were separated with a two weeks time interval.

tesl :md rel":Sl ill 1})1I11~11.\

. ". .' obt'lined by allowing participants to take and retake
T""st-relesl n::ltabdlty \Vd5 ,

I
. Test" and comparing the retest performance to the

the "Learner Intellgcnce ,

lSI

:
!
j-

It
"
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student

original test perf!
ormance. Both Scores came from the same individuals, so

barring, practice effects and strategy changes should be identical. And,

because influences on me
asurement error are assumed to be mostly random

between first and second d " . .
a mllllstrations (I.e., with a null mean influence), any

remaining variance should b tl I .e 1e resu t of systematic error. Correlation

coefficient was calculated on both tests (M == 3.53, SD == 1.26) and retest (M =

3.73, SD '= 1.38) results (r == ,78, 11 == 52,p< .001). The stronger the correlation

between first test and second test the higher the test-retest reliability.

However, because the two scores are necessarily confounded by time,

test-retest reliability is subject to fatigue and practice effects. Therefore, an

additional method of measuring reliability independent of time should be used

to compliment test-retest reliability, Cronbach's a was measured for the first

administration of the "Learner Intelligence Test" only. Because it is only

necessary to administer the test once to allow computation of a, this method

avoids the theoretical problems associated with test-retest reliability as the

subjects have no prior experience to react to or remember (Murphy &

Davidshofer, 2005). The reliability measure for the "Learner Intelligence

Test" was a == 0.798.

A reliability analysis lising Crl)nbl.:h's Alpha statistics was performed

, I ' ' I'CI'n'd consiskllc\' of rhe items on the other sub-scale of theto det.:n11lne I 1(.' In ' . .

" .'. j'nSlnlllh':llt. RdiJbililV of the questionnaires was
(lllestlonll.llr~ , -

I •

I I, lI" Dr llle St~llislical Product and Service Solutions
clekrmined Ihi'()lIS 1 (d~ ~,\,

" 'l() '1'1' I' 'li~lbilit)' measurements for each section of the
(SPSS) v~rSldn . 1~ I.

"" "i1culaled. For "Learner Preference" (Section D) a =
pil,He" insll'llll1cnl \vdt: c,

"J" Management" (Section E) had an a = 0.714, "Physical
0.822, "Learner s une
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Condition of the Learn "( .
er Section C) a = 0.869, "Peer Influence on the

Learner" (Section F) a = 0 71. 3, and that of "Gender Issues of the Learner"

(Section I)a = 0.726. A ail'" .g 1, Cultural Practices of the Learner" (Section G)

had C/. value of 0.950 and finally, ''Socio-economic Status of the Leamer"

(Section H) u. =,847. The total scale/I'n t t" I .s rumen s Interna constituency was

also assessed The r~s It I ·1' I;: II S 10WS t 1at the students questionnaire instrument's a

= 0,821, According to Creswell (2007) Cronbach's Alpha reliability

coefticient values of 0,70 and above are considered reliable. The reliability

measurements for the questionnaire indicate that the respondents consistently

responded to most of the items in the questionnaire for the final draft. (See

Appendix A).

Stt'engths and Wealmesses of the Instruments used

Questionnaire: Chaleunvong (2009) wrote that a written questionnaire

is a data collection tool in which written questions are presented that are to be

answered by the respondents in written form. QuestiOimaire was used in this

study for the following reasons: (a) Economical. With questionnaire, expense

and time involved in training interviewers and sending them to interview are

reduced. (b) Uniformity of questions. Each respondent receives the same set'

of questions phrased in exactly the s~me way, This makes questionnaire yield

data more com parable than in t()r!1 :trion ~)bl;lined through an interview. (c)

S
' :l '" f' I'J"tll' 'lllL'';llllll' art' hi~hi\' structured and the conditions under
tal1l melLa.lon. \; , . - •

I
, I I " ,..,\\,. I' 'C! 'Ir . C Hlll\llkd. thl.'n the questiolmaire could become

W 11C 1 t ley :11 t' "n. ~, ,,"

, 'J' -{ 0' \\')lIld the data be, Cook (2011) added that questionnaire
st:lI1t!ar,i1l.c' .lill ~,) ,

" '(0 be made with other sets of data and provides easy
,1111)WS COlllp;1l'I~Ons '

.' " ",' ,>' ch However, Cook cautions that when respondents do
n:pilcatlO ll at the li,;Sl::dr '
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not understand the questions the . .
, y give different answers than those required

by the researcher. Also with . .
, questIOnnaire as data collection instrument, the

researcher cannot follow u . h b' .
P Wit pro mg questIOns to gain richer data. Again,

as CJuestionnaire cannot b I' d . . .e exp ame to partiCipants, It could be confusing to

respond to when participants do not understand the content. Finally, when

closed CJuestions are used, they limit the response rate of the participants' view

and opinions.

According to Cohen et al (2000), Interviews are used to collect

information about knowledge of the people as well as their opinion; for

example likes or dislikes of what the respondents are thinkina about theirb ,

attitudes and motivations. There are open-ended interviews, closed or

structured interview and focused group interview. Among the merits of

interviews are that participants are able to share a lot of information as the

researcher gets the chance to ask Ih questions in person. Interviews also

provide the means of asking fo!lov;'-up questions to get richer information

concerning what the interviewees are saying. Interview also provides the

means for the interviewees and the interYlc\\'cr to directly react on what the

other says or does (Opdenakker, 2006). Rashid and Bappi (2013) have added

that any mistake and misunderstJnding ("Ul' corrected easily in an interview

I 't '" 'Cl' "Ild the inkr\ ie\\'c' dre physically present at one place.as t lC Il1 erVleV. <l . •

I
'. I' t 'I)) '111 the clJikcti0il 01' fresh, new and primary data. One

nte1'vICWS a sO h '

. d J" I 'r\,j '\1' i~ Ihal depending on the situation, questions can
nla.l01' [l" nlnln~ '\,I 11l\,"

be l'r;lll\('c! dit'I~'r\':lllly,

I
. bl '111S associated with using interview to collect data are

I\I11On(' ( lC pi 0 \: <, '"
, ' consuming and expensive to conduct interviews. The

Ih~ following: It IS lune
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problem here is that the, researcher so t' h 'me Imes as to repeat and explam

questions several times for cl 'fi .
an IcatlOn, probe when responses given are not

accurate and sometimes have t .o pay mformants fee, all of which are not done

wi th the use of questionnair A h '"e. not er problem IS that mtervlewees may give

answers that in their 0 " I' ,p1l110n t 1e l11tervlewer wants to hear as they may feel

uncomfortable to speak openly and to unknown interviewer and this affects

the credibility of the data, There is also a communication problem: Mis­

interpretation of questions and answers, This happens when either the

.uestions are not properly asked by the interviewer or when an answer is not

properly said by the interviewee. In focus group interviews, how to get the

"correct" people and how to moti vate the experts to participate in the

interview is a problem. Interviews can also generate bias into the data.

Observation: Randolph (2007) stated that observation is when a

researcher observes the phenomenon. understudy and records what is seen for

analysis. Observation may be direct \V'here the researcher directly observes the

behaviour of participants by using an observation schedule or checklist as a

guide. Included in the merits of observation as data collection instrument are

that, it allows for rich and detailed description or the object of study in relation

to behaviour, intension, situation. and c\'ent. Observation also enriches the

quality of data collection and i11tlTPl\:t:ltlon :Inc! enhances the development of

'''h ' 'II' l'1S or h\pnth-::~c', The researcher directly sees what thenew rcscall qUI,;S, I,. "

r1' : ,{,.,\ I 'II' I'cl\'iill.!. 011 \Vh:lt they claim they do (Kawulich,
parlicip~\l1tS LO Ins L.l l ,--

2(05),

. L1 11'[11 observation as data collection method is that people
'I he pro) cl1l \\

d
'IT" > tly when they are conscious of being observed; and this

might bdJave I \::11::11
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will not paint the true picture b .a out the Issue under investigation. Also, when

observation is too much stru t d' . "cure ,It might hmlt the unexpected findings. The

researcher might get to h'. 'o muc mvolved mto the research settings and when

this happens, certain behaviours may .go unnoticed for recording. Another

problem with observation m th d' hi", e 0 IS t at t le researcher can mISInterpret some

of the behaviour and this will affect the creditability of the data collected.

Lastly, observation requires resources and time both for organization and

analysis. And so lack of resources and time will render the exercise

perfunctorily done \Nhich would in the final analysis affect the creditability of

the data collected (Holmes & Bloxham, 2007; Evaluation Briefs, 2008).

Ethical considerations

There are laid down principles and guidelines for conducting studies in

an ethically appropriate manner which require researchers to obtain approval

from ethics committee or equivalent and from the p3l1icipants (Halai, 2006).

Based on this premise, the following ethical considerations suggested by

Creswell (2012) for conducting mixed methods research were adopted for this

study.

Clearance was sought from the Institutional Review Board (IRB),

VCe. With an introductory !ctter ['rom my H 'ad of Department, I took a letter

o' 0 Cll l'l'om the CentrJ\. r\sh:mti, and Northern Regional
of penlllsslOn eel

Directors of [dUG lit,n which illlrl,du.;('d me to the sampled schools under

• ' ,0 I "Ioh scholLll visited, the purpose of the study was
their .luns IIctlun. n 1.:, l • l

o , .- I"" Joncknts aner taking pleasantries with the school
CCllllll1Ulll 'at<:d to [1\: Ic~1

l
- . "lied of the protection of their anonymity and the

IKUd. They were a ~o, ass I:'
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keeping of their responses confid t' I
I en Ia. Due respect was given the study

population.

Data Collection Procedure

Pilot study of the' t .
inS ruments was done In two schools from the target

population in two districts outside those that were sampled for the study. I

personally visited the schools to administer the instruments. All Junior High

School 3 pupils in the pilot testing schools were made to respond to the

instrument. After responding to the questionnaire, the school prefect was

interviewed. Observation was made of the general preparedness of the pupils

towards teaching and learning; and the overall continuous assessment mark of

each respondent was collected.

The study involved collecting both quantitative and qualitative data on

basic school learners from three regions in Ghana. Patton (as cited in Wang,

2006) recommended that "multiple sources of information be used to collect

data as no single source of information can be trusted to provide a

comprehensive perspective" (p. 306).

To reach the respondents for the main data collection, introductory

letters were collected from the I-lead of Department of the Department of Arts

and Social Sciences Education of the Uni\' >rsity of Cape Coast and the

. I I 1\(, '~'Ipal/Disll'ict Dirclors l)f Ghana Education Service inReolOna ane 1\/ dnll ,.
b

, , !" I C,(url\' \V'" lin krtaken. I personally conducted the
whose Junsc Ie! IOn (1 :> \" ' -

. 'J 1-. " 1'I'\il·W. rill' interview was conducted on the school
observalit1 11 WI tIll 111 l

, ,I I "\Il\lllcd lor the study. In each school, pupils'
prl'lc'ct in cavil ~l 100 5,

I I
d their general contribution to the teaching and

punctuality to sc 100 an

. . ~re observed. Thus, the observer-participant stance was
learning situatIOn WI;;
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taken to collect the ob .
servatlOn data (Kawulich, 2005). With the

administration of the ues' .
q tlonnaIre, the paper and pencil method (Boynton,

2004) was used All the re d. spon ents were grouped in one classroom and the

questionnaire distributed t th f.1' •o em alter informing them about the aim of the

study, explaining the mean fl' "s 0 comp etlng the questIOnnaire, assuring them of

confidentialitv and the d" h .
J ' nee lor t em to respond to the questIOns as best as

they could. The data collection began on 5th October, 2016 and ended on 18th

November, 2016, Thus, a tolal of six weeks were used to collect the data.

The data were collected during school hours when the class has been

prepared for the exercise. In each school, all the three instruments were

administered before the next school was taken. Respondents were each given a

copy of the questionnaire. Instructions were given on how to respond to the

items. A teacher of the class assisted in supervising the filling of the

questionnaire. Pupils were given enough time to respond to the questionnaire

items. On completion, the overall continuous assessment result of each pupil

was written on his/her questionnaire by the teacher. After collection, a lesson

was observed to ascertain pupils' contribution towards teaching and learning

in our schools. The subjects that were b'ing taught at the time of the study

E I· h la11gtluO. e GI1,'ll1aian lani!llJ.\!es, ~l'1athematics, Social Studies,were •ng IS ,~' b , - -

R t
· . d "10 "11 l'Jclllcation Illtc'QrJrd Science, and Information ande IgIOuS an !v I, J '-

, . 'lO ,hi' n!'J.'" l'h' s 'illlol pr\?i'ect was then interviewed and the
COI11J11t1l1lcaliO n 1,;1.- 111 t "".J .

data colkclil)fl ,-,ncbl in !I",! sd1lHll.

, .' 1I It,d during the data collection was that some of the
One pi't1hknl llKl' I t

. '. 0' "'1 r" of Education hesitated in granting permission for
Mllnil'ip:Il!OlSlrIi.:l m:l,; 0 :;

I
. tl eir J'urisdiction even though they were shown the

conducting the stue Y III 1
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permission letter from their R' .
eglOnal DIrector. This resulted in waste of time

as I had to wait for their co
nsent before I could conduct the study in their

schools. Movement from 0 M " .
ne ulllclpahty or District to another with a large

quantity of questionnaire p d hose anot er problem as public means of transport

was L1sed and the luggage had to be transferred from one vehichle to another.

As a student-lecturer, conducting the data collection in addition to my official

duties posed anrJlher problem as I had to come back to campus one day within

the week to teach before! could go back and continue with the data collection.

Data Processing and Analysis

According to Todd (20 II), mixed methods research involves collecting

both quantitative and qualitative data using different instruments. And that

mixed methods data is treated both quantitatively and qualitatively. Before the

data was analysed, they were edited, With the quantitative data, few of the

respondents shaded the boxes intended for ticking. Moreover, some of the

shadings were faint. These anomaii~s \\'ere corrected. Again, some

respondents ticked one box twice and left th next box following it vertically

for the next question, empty. These conections \\'ere also made. Finnaly, with

h l't t' data even thouoh the inter\'t~\\'e"s could express themselvest e qua I a lve to'

II
' I E -j' I lallglnoe a few of lh' responses had to be re-phrased aswe 111 t le ng IS 1 ( ~ 'to .

. .' _d' 'J {, I1J'OI) rh . ,lit' th'l11..'\ ller the editing, the quantitative
the Inter\'Jewce~ Ie 110 to' . -'

d \'''th' II "'1' 'l)ri 'Ji Llw. th iirst response item was coded 1
dala were code , ,,1 <I. Lel. 1;

" , , l' I Fur inSl:Jlll.:e, I for male and 2 for female.
and the other r:, pl)l1' • \\<15 ,( l' '

I
," . more responses were coded 1 for the tirst

QlIl:.'t lUllS lh:lt 11:\"" t 11 ,e 01

d
... ' 'e and 3 for the third response and so on. The

? 1-' "C"on I e5ponsrL.:Spollsc.:, _ Jor I II.: S L

ded for Strongly Disagree, 2 for Disagree, 3
, I 'pOllS"S were coltkert sea c res ...
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for Undecided, 4 for Agree and 5 fi S
' or trongly Agree. The coding for the

Learner Intelligence questions was 0 for wrong response made and 1 for

correct answer chosen.

In entering the data, all the 1,079 questionnaires were numbered. The

corresponding figures of th d . . .e responses rna e by each partlclpant were written

against the questions on the questionnaire. When each questionnaire was

picked, all the figures were entered horizontally in the Data View of the

Statistical Product for Service Solution (SPSS) software, Occasional cross-

cheking was done to ascertain whether all the figures entered were correct.

Wrong entries found were quickly corrected. Before the data was analyzed, a

tinal data cleaning was done. The unit of analysis for this study were the

school pupils. SPSS Windows version 20 was used to analyze the responses

from the questionnaire to generate a descriptive picture of data obtained on the

various themes (JolU1son and Christ nsen, 2012).

Research Question one Slat S, ··"Vhat is the intelligence level of the

learner for the implementation of the basic s hool curriculum?" The type of

data collected for this question were bO£h luantitative and qualitative.

., t' t' s SllCl1 as frequency an D~r 'entrlges, standard deviationDescnptlve sta lS IC . . ' ~

• • Q l to 3l1'llvzc th data to .~i \'e quick visual impressions onand means wei e USc;( ( . -

values and assisl in the di 'ellS:' l n 01
interpretation of the data. The

Sc'I'\ ation and analyzed using quasi-, , d t . 'I" ,!,,!'ivcd lhr )llllh
qltalltat1V~ an \\ c; ,. -

. 'J It 'I'll't' 11 'I) Becker explains that with quasi-
k ill' In ,l ' ".,statistic (Be..: '-:1', ii,

I I1l.lI1lb.::r of times something is mentioned in
., I ."I' ·!ter countS l 1 'SlatlS(I"S, t 1(' r '~C;, I

til.: li.:ld nules as very rough estimate of frequency.
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Research Question 2 is "w .
, hat IS the physical condition of the learner

for the implementation of th b .
e aslC school curriculum?' 'The type of data

collected for this research qu t'
es Ion were both quantitative and qualitative.

Descriptive statistics such f
as requency and percentages, standard deviation

and means were used to a I th d ' ., na yze e ata to give qUick visual impressions on

values and assist in the discussion and interpretation of the data for the

quantitative data, The qualitative data were derived through interview and

observation and analyzed through descriptive explanatory method (pattern

marching-descriptive/explanatory, Yin, 1994) and quasi-statistics (Becker, as

ited in Ratcliff, n.d.).

The third research question is," What learner preferences to certain

curricular work exist at the basic school level? Both quantitative and

qualitative data were collected for this research question. The quantitative data

were analyzed using descriptive statistics as in research questions I and 2. The

qualitative data was collected through interview and analyzed using the

descriptive explanatory method by Yin,

Research Question 4 is, " How do basic school pupils manage their

. . I t' 1 to tile I'mplemcntation of the- curriculum at that level?" Bothtllne 111 re a 101

.' d alitative data were colk..:ted for this research question. Thequantitative an qu" ,

d
analv.z..:d lIsing descriptive statistics as in research

quantitati ve ala were

d 2
'f! llJ(ilitH{i\'~'bt:1 \\ere collected through interview and

questions I an' , 1>

, ' , ' " I" 'k '(' 'IS ci{cd in Ratcliff, n.d.) and Yin's
observation, QlI:ISI-St:I{blll~ 1 l~ l .•

. 1 1'll'll"'!lill"'Lkscriptivelexplanatory methods were used to
([994) p:lltL'11 • ~ '"

flll;tlyZ(' tlte data.
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The fifth research que f '"s IOn IS What peer influence on the learner

affects the implementation f th b .
o e aslC school curriculum?"Both quantitative

ancl qualitative data were collect d fi h'e or t IS research question. Descriptive

statistics was used to anal tl ", ,yze le quantItative data as in research questions 1

and 2. The clualitalive data were de' d thr h' . ., , nve oug IntervIew and analyzed USIng

Yin's pattern marching-descriptive/explanatory method.

Research Question 6 reads, "Which cultural practices of the learner

int1uence curriculum implementation at the basic school level? Both

Jantitative and qualitative data were collected for this research question. As

in research questions I and 2, the quantitative data were analyzed using

descriptive statistics. The qualitative data were collected through interview

and analyzed using Yin's (\994) pattern marching-descriptive/explanatory

method.

Research Question 7 is, " \\'hat socio-economic status of the learner

affects curriculum implementation? Both quantitative and qualitative data

were collected for this research question, The quantitative data was analyzed

, d "t've statistics as stated in research questions 1 and 2 while theuSll1g escIlp I .

I
, . d t 'e derived throuoh interview and was analyzed using Yin'squa Itative a a weI c

(1994) pattern marching-descriptive; ":-:pbmltory method.

, '-,I I ..,--" 'Cll C!Ut:stiOll i~, "\\'hal gender issues of the learnerfhe Cig. 111 11,;~t:,11 -

, , '1['1('1')1\ in .;,'hools,?"Only quantitative data were
affect curriculum lInpl(>l1ll 1 " "

, ...1 . "lion rile analysis was done using descriptive
collected for tlw; rio'S ':Ill 1 quo '

., '" .•, ."h l.!uIO'sli,lllS \ alld 2,
st:lllSllCS as 1111, ~"lIL

, '\ _ 1 rner hctors will not relate individually and in
I . \ . ]- 0 - ea 'HypOI lCSl~, '

implementation of the basic school curriculum,
linear combination to the
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Quantitative data was collected l'
lor this hypothesis and analyzed through

Multiple Linear Regression.

Hi = Learner factors '11 I . "WIre ate mdlVldually and in linear combination

to the implementation of the b' hi'aSIC sc 00 CUrrIculum. Quantitative data was

collected for this hypothes' did " .. IS an ana yze through MultIple Lmear RegreSSIOn.

Hypothesis 2: Ho = Female learners' influence on curriculum

implementation in basic schools will not significantly differ from that of their

male counterparts. Quantitative data was collected for this hypothesis and

analyzed using Independent Samples T-Test

Hi = Female learners' influence on curriculum implementation in

basic schools will significantly differ from that of their male counterparts.

Quantitative data was collected for this hypothesis and analyzed using

Independent Samples T-Test

Descriptive statistics such as fr quency and percentages, standard

deviation and means were used to analyze the data to give quick visual

. . vailies and assist in the discussion and interpretation of thell11pressIOns on

d Th accoI'dI'ng to Statsoft ('10 II \. is the most often usedata. e mean, ,- ,.

TI t I tendencies \\ere used because of theirdescriptive statistic. 1ese cen r::l

. r th r st':m:h qU61ions. The mean and the
relevance to the answenng O'

., ~.~ " .,rore C'lk Ib£\.' i for each of the learner factors. In
standard dev!illlOI1 Wl.! c, [lh.1 e .

. I'" 11"11'1' 1"1'<[ r \ith a mean score which is more
I "1"11 'u1V" ~ ....drawing the cone u~ c .' •

. I.J til'll tht' I('nrner Cactor is influencing on the
than th v'r:l11 l11eun L1np I .

. ~.'. "U110) or lhe basic school curriculum in Ghana.
. '. '11tl :-tilt! I') Ie t.lInpkilWlllntllln l .

.' .,d I' t descriptive statistics give numerical and
(11.d.) has [II gUt; t lei

J;lt,;gi
for summarizing data collected in a clear and

graphic procedures
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understandable way. They hel . .
p to simplify large amounts of data in a sensible

way and reduce lots of data into . I
a simp er summary. Thus, descriptive

statistics enables us to pres t d .
en ata m a more meaningful way which allows

for simpler interpretation of th d J . '" .e ata. aggl added that inferential statistics

Provides procedures Dor d' . .!'.lawmg lnlerences about a population from a sample.

Therefore, the Independent Samples T-Test used for analyzing the hypothesis

helped to compare whether the male learners (boys) and female learners (girls)

have different average values and so influenced curriculum implementation

differently at the basic school level. Multiple Linear Regression used to

""lalyze Hypothesis I helped to identify the strength of the effect that the

independtent variable (Learner factor) has on the dependent variable

(Implementation of the basic school curriculum in Ghana) [Statistics

Solutions, n.d.].

The statistical analysis for the study thus, focused on the relationship

between dependent and independent variables and the differences in the views

f I I d cenlale pupils Thus in answering the research questions, theo t le ma e an 11 ., ~

. R 'on and Independent Samples T-Test were used toMultiple Lll1ear egress I ,

., d . .' how the learner characteristics affect curriculum
statistically etel mme

I b . 'hoollev.:! if' Ghana.implementation at t le aSIC SC •. .

" 'C 11,,,,,j to 'l!1'1!"ze the research hypothesis in
lnfcrcntial statIstiCS wei :,-- '''.

llldlir)i> linear regression analysis and
the study. I11 s~ -:c i fie 1,'I'lllS, t

til \.' statistical tools employed to analyze
. "." T.TI.'SI \\'1.'1'
1l1ckpencknt-~~I11PI\.::>

. "I'v '1)' The Independent-Samples T-Test
I I tl ' ,j" I Hlld rl.'sp~l I\,;·resc;'lrc 1 lY)W 11. ~,.,

. '9~01 confidence interval level was used to
., . 'I ,'measUlcd at ) /0S!;\tlsIICS wlm, 1 \\(l~

'1 s a factor influence curriculum
tl e female pUpl s a

compare hoW 1
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implementation in basic 1 I .
Sc 100 S In Ghana as against how their male

counterparts as a factor infll . .
lence curnculum Implementation in basic schools

in Ghana. Finally the regressi l'
, On ana YSIS used to address research hypothesis

1 helped the study to predict I h
wlet er the learner factor individually or in

linear combination inJ1uences ht e implementation of the basic school

curriculum in Ghana.

Onwucgbuzie and Combs' (2011) mixed methods data analysis

guideline and pattern marching-descriptive/explanatory (Yin, 1994) were used

o analyze the interview aspect of the qualitative data. Content analysis based

n the emerging themes from the responses from the interviews and the

tJ bserved behaviours was done and used to buttress the findings from the

questionnaire data. Thus, the concurrent triangulation method of data analysis

was used through quantification of the qualitative data. That is, the qualitative

data were coded, numbers assigned to the codes, and the number of times the

codes appear recorded as numeric data, Comparison of the quantitative and

qualitative data sets was made (Cres\vell. Plano Clark, Gutmann, & Hanson,

2003). Verbatim quotations from respondents were also used to support the

fi d· Tl b 'vation data was analvsed using quasi-statistics (Becker, as
'\11 ll1gs. le 0 sel , .-

cited in Ratcliff, n.d.),

f:
"

,
""

I,
"

:'

J til',11 tllldil\~S fron the study would revr

It was expectcLI -

_I '1- I" r l"I'S '11\' for the impkllll'ntation of "mentally PI"'P~II'('t ! IC l.1.I \. .•

I I r
I 1';1$ ~dSt) ',,\pcdcd I 1:11 t le

curriculum in Ghana,

, I' I ".;iL'JI condition of "would l't:v";lI how lll' P 1..

. , " eel' int1uence 011 tI.
the P~lrt 01 the kalllL:l, P

, . io-economic and gender
the learner, and the SOC
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implementation in basic sch I . Gh
00 s In ana as against how their male

counterparts as a factor infl .
uence CUITIculum implementation in basic schools

in Ghana. Finally the reg' I'
, reSSlOn ana YSlS used to address research hypothesis

I helped the stud t d', Y 0 pre ICt whether the learner factor individually or in

linear combination influences th . Ie Imp ementation of the basic school

curriculum in Ghana.

Onwucgbuzie and Combs' (2011) mixed methods data analysis

guideline and pattern marching-descriptive/explanatory (Yin, 1994) were used

to analyze the interview aspect of the qualitative data. Content analysis based

.1 the emerging themes from the responses from the interviews and the

observed behaviours was done and used to buttress the findings from the

questionnaire data. Thus, the concurrent triangulation method of data analysis

was used through quantification of the qualilalive data. That is, the qualitative

data were coded, numbers assigned to the codes, and the number of times the

codes appear recorded as numeric data. Comparison of the quantitative and

qualitative data sets was made (CreswelL Plano Clark, Gutmann, & Hanson,

2003). Verbatim quotations from respondents \\' re also used to support the

findings. The observation data was analysed using quasi-statistics (Becker, as

cited in Ratcliff, n.d.).

It was expected that finc!infs fr m the study would reveal how

mentally prcpm..:d th..: k, 1'IIc'1'S HI\:' t~H' lite implementation of the basic school

curriculum in (;i"'llla. It \\':\S :llso ('"pc'Lled t!lat the findings from the study

1'1 I 11~\V Ill" 1)11Vsic·t! condition of the learner, time management on
wou (reVl';1 I' 0.; t J' ,

hi' th cultural practices ofthe parlOr the karner, peer influence 011 t e earner, e

. . d ender issues of the learner affect the
the learner. and the SOclo-economlc an g
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implementation of the curriculum .
at the basIc school level in Ghana. It was

also expected that the findin s fi
g rom the study would reveal the sort of learner

preferences to curricular work that . t h .
eXIS at t e baSIC school level and how

these nrfcc:t the implementation process in the schools.

Chapter Summary

To investigate the issue of the Learner factor on the implementation of

the basic school cun'iculum in Ghana, a multi-pronged approach commonly

referred to as embedded mixed methods approach (Caruth, 2013) was used.

This approach provided the means of using both quantitative and qualitative

methods to collect data on the same day. Thus, the embedded mixed methods

3. proach helped save a lot of travelling time and reduced travelling cost. Also,

ata provided by these methods served as a means of triangulating information

provided when either of the two methods "vere used alone (Caruth).

The limitations of the mixed methods approach on this study are that

tiredness on my part may have affected the observation session of the study

resulting in loss of some important data: especially, in instances where the

d II d tt ' g to or after midday. Caruth (2013) has cautioned thatata was co ecte ge ll1 ' . -

dd d '. d m~thods appro~tdl can be difiicult for a single
using the embe e l111Xe I;; • .

I te'U11 should have b"n employed but due to
researcher. A researc 1 ,

d .' t '01 Ihis \\.15 not done.
circumstances beyon I my con J •

1
..k f il1Lkpth kn,1\\k,ige in both quantitative and

Secondly, cI(; 0 .

l
· . 111 '111 kr\L)wlec!(Ieably and to use them

I I l0 C()ll1 )111~ ~ b
qu,llilative l11('i hl( S

I.. II ' lise of the embedded mixed methods
.. \. ')()I\)lll;\'C~ It

prol('ssion~llly l( :lrlll \, - .

. I "searcher questionable.
approach by II sing C !l:
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Thirdly, Atlas or NViv ( I' .
o qua ItatIve data analyzing softwares) used to

count the number of times a r'
qua ItatIve code Occurs (Discol, Appia-Yeboa,

Salib, & Rupert, 2007) were not used to analyze the interview data as the

interview guide was semi-structured and the number of interviewees was

small.

Fourthly, quasi-statistics used to analyze the qualitative data might

have resulted in loss of depth and t1exibility (Discol et ai, 2007). Quantitizing

qualitati ve data for statistical measurement renders the data vulnerable to the

problem of colliniality in which categories are themselves linked as a

, nsequence of the coding strategy. It was for this problem that only 23 pupils

., 'ere interviewed.

Finally, even though both quantitative and qualitative data were used,

the volume of data collected through the quantitative approach was far greater

than that of the qualitative approach. Thus. the qualitative questions were

designed to elicit data to triangulate the quantitative data. Creswell et al.

d th t · such instance there is unequal evidence within the
(2003) have argue a 111 '

study, as the two methods are unequal in their priority.

167

,.
~ I .
'\'1.
. ~

, .University of Cape Coast       https://ir.ucc.edu.gh/xmlui

Digitized by Sam Jonah Library



school curriculum in Ghana. Descriptive Survey Research Design was used as

a multi-pronged approach commonly referred to as embedded mixed methods

exan.i ne the intl uence of the learner factor on the implementation of the basic

I;.
i

CHAPTER FOUR

RESULTS AND DISCUSSION

Curriculum implementational outcome is of great importance to all

holders of education the w Idor over and the case of Ghana is no

respondents to triangulate the data (Denzin, 2006). While the questionnaire

focused on the knowledge and opinions (Radhakrishna, 2007) of the

approach (Caruth, 2013). Thus, both quantitative and qualitative data were

collected (Creswell & Plano Clark, 2007) on the same day from the pupil

d t · I t'on to the variables studied. the observation and interviewrespon en s Il1 re a I .

I
. b 1 . I'll an actual learning siluation and a few related

dwelt on t lelr e lavlOur ", -

. . I' h were ,pre-tested had a content validity of 0.94
Issues. The Il1struments w llC

. ., ',_ .' ,'0 87 1 on th Cron ~Kh' s Alpha coefficient scale.
and relwbIil1)' coetlJelent 0 .-'

" '., . "r <I' t'r "lucncies and percentages, standard
Descriptive stall~lIC~ su" \ ' L

.. ,_ .. __ , ,,' . lIs\:d {(l ~1I1<tl:l.e the quantitative data (Johnson &
dCvICltlons l\I\,i !1l"IIl~ \\(I~

. I' ,.' [' '''n:ssion and Independent Samples T-
el

. )U' 1/) iVluI111)!e·lI1l,1l "leo
1I'lStI':I1St'l1, - -'

I
.' a hoW the learner characteristics affect

{. '{iCllly (d~nnlll\; .
Test wcr(~ USN! to sw J~ ,

I b· ic school level in Ghana. Inferential
. . l'llumtation at t le as

currIculum llnp c '

exception. As curriculum im I .P ementatlOnal outcome has not been favourable

to the expectation of stakeholders in education, several studies have been

conducted on the factors that intluence implementation with very little

attention given to the learner (Wang, 2006). This study was conducted to

stake-

1: e study falls under the pragmatist paradigm. The research method comprised
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statistics were used to analyz th
e e research hypothesis In the study,

Onwuegbuzie and Combs' (2011) .
mixed methods data analysis guideline and

Yi n' s (1994) pattern marching d " /
escnptlve explanatory were used to analyze

the qualitative data.

The sample for this study consisted of all the basic 9 pupils of the

selected 23 schools drawn from the Central, Ashanti, and the Northern

Regions of Ghana through the purposive and random sampling techniques.

The sample size was 1,079 pupils who have passed through all the levels of

the basic school and, therefore, have the requisite experience and knowledge

l participate in the study. They could all read and write the English

:mguage. They were used to answering objective type test questions and this

facilitated their responding to the questionnaire items. All the school prefects

interviewed could express themselves t1uently in the English Language.

I'
I

The Results

I
:/

, I
, I,
i, j'
~,
.~

.1
" ,

1,079 (100.0%)

Girls

1.".\7

I) ,:' (il li ..lo ',,)

iVI i:\nJ

Boys

:'O! (46.,j"o)

Age range

Sex

is·~l1

I(J') \10.1'1\,)

Girls ,chol,1

31 (2.9%)
\,O.I~(97.1~'~o)_~~=~-----------

---"-11S-lll'V ')' (7016)SlIurcC: hL' ( I; , -

demographics.

Table 3- Learners I Demographics . ;--.----:-%:--o-;.-r-------
. 0/ J' I!/o of

Characteristic /00
Towl

1,079 (100%)

Total

1,074 (99.5%)

Total

Learners' Demographics

h' d ta on the respondents were taken on their sex, age
The demograp IC a

f h I the)' were studying in. Table 3 presents the learners'
range and type 0 sc 00 .
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From Table 3 the data show that out of the 1,079 pupils, 50 I (46.4%)

were boys and 578 (53.6%) were girls. Nine hundred and sixty-five,

representing 89.4% fell within the age range of 15-17 while 109 (l0.1%) fell

within the 18-20 age range. Again, 1,048 (97.1 %) of the sample were studying

in mixed schools and 31 (2.9%) studying in a girls school.

Results on Research Question

Research Questi(JO 1: What is the intelligence level of the learner for the

implementation of the hasic school curriculum?

Data collected in answer to this research question have been presented

" 1 Table 4.

next number 2016)
Source' Field Survey, ( b .

. " .' v roblem on su tractIOn. Table 4, the resUlt v! :1 ~t0r. p
From the d[l\a 111 d h

, 'h.d lh answer correct an t e') . J' the rl~sJ)llm,,"l\L .762 (70.6°/0 0 1

reveal that 'I'l . the majority of the pupils
I . \\'1\1I1~. lll~,II!') hUe Jl -,. "17 ('lJ'/o

remalllll1g) -' . ", I" I level for that question was
, The' itcm dlllllll I)

II 1 lint Itl.'lii. ..
performed w> or ' ~ " ere tested in an addition

I - th' respondt:l1b w. I tIl'll W ll'l1 t:
I Iso rL'\'l\1 ' . 742() 6R. Thl~ ( :tIn a . xt in a given serIes,

' "bel' that comes ne. r 1ing a nLll11

probklll involvlIlg 11K I 20/<) had the answer wrong.
rreet while 337 (3. 0

d the ans\ver co
(68.8%) ha 170

",

!'
~.

.i,,
t
~1'.j

I
,I!..

.456

Std

.464

.481

.499

481

.492

1.71
1.69

i'vI can

1.64
1.54

%of
Total
1079( i 00)
1079(100)

1079(100)
j 077(99.8)

%of
Wrong

317(29.4)
337(31.2)

392(36.3)
496(46.0)

%of
Correct

762(70.6)
742(68.8)

687(63.7)
581 (53.8)

," ]p 4- Learners' Intellectual levels.;l _~

,". blem
shed
Subtraction
Finding a
number in a
series
Marching
Finding the

odd item 392(36.3) 1079 (100) 1.64Rearrangement 687(63.7)
of 3-letter

word 635(58.9) 1079 (100) U!Finding the 444(41.1)
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Pupils once again performed II
we on that ite I .

. m a so. The Item difficulty level
or that question was 0.43.

Data in Table 4 also sh how t at when '1PUpl s were asked to march two

vehicles with what they move on 687 (6'" 0
, .:>.7Yo) had the answer correct while

392 (36.3%) had it wrong. The item d'ffi I
1 ICU ty level of that question was 0.65

and they performed well in that quest' I p .Ion a so. uplls were made to find the

odd item among some given places F' h d. 10m t e ata, 581 (52.8%) had the

answer correct but 496 (46.0%) got it wrollg Th . ... ell' perlormance was above

average. The item difficulty level was 0.53. Pupils were then asked to choose

.. Imber of options the one that can be arranged to form a 3-letter word

'n L,~:ish and the data show that 687 (63.7%) of the respondents had the

.3v·~r correct while the remaining 392 (36.3%) got their answers wrong. The

item difficulty level of that question was 0.65. The respondents here again did

well. Lastly, the respondents were asked to find the three values of a given

grid and the data in Table 4 show that whereas 444 (41.1 %) had the answer

correct, 635 (58.9%) of the respondents had the answer wrong. Thus, this

t
· d t cl allellge to the respondents. The item difliculty levelques IOn pose a grea er 1 .

of that question was 0.53. The finding is that the pupils are generally

. b' '1' ve answer leSIS for the implementation
lI1tellectually above average on 0 ~ec 1

of the basic school curriculUIl1.
. . 1I"ll\".1 !Jr.'pr 'Jlless of the learner for the

To further (1sccrtGllI1 the IIlk l\ .. ,

: .., I III in Gh;1I1a, a likert scale item
. .' b': . sclh'ld CllI'II' d U
Implemenlatlon 0 i the .lSI\..

. . tlwe more issues relating to
. '15' Opinion on I;

'I'" tl' IJUplwus C()nsll'll~t('d to L I Il 1
.' Hecled to that effect. In the Table,

. ' I ' csents d.11<l cO
thl:lr il1lclligl!l\~I:. 1ub c :> pr _

I D =:: Difficult and was coded 2, E -

VI
" . .• It ld was coded ,) = Very DJlhcu at
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I "
I

, '
,.

%of%of

Easy and was coded 3 T - T, - otal M-. " - Mean d,an SD - S
Mean rating of 1.0 _ 1 4 I' - tandard Deviation

. epresents the i d' . .. n IcatlOn that th .
llIrrlcult for the pupils' mea . e Item was very

, n ratmg of 1.5 - 2.' . 4 represents th . . .
the ,tern was ,hfficult for th . e md<eahon that

e pupils, and .mean ratmg of 2 5

the indica'ion lhallhe item . - 3.0 represen~
was easy for the pu '1pi s.

Table 5- Learners' Difficult . p. .D' yin elformm_ . g some Intellectual Tasks

Leanllng task % of % of

VD o E T M SD

.5832.61077

(99.5)

664

(61.5)

362

(33.5)

51

(4.7)
""

the content of

Understandino

oak

T lJi 19 or

cc ring stories

\Vorking with

numbers, logic,

salvina
""

91 361 622 1074

(8.4) (33.5) (57.6) (99.5)

189 475 407 1071

(17.5) (44.0) (37.7) (99.2)

2.5 648

2.2 .718

problems

Source: Field Survey, (2016)

. ..' . ' Table 16 (p. 202) shoW that 818

Inan:bled lI1vesugatlOn, data III
d or strongly disagreed to the

(65.H%) of the respondents either disagree

understand the cnlll
c
:n{01' lhL'ir tL°\l!1\)OKS, olh\.'rs do not.

avel'a d . .. I '. '0 ·tll·l'll.~ Thus whereas some of them
<ge un erswn(\lng. ol {Wit II,..' \\1'0-. '

a standard deviation of .5n The dare' ,"W" lilal the respondents have

The total valid entries made were 1,077 (9CJ ,So t') \\ith a mean score of 2.6 and

while 664 (61.5%) find it eas), to understand (h~ content of their textbOoks.

From Table 5 the data shoW that 413 (38.2%) of the respondents either

find it difficult or very difficult to understand the content of their textbooks
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statement that they understand all the w d .
or s In their d'rea Ing materials but 251

(23.2%) of them either agreed or stron I
g Yagreed to the statement that they

understand all the words in their reading m t . I
a ena s. The total valid entries were

1,077 (99.8%) with a mean score of 3.6 and a t d d "
s an ar devIatIOn of 1.17. The

finding is that the basic school pupils have d'ffi I . .
I ICU ty In understandmg some

aspects of their reading materials. This finding confirms the' other finding that

some of the basic schoo! pupils have problem undetstanding the content of

their textbooks.

Back to Table 5, the data show that a total of 664 (61.5%) of the

rest" ).rdents either find it difficult or very difficult working with numbers,

,,;: '. and solving problems while 407 (37.7%) of them find it easy to do those

eDt.: alianal activities. The total valid entries were 1,071 (99.2%) with a mean

sco:e of 2.2 and standard deviation of ,718, The data suggest that on the

average, the basic school pupils can work with numbers, logic and solve

problems. The implication is that some of the basic school pupils in Ghana

have problem learning mathematically oriented subjects,

h 4-" ;11 9°j,) of the respondents
The data in Table 5 also reveal t at )1. \ ' .' , °

. . I" II or create stories, but 622 (57.6%)
eIther find it difficult or very dlfficu I to te

I
. t'l'KS The total valid entries

f c tl e S'11ne e"rnlIl£ ,~ ,o them find it easy to pel'1orm l' •. , ~

.' 7 - .~ fl stmdard deviation of .648.
were 1,074 (99.5%) with a l11('an score ot _,J :111., ,. " •

-I." t· nn create or tell stones.
,,' , til fI;'SP,l11·' 11 ~ ,

The data suggest th~il on thl' <tvel.1gc., .
~ , "I' ,I pupils cannot create or tell

. ' , , l)'l"IC >', 10',
1'! . ol fll, . "le Implication is tll.lt sorn

stories
. . . 't I've data on the learner

, I'date the quantI a I '
. • .' 1.. Is'd to V.l I ,
Ihe qu.llit:lII Ve o.lla l_L d orall questions

'Is generallY answere '
intelligence showed that the pUpl
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orrectly in accordance with the tenets of th t. .
c e 0PICS beIng treated. The few

incorrect answers were corrected by the teachers N f
. one 0 the learners asked a

critical question or contributed through discussio Q .
n. uestlOns posed by the

teachers were all of the recall type and so the pupils gave straightforward

answers. The finding here is that, the pupils' intellectual capabilities are in

consonance wi th the demands of the basic school curriculum Thus, the

1\
. -!
! i

I

I
. ·1
,.

observation result confirmed the general finding from the quantitative data on

the variable, learner intelligence. The main finding on the learner intelligence

is that the intellectual level of the learner for the implementation of the basic .

S 'hl 01 curriculum is generally above average.

The learners' part in the curriculum implementation process requires

·:.e exercising of some psychomotor activities involving the use of certain

Research Question 2:

. chool curriculum?the implementation of the baSIC S .

. .' to tbis research questIon. In
II t d 111 answer .Table 6 presents data co ec e

E .. T = Total M=Mean,. . . = Difticult. E = ,.~~, ,
the Table, VD = Very DIfficult,D· .

. Tlbk 5 for the codmg and
. . . (See introducttOn (0 •

and SD = Standard DeViation.

gans and/or parts of their bodies. Research Question 2 was accordingly

. . 'of the learner for the effectivedesigned to ascertam the physIcal prepareaness .

b · h I curricl' Iurn in Ghana.implementation of the aSlc sc 00 '

What is the physical condition of. the learner for

mean ratings).
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Table 6- Physical Condition ofth Le earner- %of %of
competency YD D

%of %of

-~Isic&

E T
dance 237(22.0) M

416(38.6) 426(39.4)
SD

work 1079(100) 2.2 .76

Compuler work 68 (6.3) 279(25.9) 732(67.8) 1079(100) 2.6 .60
Concentrating 38(3.5) 292(27.1 ) 745(69.0)
academically 1075(99.6) 2.7 .54

Hearing Illy 26(2.4) 211(19.6) 839(77.8)
teacher

1076(99.8) 2.8 .48

Reading ability 32(3.0) 168(15.6) 873(80.9) 1073(99.5) 2.8 .48

Writing leQ.iblv 26(2.4) 193(17.9) 839(77.8)~ ~ . 1058(98.1 ) 2.8 .48

P! : si.:al 52(4.8) 24~(?2 7 779(72.2) 1076(99.7)
e ~ .::lli 11 work

) - .. ) 2.7 .56

::, U:-Cc: Field Survey, (2016)

From Table 6 the data reveal that 653 (60.6%) of the respondents

either tind it difficult or very difficult to take part in music and dance. The

number of respondents who find it easy taking part in music and dance is 426

(39.4%). The total valid entries were 1,079 (100%) with mean score of2.2 and

standard deviation of .764. The finding is that the bJsic school pupils in Ghana

have difficulty taking part in music and dance.

The data in Table 6 also reveal that 41 - t: Suo) of the respondents

. ' '" ''''llt''" ke\'board and mouse but
either find it dil1iClllt or vcry difficult uSing. "vl1't l I •

. ,. l ," ke\'board and mouse. The
732 (67.8%) of them find it ,'as)' lblng l'l1111tlll t' ..

. . I . Illc"ll1 score of 2.6 and standard
total valid entries Wt're 1,071) (I OO%)WI{ 1 a '

.' 1) '(enc)' level of the learners in
deviation 0[' .603. The (btH ;;l\!!:!-~st lhal [hI. lOll I\;

. bove average. However, a
. I mouse IS a

lISll1g cOl11pllkr k~yboallrcl nne .
k' g with computer acceSSOrIes.

. " . d'Hiculty wor 1D
Slgnl !leaut number of them have I
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II'ke their teachers. The total valid entrl'es
were I 076 (997°/) . ., . '0. The mISSing

values may be related to the respondents' .
uncertainty about the choice of

response to make. Twelve (1.1%) of them were d 'd
un eCI ed. The mean score is

4.4 and the standard deviation .878. The finding' th h '
IS at t e pupIls have a

higrher degree of liking for the teachers teaching them at th b' h II I
e aSlC sc 00 eve.

As a follow lip question to ascertain why the preference for their

teachers, the respondents expressed their views on how their teachers relate

with them. Data in Table 7 show that 66 (6.1 %) of the respondents either

disagreed or strongly disagreed to the statement that their teachers relate well

\yi'h them while 997 (92.3%) of them either agreed or strongly agreed to the

S:_:;?:1~nt. The total valid entries were 1,073 (99.4%) with a mean score of 4.8

.: ' 'he standard deviation of .873. Ten (0,9%) of them were undecided on the

ISS e. The data suggest that the teachers at the basic school level relate well

d ['k' 0' the learners for their teachers.with the learners and that has create a 1 In= In. .

Learners in general have problem srud~ ing one subject or the other

d ,'r ssed their views on their
(Felder & Brent, 2005). When the respon ents exp.e

b · hool 'e\'~l the data in Table 7
h t the aSlC sc I\,.preference for the subjects taug t a

I . di,aQreed to the statement
d· , eed or strona ~ "'-show that 241 (22.3%) either Isagr =.

h'l 8~ j (77 0%) eitherd ' 'It schoo! I,\' .I e) ,
that they like all the subjects they stu ) ,

~ " , 10 6°0 were undecided. The
1"1 slatement. ~~\ C'[l \ '

agreed or strongly agrced to t 1<1
~ .. ' of 3,8 and a standard, 1 11 "1I1 ~,Ol e( j')()ll/) Will n I ,. •

valid entries were ! ,07) ( l /0

, " : of the learners do not see
, '" n.It (15 mH.I 'll11)d" t' I ') TI [iJl(\II1;; b 1

eVIallOn 0 ,~, 1e - ,'oniticant number of
t 1,1\' at school, a 51"". '( , the\' S ll .. '

anything wrong with lhe' sub.!" ~ . . I want to study.
se the subjects t ley

. . , I OJ}tion to choo
t!t(:rn Wish lllt-y ar~ gIven t lC
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r

valid entries were 1,072 (99.4%) with
mean SCore of 4.2 and standard

deviation 1.1. The finding is that the learner at th b .
e aS1C school level has

Preference for USl11g discussion as m th d
e 0 of acquiring knowledge in the

teaching and learning situation.

From Table 7 the data finally reveal that 132 (12.2%) of the

respondents either disagreed or strongly disagreed to the statement that they

want to learn business related subjects while 926 (85.8%) of them either

agreed or strol12: ly agreed to that statement. Sixteen (1.5%) of them were

undecided. The total valid entries were 1,074 (99.5%) with a mean score of

of.: and standard deviation of 1.1. The finding is that the basic school pupils in

G:J..ll'la want to learn subjects that would make them employable in the near

The qualitative data used to validate the quantitative data on the

learners' preference was in conection \i rh the pupils' engagement and

. . ) I d 'b' l lJ the behaviour of theirwIilmgness (MacCarthy, 20!4. n escn 11 '"

the tield data revealed two
classmates towards teachers during lessons,

conflicting situations in the classrooms.

. e" s'lid th~ir classmates put up good
In the first instance, the interVlewe' - ,

, .' , bv keeping quiet and, 'struct1on tn,le "
behaviour towards their teachers dunng In 0 •

, . r h int~r\'ie\\'ees on how their
1 pOSlllon 01 (0

listening to them. The secane ' . '
'. I' ( (l'l~ pupils mIsbehave dunng

, . r-II"I" l~ l lJ. I" \'1 elf tea, ,.. -classmates behave toW<lll:> .1 'h .
" .' d someumes tease tell'

, ' 'll(l'l1lll)[1 <111
I 1\01 p,\\, '

instructional time as lill'V ell 0 '!
. , to,' that the basic schoo! pUpI s

I '- \"lrJub ~ IS

learchcrs. Th~ !:?ol:l1er:d lilldilll:!- Oil l m. ' . lar activities for the
. currtCU

for certaIn
t' -dereneehaw a hi,'ll level a pi

'" . Ghana.
, I t curriculum In

. ',' I b'ls!C sc 1001I11pkmcntatlOl1 ot 11C <
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r,
There is a common saying in Ghan' I'

a In re atlOn to punctuality,"African

time" which has created the problem of I k .
ac of punctualIty among the

Uhanaian populace. Many people attend fun l' I
Clans ater than the scheduled

starting time. The problem has affected other areas of life of the average

Ghanaian and Research Question 4 was designed to investigate the time

management practices of the learner in relation to the implementation of the

basic school curriculum in Ghana.

Research Question 4: How do basic school pupils manage their time in

relation to the implementation of the curriculum at that level?

The pupils expressed their views on whether or not they engage

:'l 11sdves in some activities that are likely to waste their time if they engage

i .. I~ em. Data collected in response to that effect have been presented in Table

8.

Table 8- Learners' Time Managemenr Praclices

%of %of %of Standard

Toral t-.'kan Deviation
Activity Don't do Do

611(56.6) 1074(99.5) 1.6 .495
I watch 463 (42.9)

movies

Computer

games

Television

news

Religious

activities

Study

699 (64.8) 374 (34.7)

208 (19.3) 867 (80.4)

1073(99,))

1075\99.7)

107-1(99.6)

1.4

1.8

1.9

1.8

.477

.395

.313

.423

Pl'~\Cliccs ___
---~-;7--o '" Ii ~ 'y (?016)'1UllI\:~: 'Il' l 'JlIrv~.. , -
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The African is religious and the Ghanai .
an IS no exception (Mbiti

20 10), When the respondents expre d h' 'sse t ell' v'
lews on their religious

commitment, the data in Table 8 show that 118 (10 90
. Yo) of them do not engage

ill religiolls activities while 954 (88.4%) of th
em do engage themselves in

religious activites. The total valid entries were I 072 (993°/) .
, • 10 with mean score

of 1.9 and a standard deviation of 31 The findi . h h. , ng IS t at t e respondents

spend their learning time at home all religious activities.

There are 10 subjects studied at the basic school level in Ghana with

each of them requiring some degree of attention. When the respondents

cox rco5sed their views abollt their study habits in relation to all the subjects

:.k'Y s ldy at school, data in Table 8 show that 25 I (23.3%) of them do not

Sll'OY to meet the demands of the various subjects, Eight hundred and twenty-

three (76.3%) of them indicated that they study to meet the demands of each

subject. The total valid entries were 1,074 (99.6%) with a mean score of 1.8

d d d d . t' f 4? Tile filldin G ;s that the learners apportion theiran stan ar eVla IOn a . _. ~,. .

learning time based on the demands of each subject.

r thi' "e,pondents expressed
Further on the learners' time l11anagcmen,. ,- I •

• .., .' O'\ge rhcmselves in after school.
their views on the kind of actlvltles they t:n",'_

Table 9 presents data elicited on thaI issue.
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Table 9- Learners' after School Activities

ActiNvTtitJy------------1F3;::;;;;=-:--~----
requency Percentage (%)

~st parents/guardians with their work 608 56.3

continue with my studies 417 38.6

play with colleagues to release tension 47 4.4

Toral 1072 99.4

Mean 1.35, Standard Dev. .477. Source: Field Survey, (2016)

From the data in Table 9, 608 (56.3%) of the respondents assist their

parents/guardians with their work, 417 (38.6%) of them continue with their

stllji~s. while 47 (4.4%) of them play with their colleagues to release tension.

. :.~ Idal valid entries were 1,072 (99.4%) with a mean of 1.4 and standard

~~yi -ion .48. The data suggest that after school hours the basic school pupils

spend their time on other activities rather than on their academic work.

To further ascertain how the respondents manage their time after

school, they were asked to express their views on the kind of time schedule

they have. Their responses are presented in Table 10.

Percentage (%)
Frequency

924
S5.6

Personal time table
7.0

TV programme guide 75
·U

Leisure scheduk
49

2.7

Social activity sch.:dulc
2()

99.8

Type of schedule guide

Table 10- Pupils' Personal Time Managemenl Schedule

Total 1077
_._ _--:__ "e: Field Survey, (2016)

___'-:-__'--. ~ 660. SOll1(;
tVkal\'-' 1.24. Standard Dl:v. .
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From Table 10 the data reveal that 924 (85 0

.6%) of the respondents

I aye personal time table which guides them on h' h b'
1 W IC su ~ect to study at what

tirne, and how long they should spend on the various personal st d .
u YsessIOns.

The data also show that 75 (7.0%) of the respondents have TV programme

guide that enable them know the times for watching movies, 49 (4.5%) of

th~m have leisure schedules that they use to take rest while 29 (2.7%) of them

have social activity schedules that enable them take part in social activities

happening in the community. The total valid scores were 1,077 (99.8%) with

mean of 1.2 and standard deviation of ,66. The finding is that the pupils at the

b:ls'c school level keep personal time tables to regulate their studies.

Whatsupp is a social media software that enables people to interact

W:~il 01e another through instant messaging on the phone (Rouse, n.d.). When

t e respondents indicated whether they are on whatsupp or not, the data

Response Frequency

gathered are presented in Table II.

. Wh p i\cri I:ities
Table 11- Pupils' Involvement 111 atsup,.. Percentage (%)

1077

. Fidel Sun-"'\" (2016). D I 362. Source., .
Mean=1.84, Standmd e\. . . dents are on

"7 tSYu)oltherespon
. , hi II show [h,1t lot .

The data 111 T,L e " The total valid
. ,.'. not 1l!1 \\'hatsupp,

. -. '~ .,%) (11 t!1L'!n .11 • •
whatsupp v..hlle 910 t~ .-'-. . 'd standard deViatIOn

., at 1.8 an• '\)l~
. 1- '1 1l1t:<11l ~"

SCores were 1,077 (9(),8',y'\) "'It I' . lOt waste their time on

I
, .', school puptls do 1

') . ' tilt tlw 1,lSlL 1550/< who
.,10. The Illldlllg IS 1, . k However, the . 0

. d mlC war .
_ fthell' aca e

whalslIpping at the expense 0 . number is significant. Thus,
ked as their

t be overloo
answered "Yes" can no 186

Total

167
15.5

Yes

S-LS
No 910

99.8
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P
upils waste their precious learning time on interacting with their friends

these

on social media.

Finally on pupils' time management, the respondents expressed their

views on how much time they use on their chosen schedule in Table 11. The

dJta elicited from them is presented in Table 12,

Table 12- Duration/or Pupils' Time Management Schedule

Duration Frequency Percentage (%)

Thirty minutes 285 2604

One hour 445 41.2

Ol.e and a half hours 92 8.5

:-\ ) 5n c.::i f (: ime allotted 88 8.2

Tiue gj- 'en according to 165 1- ").,)

n y in-e-cst in the
aCli\'i~y

Total 1075 99.6

Mean=2A4, Standard Dev. =1.365. Source: Field Survey, (2016)

Apportioning time to activities to be performed is a way of training

oneself or others to be time conscious. In Table 12 the data reveal that 285

(26.4%) of the respondents allot 30 minutes to their time management

schedule, 445 (41.2%) of them allot I houL 92 (8.5%) of them allot 1 hour 30

minutes, 88 (8.2%) of them do 110t allot Hn) ::;p~'l.:itic time, and 165 (15,3%) of

them do the allocation of time Hccording. to th~ir interest in the activity. The

total valid scores were 1,075 (99.6%) with a mean of 204 and standard

deViation 104. The finding is that the basic school pupils apportion time to

thl:nls·'I\I"s t- I' I' " .. '" \,: 0 t\~gll ;1\(: [lelr actlvl[les.
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The qualitative data collected to validate the responses from the

titative data on the learner's time management were in connection withquaD

the pupils' punctuality and regularity at school as well as their response to the

bell. On the issue of the pupils' punctuality, the field data show that they are

very punctual. The reason assigned to their punctuality was that they usually

have early morning classes, and that roll call is conducted at 6:30 am. The

finding is that the pupils manage their time well to enable them arrive early at

school. The observation guide confirmed that the pupils are generally punctual

at school.

T 1e field data on the pupils' being regular at school gave two

c"':1Il>:ing reports as one group of the interviewees submitted that their

~la33:!C_:;;:S are very regular at school while the other group of interviewees

res OJ ded that their classmates are not regular at school as some play truancy.

As regarding the pupils' response to the bell, the interviewees described the

basic school pupils as being responsive to the bell as their mates either 'rush'

or 'run' to wherever the bell calls them to assemble. Results from the

observation schedule confirmed that the basic school pupils are generally

responsive to the bell. The finding is that the basic school pupils make

themselves physically ready for the imp! mentation of the basic school

Curriculum.

When the intervic\vces commcl1ll:'d all how their class behave during

exercises, two si [uations cl11l?rgtd i'Wlll the field data. One group of the

Interviewees ,trlswcrl?d lh~lt thl'ir mates do independent work, while the other

group said their mates do not do independent work. When the interviewees

d'.:scribcd how their classmates behave during submission of exercises, the
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field data revealed that they were divided along two lines. One group said their

mates submit their exercises promptly. The other group painted a different

picture as according to them their friends delay in submitting their exercises.

When the classes were observed for attentiveness, the field data showed that

th pupils were generally attentive. However, certain behaviours displayed by

the pupils rendered their attentiveness artificial. Some were seen playing with

either their exercise book, pen, ruler, flipping the pages of books, sleeping on

the desk, or copying noles as leaching was ongoing. Some were seen looking

ouside instead of focusing on what was going on in the classroom. Engaging

in these aC'ivities during instructional hours results in time wasting on the part

of t: e earner and affect curriculum implementation (Douglas, 2012). The

ge .r;;-:-::u :: .ding on the learners' time management practices in relation to the

imp ementation of the basic school curriculum in Ghana is that they do not

waste their time on non academic issues.

Human beings are gregarious animals and, therefore, live and act

together (Clayton, 2008). Individuals affiliate themselves to others of their age

group to take certain decisions and actions that an~ct them either positively or

negatively. Research Question five was posed to ascertain the peer influence

of the learner that affect curriculum implementation at the basic school level.

Research Question 5: What peer intlllt'IlCe on the learner affects the

implementation of the basil' school curri('ulum'?

Tables 13- 15 present d,tta Cl.lllc(:tcd in answer to this research

question. The kind of friL'nds one moves along with has a great influence on

one" l't" '1' I d h' .:i I c. :1 J!c 13 presents c1ata gathered from the respon ents on t IS Issue.
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Table 14- Learners I Involvement in Facebook Activities

~ber of friends Frequency Percentage (%)

-UJ(;w 50 77 7.1

51 - I(JO 42 3.9

101 - ISO 31 2.9

151 - 200 28 2.6

Above 200 122 11.3

1don't have facebook 778 72.1

Total 1078 99.9

tvkan-5.2-L Standard Dev. = 1.518. Source: Field Survey, (2016)

F m Table 14 the data show that 178 (16.5%) of the respondents have

~~"' ~. iI-iends in facebook, 122 (11.3%) of them have above 200 friends in

fcc· . while 778 (72.1 %) of the rest do not have facebook at all. The total

valid entries were 1,078 (99.9%) with a mean score of 5.2 and standard

deviation of 1.5. The finding is that whereas majority of the pupils do not have

facebook, a significant number of them have many friends in facebook.

Finally, on the issue of the learners' peer int1uence on their academic

performance, the respondents were asked to indicate how they and their

friends engage in some stated activities. The respondents expressed their

views on a 3-point likert scale: Never, Sometim's, Always. The data elicited

have been presented in Table 15. In tll' Tabi'. SO = Standard Deviation.
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Table 15~ Learners' Involvement with their Friends in Selected Activities.
~ity %of %of % of % of

Never Sometimes Always Total Mean SD

1052(97.5) 16(1.5) 11 (1.0) 1079(100) 1.04 .23

Leurning 29 (2.7%) 675(62.5) 372(34.5) 1076(99.7) 2.32 .52

together

Sharing 44 (4.1) 650(60.2) 381(35.3) 1075(99.6) 2.35 .55
ideas
abollt
academic
work
Drinking 988(91.6) 69 (6.4) 17 (1.6) 1074(99.5) 1.10 .34
alchoholic
be\er~ ~es

GOln:! t 834(77.3) 206(19.1) 39 (3.6) 1079 (100) 1.26 .52
g<:n1~

: F"eld Survey, (2016)

I is reported that some youth of Ghana engage themselves in smoking

which sometimes results in some of them losing their senses. When this study

investigated the issue of smoking among the youth, the data in Table 15 show

that 1,052 (97.5%) of the respondents have never engaged in smoking before,

but 27 (2.5%) of them either sometimes or always smoke with their friends.

The valid total entries were 1,079 (100%) with a mean score of 1.0 and

standard deviation .23. The data suggest that e\'en though a large number of

the basic school pupils in (Jhana have !l('ver 'ng~lged themselves in smoking

before, there are some of them who smok' with their friends.

The data from 'Llblc 15 'l1so r(,vc~11 that 29 (2.7%) of the respondents

have never learnt logether '""jth their fi'icnds, 675 ((62.6%) sometimes learn

tOgetll(~1' with their friends, and 372 (34.5%) of them always learn together

With their friends. The total valid entries were 1,076 (99.7%) with a mean
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e of 2.3 and standard deviation .52. The finding is that majority of the
scor

basic school pupils and their friends learn together to enhance their academic

pt:rformance.

Again, from Table 15 the data reveal that 44 (4.1%) of the respondents

have never engaged in sharing ideas about their academic work with their

fi'jends, 1,031 (95SYO) of them either sometimes or always share ideas about

their academic work with their friends. The total valid entries were 1,075

(99.6%) with a mean score of 2.4 and standard deviation .55. The finding is

that the basic school pupils almost always share ideas about their academic

work \\'ith their friends.

T 1': data in Table 15 also show that 988 (91.6%) of the respondents

and b=:r .:riends have never engaged in drinking alcoholic drinks before, but

86 (8.0~·o) of them either sometimes or ahvays drink alchoholic drinks with

their friends. The total valid entries were 1.074 (99.5%) with a mean score of

1.10 and standard deviation of .52. The finding is that, whereas the majority of

the basic school pupils and their friends have never engaged in drinking

alcoholic drinks, some of them and their friends indulge in drinking alcoholic

Substances.

There are game centres established by some individuals where the

youth resort to and play some games using ek tronic devices for a fee. When

this study investignted [hi s isslIe among th~ respondents, data in Table 15

show that 834 (77.3%) of til rc:;pondcnts and their friends have never gone to

gal1le centres bl:lor(' but 245 (22.7%) ofthcm either sometimes or always go to

grunc cl:ntn.'$ with their friends. The total valid entries were 1,079 (100%) with

l\ Incan SCore of 1.3 and standard deviation of .52. The finding is that, even
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though the majority of the basic school pupils do not go to game centres, a

. eable number of them go to game centres with their friends either to watch
SIZ (

olhers play or play games themselves at the expense of their academic work.

'/ he qualitative data gathered to validate the quantitative data on the

tate of peer influence among basic school pupils in Ghana was in connection

with the pupils' staying up till closing time. The field data show that two

connicting situations exist in the basic schools in relation to this issue. One

group of the interviewees responded that their colleagues stay up to the closing

time while the other group ansvJered ;No' Thus, as some of the basic school

learners stay up till closing time, others go home before the closing time. The

ge..era11ding on peer influence in relation to the implementation of the basic

'UIriculum in Ghana is that there are some elements of peer influence

on i e .earner that can affect curriculum implementation at that level.

Every individual is born into a given culture which shapes that

individual's way of life (Hofstede, 200 1), Ghanaian school pupils come from

divers cultural backgrounds. Research Question 6 was designed to find out the

pupils' cultural practices that influence the implementation of the basic school

curriculum in Ghana.

Research Question 6: Which cultural practices of the learner influence

Curriculum implementation at the basic sdlOollevcl?

Table 16 presents d,ltC1 col lee cd in r'spollse to this research question.

The respondents e.'\prcssccl tit 'ir V.lL·\,\/S 011 \vl1t'thcr they agree or disagree to

statements on how their cull ural practices inlluence the implementation of the

basic school curriculum on as-point likert scale. In the Table, SD = Strongly
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Disagree, D ::= Disagree, U = Undecided, A = Agree, SA = Strongly Agree, T

;:; Total, M ::= Mean & SDv = Standard Deviation.

Table 16-Jnfluence ofLearners' Cultural Practices on Curriculum

frlljll(:!-,!enlalion
-Cullurul %of %of %of %of %of %of

e tice SD D U A SA T M SDv

Rdigion and 183 221 8 395 272 1079 2.56 1.55

music and (17.0) (20.5) (0.7) (36.6) (25.2) (lOa)

dance

Int1uence of 409 315 19 229 105 1077 2.36 1.41

community (37.9) (29.2) ( 1.8) (21.2) (9.5) (99.8)

taboo

Self 88 350 14 355 271 1078 2.66 1.37

expreSSiOn m (8.2) (32.4) (1.3) (32.9) (25.1) (99.9)

English

'Te8.C .ers lse Y6 104 13 342 364 1079 2.45 1.39-)

or" ::-::::is" (23.7) (9.7) (1.2) (31.7) (33.7) (100)

lmc:rr;:;,c. ce 299 370 18 ?9" 98 1078 2.56 1.38_ .J

of. C~ (27.7) (34.3) (1.7) (27.2) (9.1 ) (99.9)
,. IGl3,ec.
Understanding 654 164 8 158 93 1077 3.59 1.17

of words in
(60.6) (15.2) (0.7) (14.6) (8.6) (99.8)

their reading
materials
Source: Field Survey, (2016)

Anderson (2007) found that some basic school pupils do not take patt

in music and dance on religious background. From the data in Table 16, 404

(37.5%) of the respondents either disagreed or strongly disagreed to the

statement that their cultural background p~rmils thc:'!11 to take part in music and

dance lessons at school. Whereas 8 (0.7%) of them were undecided, 667

(61.4%) of the respondents eilh'r agre(~d r strongly agreed to that statement.

The 10tal valid entries were 1,079 (100%) \",ith a mean score of 2.6 and

st:1ndard devi;llion of 1,6. The finding is that whereas the cultural practices of

Iil'ljnr't (.If" ., . d'. ly l) t 1C kamel'S do not prevent them Tom pmilclpatmg 111 musIc an
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d Ce lessons, for some of them their cultural practices interfere with theiran

SI'C and dance work at school.
inti

A community's influence on school work cannot be overemphasized.

In Table 16 the data reveal that 724 (67.1 %) of the respondents either

diJagreed or strongly disagreed to the statement that some of the taboos in

their community affect their school work. Nineteen (1.8%) of them were

undecided but 334 (30.7%J) of them either agreed or strongly agreed to the

statement. The total valid entries were 1,077 (99.8%) with a mean score of 2.4

and standard deviation of I A. The data suggests that some of the taboos in the

learners' community have some effect on their school work.

L::Llguage is one of the major components of a peoples' culture

(_ ·s:·de, 2001). English language is the official language in Ghana. It is used

in eve. y facet of our collective life as a people including the teaching and

learning of the various subjects and for V\Tit=ng examinations, except in the

case of Ghanaian languages. The data in Table 16 show that 438 (40.6%) of

the respondents either disagreed or strongly disagreed to the statement that

they can express themselves well both in written and spoken English. Whiles

14 (1.3%) of the respondents were undecided on the issue, 626 (58.0%) of

them either agreed or strongly agreed to the statement that they can express

themselves well both in the written and spo 'en English. The total valid entries

Were 1,078 (99. 9~~») with a mc,lIl score (If 2.7 <md standard deviation of lA,

The finding is that. Whel'L',tS SOl11e of th(' basic school pupils can express

themsI' . . r "f!eves \vell ll) English both orally and ll) wntten 101m, a slgm lcant

11l1111bl:l' or th~m do not have mastery over the English language for their

n\:ad~lnic work.
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Still on the issue of using English language in the teaching and

learning situation, data in Table 16 show that 360 (33.2%) of the respondents

either disagreed or strongly disagreed to the statement that they are

COI11 fortablc when their teachers use English language to teach them. Thirteen

(1.2%) of them were undecided but for 706 (6504%) of them, the statement is

true that they are comfortable when their teachers use English language to

teach them. The total valid entries were 1,079 (100%) with a mean score of

2.5 and standard deviation of 104. The finding is that some of the basic school

pupils are not comfoltable with their teachers' use of English language in

instructing them.

SY11e basic school pupils in Ghana speak a different mother tongue

t 13 _ - .~ G anaian language they study at school. When this study investigated

W.lct:.er his issue in a way causes them any problem, the data in Table 16

show that 669 (62.0%) of the respondents either disagreed or strongly

disagreed to the statement that their local dialect interfers with their school

work. Eighteen (1.7%) of the respondents ,.vere undecided on the issue while

391 (36.3%) of them either agreed or strongly agreed to that statement. The

total valid entries were 1,078 (99.8%) with a mean score of 2.6 and standard

deviation of 104. The data suggest that the I'Jr lers' local dialect does not

interfer all that much with their school wor l ..

The qualitative data used to vnlidllte til CJuantitative data collected on

the cultural pracl ices of the kHrl1er \V~lS in connection with the type of

economic activity th;ll tith·s place in the pupils' locality. The field data

colkclCd on this issue show that the main economic activity in the pupils'

IOl:ality is Ii:\rming, followed by fishing and trading; and that these activities
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I e the learners lose part of their school contact hours as a result of thema(

assistanCe they give to their parents at their work places. The general finding

on this variable is that there is some amount of cultural interference with the

lcurncrs ' school work at the basic school level.

The socia-economic status of a people affects the lives of both old and

vounll and the basic school pupils are no exception. Research Question 7 was
.' ~

designed to investigate the socia-economic status of the learners in connection

with the implementation a f the basic school curriculum in Ghana.

Research Question 7:

Wh:ch socio-economic status of the learner affects curriculum

;:j L ,ion?

31a collected in answer to this research question have been presented

in Ta' :) 17 and 18. The respondents expressed their views on how their

socia-economic status influences the imolementation of the basic school.
curriculum on as-point likert scale. In the Tabies, SD = Strongly Disagree, D

::: Disagree, U == Undecided, A == Agree, SA ::: Strongly Agree, T == Total, M =

Mean & SD = Standard Deviation.
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Table 17- Learners' Socio-economic Status 1

~ %of %of %of %of %of %of
SocIO-
economic SO 0 U A SA T M SD

~tatuS- 277 235 7-r-"'~o l'k to 322 237 1078 3.0 1.6

,upport my (25.7) (21.6) (0.6) (29.8) (22.2%) (99.9)

:chooling

Parents' 38 29 1 337 672 1077 4.5 0.9

SUppOl1 (3.5) (2.7) (0.1 ) (31.2) (62.3) (99.8)

Parents' 37 51 3 324 664 1079 4.4 0.9

encourage- (3.5) (4.7) (OJ) (30.0) (61.5) (100)

ment

Parents' 100 278 9 395 294 1076 3.5 1.4

inco 1 ~ (9.3) (? - 8' (0.8) (36.6) (27.2) (99.7)-). )

p -~-,- lY 342 9 355 246 1077 3.2 1.4
... -........ ::- -)

~ 1"'lC.l~: "\. (11.6) (31.7) (0.8) (32.9) (22.8) (99.8)

Pare'lis 137 276 17 "'9? 249 1071 3.3 1.4.J _

help with (12.7) (25.6) (1.6) (36.3) (23.1 ) (99.3)

homework

Source: Field Survey, (20 16)

The harsh economic condition in Ghana has resulted in many parents

and guardians involving their wards in one economic activity or the other to

support the family budget. When this issue 'vvas investigated by this study, data

in Table 17 reveal that 512 (47.3%) of the r6pondents either disagreed or

strongly disagreed to the st,\\cmelll that S0111l:times they do some work to

support their schooling as the- fcunily incoll1l.' is not large enough to cater for all

their educational needs. SC'vell (0.6%) of the respondents were undecided on

the issue whilt' 559 (52%) of them either agreed or strongly agreed to the

stalell1i:1I1. The total valid entries were 1,078 (99.9%) with a mean score of 3.0
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and a standard deviation of 1.6. The finding is that the basic school pupils

sometimes engage in some form of child labour to support their schooling.

Parents'/Guardians' influence on their wards' education cannot be

owrcrnphasized. When this study investigated parents'/guardians' support to

their pupils' education, the data in Table 17 reveal that 67 (6.2%) of the

respondents either disagreed or strongly disagreed to the statement that their

parents/guardians support their education. One (0.1 %) of them was undecided

while 1,009 (93.5%) ofthcm either agreed or strongly agreed to the statement.

The total valid entries were 1,077 (99.8%) with a mean score of 4.5 and

stand::lrd deviation .9 J. The finding is that the pupils' parents/guardians

su,_ ~~ 1f their education.

arents' /Guardians' interest in thei r \vards' education influences the

la ter's e-1ucation. From Table 17 the data show that 88 (8.2%) of the

respondents either disagreed or strongly disagreed to the statement that their

parents/guardians encourage them to study hard. Three (0.3%) of them were

undecided, while 988 (91.5%) of them either agreed or strongly agreed to the

statement. The total valid entries were 1,079 (100%) with a mean score of 4.4

and standard deviation of .97. The finding is that basic school pupils in Ghana

receive encouragement from their parents/guardians to study hard.

Parents'/Guardians' income determines how supportive they would be

to their wards' educalion (Dankor, 20 I0). The lma in Table 17 reveal that 378

(45.1 %) of the responcknts either disagi"C't'd or strongly disagreed to the

statement that their parents'/~lI:1rclians' income intluence their education. Nine

(0.8%) of them Were undecided on the issue but 689 (63.8%) of them either

ugreed or strongly agreed to that statement. The total valid entries were 1,076
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(99.7%) with a mean score of 3.5 and standard deviation 104. The finding is

that the income levels of the parents/guardians of the basic school pupils have

effect on the kind of educational support they receive from their

parents/guardians for their schooling.

Parents' /Guardians' education has been found to correlate with their

\\'ards' academic performances (Affreh, 2012 & Ametefe, 2012). Data in

Table 17 show that 467 (43.3%) of the respondents either disagreed or

strongly disagreed to the statemen t that their parents'/guardians' education

int1uence their school work. Nine (0.8%) of them were undecided, but 601

(55.7%) of them either agreed or strongly agreed to the statement. The total

':oE": ~Llries were 1,077 (99.8%) with a mean score of 3.2 and standard

ue\i3.:: .1 of 104. The finding is that the education of the parents/guardians of

the as'c school pupils influences the latters' school work.

Giving homework to pupils serves as extension of school work to the

home of the learner (Paulu, Lehr & Walne, 2005). In Table 17 the data show

that 413 (38.3%) of the respondents either disagreed or strongly disagreed to

the statement that their parents/guardians assist them with their homework.

Seventeen (1.6%) ~f them were undecided on the issue; but 641 (59.4%) of

them either agreed or strongly agreed to the st3tement. The total valid entries

Were 1,071 (99.3%) with a mean score of 3.3 and standard deviation of 104.

The data suggest that in general, the p~lr('nts/~uardians of the basic school

pupils intluence the pupils' schoul \Vork by assisting them do their home

Work.

201

University of Cape Coast       https://ir.ucc.edu.gh/xmlui

Digitized by Sam Jonah Library



Table 18- Learners' Socio-economic Status II

~ %of %of %of %of %of %of
SOCIO-

economic SD D U A SA T M SD

statllS
... --- 151 272 8 432 213
Our

1076 3.26 1.4

family is (14.0) (25.2) (0.7) (40.0) (19.7) (99.6)

large
I come 256 407 10 289 115 1077 2.63 1.4

fro III a
poor (23.7) (37.7) (0.9) (26.8) (10.7) (99.8)

family
I have 134 250 9 409 277 1079 3.41 1.4

aood
(;>

bedding (12.4) (23.2) (0.8) (37.9) (25.7) (100)

items
Househol 148 277 5 423 226 1079 3.28 1.4

d duties
and (13.7) (25.7) (0.5) (39.2) (20.9) (100)

, .
a('a'J~l _.. ""

Family size has been found to be a factor influencing pupils' school

work (Ella, Oluk, & Ella, 2015). The data in Table 18 reveal that 423 (39.2%)

of the respondents either disagreed or strongly disagreed to the statement that

their family is large. Eight (0.7%) were undecided while 645 (59.7%) of them

either agreed or strongly agreed to that statement. The total valid entries were

1,076 (99.6%) with a mean score of 3.3 and standard deviation of 1.4. The

finding is that the basic school pupils come from large families.

The economic background of learners intluences their performance at

school (Caro, 2009). When this 'rudy investi2!-ated the economic status of the

respondents, the data in Tabk lR ['('ve,t! lhat 663 (61.4%) of them either

disagreed or strongly dis;lgrccc1 to the statement that they come from

eC0l10l1lic;tlly disadvantaged homes. Ten (0.9%) were undecided on the issue,

but 404 (37.5%) agreed to the statement. The total valid entries were 1,077
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(99.8%) with a mean score of 2.6 and a standard deviation of 1.4. The finding

is that the economic background of the basic school pupils is good enough to

surrort their school work. However, it is also true from this data that a

significant number of the basic school pupils have poor economic background

\\'hich can adversely impact on their school work.

Having good sleep is a factor to pupils' overall development including

that of their cognitive skills. This study inquired from the respondents whether

they have good bedding items that enable them sleep well. In response to this

enquiry, the data in Table 18 show that 384 (35.6%) of the respondents either

disagreed or strongly disagreed to the statement that they have good bedding

items -\)' t ! 1ake them sleep well. Nine (0.8%) of them were silent on the issue

\\',i:::- ,':) (63.6%) either agreed or strongly agreed to the statement. The total

\"a'id entries were 1,079 (100%) with a mean score of 3.4 and standard

deviation, 1.4, The finding is that some of the basic school pupils do not sleep

well because they lack good bedding items.

Many Ghanaian children, for one reason or the other, perform some

household duties in addition to their schooling. The data in Table 18 show that

425 (39.4%) of the respondents either disagreed or strongly disagreed to the

statement that performance of household duties take much of their learning

time at home. Five (0.5) of them \-vere linde-clad while 649 (60.1 %) of them

either agreed or stron u Iv an reed to t11.11 stmemCI1l. The total valid entries were
C' ~ ~.

1,079 (100%) with a 111cHI1 score uf 3J and standard deviation of 1.4. The

finding IS th~lt perl(\I'm~lnce of household duties IS affecting the

1111pkmClltalioll of IhI.: basic school curriculum as it takes much of the learners'

k"'l'll' ., Illg tllnc at home.
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The qualitative data gathered on the respondents' socio-economic

swtuS were on the issue of working with their parents either on the farm, at the

river or sea or in trading. The field data on this issue, which was collected

through interview guide, show that the main economic activity in the pupils'

locality is farming, followed by fishing and trading; and that these activities·

make the learners lose part of their school contact hours as a result of the

assistance they give to their parents at their work places. The general finding

on this variable is that the socia-economic status of the learner is affecting the

implementation of the basic school curriculum.

Gender issues are of much concern to gender activists and since the

b231C sc 01 comprises boys and girls, Research Question 8 was designed to

fi!1f' 0 n the gender issues that affect curriculum implementation at that level.

Rcse~1rch Question 8: What gender issues of the learner affect curriculum

implementation in basic schools?

Data collected in answer to this research question have been presented

in Tables 19 - 21. The respondents expressed their views on a 3-point likert

scale on some gender issues that influence their school 'Nork. In Table 19, N =

Not at all, S = Sometimes, 0 = Often, M = Mean, and SDv = Standard

Deviation.
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Table 19- Gender Issues ofthe Basic School Pupils
~er % of % of % of % of

issue N SOT M SOv
M~lk- 794 234 47 1075 1.31 .547
teachers (73.6) (21.7) (404) (99.7)

inviting
girls
Female 760 250 36 1046 1.31 .529

teachers (70.4) (23.2) (3.2) (96.8)

inviting
boys
Male 167 687 221 1075 2.05 .589

teachers (15.5) (63.7) (20.5) (99.7)

sending
girls
Female 207 698 136 1041 1.93 .570

teachers (19.2) (64.7) (12.5) (96.4)

sending
boys
\!:"k 876 154 41 1071 1.22 0499

..~~.c~;;::-s (81.2) (14.3) (3.8) (99.3)

... 1,- \"~n£
~ . -.

[\Ll;111 'e
vit;
aidsto .~

Female 905 112 30 1047 1.16 0441

teachers (83.9) (1004) (2.8) (97.1 )

playing
romance
with
boys
Source: Field Survey, (2016)

It is commonly alleged that some teachers in Ghanaian schools at the

secondary and tertiary levels award marks for sexual favours. This study

lllvestigated that issue to ascertain whether there are traces of sexual

harassment in the basic schools in Ghnl1a. Data in Table 19 show that 794

(73.6%) of the respondents responded thai they have never experienced the

Situation of male [cacht:r:> inviting girls to their homes; 234 (21.7%) of them

inelie'Lt' '-I -I' .' . I t I' h d 47
i (,;l t l~lt SOIl1ClllneS male teachers lI1Vlte gil' sot lelr ames; an

(44(Yr) ,. 0 01 them responded that male teachers always invite girls to their
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homes. The valid total entries were 1,075 (99.7%). The mean score is 1.31

with a standard deviation of .58. The finding is that some basic school male

teachers do invite girls to their homes.

On the same issue of teachers inviting pupils to their homes, the data in

Table 19 show that 760 (70.4%) of the respondents indicated that female

t<:~ahers never invite boys to their home; 250 (23.3%) of them responded that

sometimes female teachers invite boys to their homes; and 36 (3.2%) of them

responded that femaie teachers a!l;vays invite boys to their homes. The total

valid entries were 1,046 (96.8%) with a mean score of 1.3 and standard

deviatiol, ..53. The finding is that some female teachers at the basic school

C\·C'. 'ana do invite boys to their homes.

.-\5 a corollary to the issue of teachers inviting pupils of the opposite

sex .heir homes, the data in Table 19 reveal that 876 (81.2%) of the

respondents indicated that male teachers never play romance with girls in their

school; 154 (14.3%) of them responded that male teachers sometimes play

romance with girls in their school; and 41 (3.8%) of them responded that male

teachers in their school often play romance with the girls. The total valid

entries were 1,071 (99.3%) with a mean score of 1.2 and standard deviation,

.5. The finding is that some male teachers at the elsie school level in Ghana

play romance with the gilrs in their school.

The data in Table 19 1:1lso reveal [tt:n 905 ((83.9%) of the respondents

indicated that female teachers ill lIh.'lr sl'htlol never play romance with the

boys; 112 (1 O.4~!(I) of [!l0111 responded that female teachers in their school

So .. . 0 f h d d hllktlll1l'S play r0111:1I1CC with the boys; and 30 (2.8 Yo) a t em respon e t at

killak tcachers in their school always play romance with the boys. The total
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valid entries were 1,047 (97.1%) with a mean score of 1.2 and a standard

deviation of .44. The finding is that some female teachers at the basic school

level play romance with the boys in their school.

In a related investigation, the data in Table 19 show that 167 (15.5%)

of the respondents indicated that male teachers of their school never send the

oirls on errands; 687 (63,7%) of them responded that male teachers in their

school sometimes send the girls on errands; and 221 (20.5%) of them

responded that male teachers in their school often send the girls on errands.

The total valid entries were 1,075 (99.7%) with a mean score of 2.05 and

standard deviation, .59. The finding is that male teachers of the basic schools

: i -. :un send the girls in their school on errands .

. e data finally show that 207 (19.2%) of the respondents indiCated

that 'emale teachers in their school never send the boys on errands; 698

(64.7%) of them responded that female teachers of their school sometimes

send the boys on errands; and 136 (12.5%) of them responded that female

teachers of their school often send the boys on errands. The total valid scores

were 1,041 (96.4%) with a mean score of 1.9 and a standard deviation of .57.

The finding is that female teachers of the basic schools in Ghana send the boys

in their school on errands

Another allegation in relation to g~ndcr issues in Ghanaian schools is

that there is gender favouritism on the part of teachers during instruction and

marking of scripts, When Ihis study il1\'CsligC1ted the allegation, responses

obtained from the r~spond(;n{s have been presented in Table 20. In the Table,

UT"" Ulkqll:d Tr~:ltIllCl1t, ET = Equal Treatment, T = Total, M = Mean, and

SD" - St'\l"\ I I 0 .".•. t arc eVIatJOn.
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T ble 20- Gender Favouritism b Ghanaian Basic School Teachers

%of
T M SDv
1079 1.80 .403
(l00)

892
(82.7)

1079
(l00)

1.83 .379

.4711.671079
(100)

721
(66.8)

Source: Field Survey, (2016)

From the data in Table 20, 220 (20.4%) of the respondents expressed

In mmking 358
or (33.2)

exercises
and exam
scri pts

the view that in learning certain subjects, boys and girls are not treated

e ,:u:'y: 59 (79.6%) of them responded that in learning certain subjects boys

ar.C i-:~:s are treated equally. There were i 00% valid entries made with a mean

s or o~' 1.8 and standard deviation of .40. The finding is that there is gender

parity in the treatment given to the basic school pupils by their teachers in

learning certain subjects. However, some of them are discriminated against on

gender basis when learning certain subjects.

The data in Table 20 also show that 187 (17.3%) of the respondents

indicated that in learning all subjects their teachers discriminate between the

sexes; and 892 (82.7%) of the respondents indicated that their teachers treat

them equally on gender basis when it comes to learning all subjects. There

Were 100% valid entries mac!' with a !l\ >~1l1 score of 1.8 and a standard

deviation of .38. The data sll~g..::;{ thdt lh..: basic school teachers give equal

treatment to the pupils on gl:l1ckr basis when teaching all subjects. Another

revebli\ll1 is lhal. there is some amount of gender disparity in the treatment of

Ihl~ pupi Is \",hen learning all subjects.
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),070 (99.2%) with a mean score of 2.0 and standard deviation, .87. The

finding is that there is some effect from the type of treatement basic school

teachers met out to their pupils on gender basis on their academic work The

gcm:ral finding on research question 8 is that gender is a factor in the

academic performance of pupils in the basic schools in Ghana.

Testing of Hypotheses

flo::: Learner factors will not influence individually or in linear combination

to the implementation of the basic school curriculum in Ghana.

In order to determine which learner factor (individually or in linear

combinarion) had a statistically significant effects on learner achievement, I

l"Scd a simultaneous multiple regression model to test hypothesis one. This

5tr:o:-:£,' ;s used when the researcher has no logical or theoretical structure to

the a a (Field, 2009). This method is typically used to explore and maximize

prediction (Pedhazur, 1997).

Scatter diagrams of residuals, partial plots, and normal probability

plots of residuals were constructed and inspected to test assumptions

underlining multiple linear regression. Results are presented both as brief

discussions and in tabular form. An imponant step in a multiple regression

analysis is to ensure that the assumption of no multicollinearity has been met.

Multicollinearity is a statistical phenomenon in which two or more predictor

variables in a multipk rC!;'.l'cssion mode'! nre highly correlated (Wikipedia,

2011). Multicoll int'ari ty WClS checked lIsi ng a correlation matrix of all the

factol'S 'II' . j" . SPSS I' h' tl V'. ., co meanlY (lilgnOS!IC OUlPUI trom w 1lC IS 1e anance

InOation Factor (VIF) ane! Tolerance statistic (lNIF) as suggested by
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literature (Bowerman & O'Connell, 1990; Field, 2009). Results from the

correlation analysis are presented in Table 22

Table 22- Bivariate Correlation ofRegression Factors
--~-

No I 2 3 4 5 6 7 8 9

Students' Overall 1.00
performance

? Factor I: Learner 0.35 1.00w

intelligence

3 factor 2: Learner 0.25 0.27 1.00
preference

4 l~aclOr 3: Learner's 0.14 0.18 -0.02 1.00lime management

5 Fact~r 4: Lea~·.ner's 0.13 (L28 0.25 0.08 1.00physlca! cono ilion

6 Factor 5: Learner's 0.10 -O.! 0 0.18 0.01 0.01 1.00peer IIlfluence

7 Fact?r 6: Leamer's 0.06 -0.0 I -0.05 0.07 0.08 0.10 1.00genaer Issues

8 F2:,i. r 7: Lea:ner's 0.29 -0.23 -0.18 -0.16 -0.19 0.63 -0.2 1.00
cU.ll:nl practices

f2::' r 8: Learner's
- 'i~)-econornjc 0.03 0.05 0.15 0.04 0.10 0.10 0.02 0.05 1.00
~::::us

As displayed in Table 22, Pearson Correlations were calculated among

the eight predictive variables. The findings indicate that, learner intelligence

factor (factor 1) has a considerable high moderate positive relationship (r =

0.35) with the pupil's overall performance. Additionally, a moderate positive

correlation (r = 0.25) of learner's preferences to cenain curriculum works

(Factor 2) was recorded against pupil's overall perfurmance. Moreover, time

management (Factor 3), physical condition (Factor 4), peer influence (Factor

5), and gender issues (Factor 6) of the k,mler all recorded a correlational

coefficient of r == 0.14, ,. == 0.13. r == 0.10. r == 0.06, with pupil's overall

performance respectively. Fin,dly, cullural practices (r = 0.29) and socio-

econumic stat LIS (r == o.en) of the learner both correlated positively with

pupil's overall pGrJonnance respectively. As none of the correlations reached

the .80 threshold, the analysis shows that no two variables are closely related.
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The subsequent two methods for checking multicollinearity of the

predictive variables were assessed-The tolerance levels and the Variance

fnllation Factor (VIF). According to Myers (1990) if the VIF is greater than 10

then multicollinearity may be biasing the regression model and a Tolerance

swtistic below 0.1 indicate serious problems with the regression model.

Findings from the multicollinearity are presented in Table 23.

Table 23- Collinearily Statistics[or Predictor Factors

Factor Tolerance

Factor 1: Learner intcll igence .824

Factor 2: Learner preference .858

Factor 3: Learner's time management .940

Fa-:tor of: Learner's physical condition .861

F~lCt") :: Learner's peer influence .974

F ': r : Learner's gender issues .984

h:: r 7: Learner's cultural practices .893

F3": . 8: Learner's socio-economic status .953

VIF

1.214

1.165

1.064

1.162

1.027

1.016

1.120

1.049

a. Dependent Variable: Learners' overall
performance

From Table 23, the Tolerance ranges from 0.824 to 0.984 which are

all substantially greater than 0.1 and the VIF val ues which range from 1.016 to

1.214 are significantly less than 10. Therefore, since the predictor factors

correlated weakly, VIF values are less than 10 and Tolerance values are all

greater than 0.1 there is no perfect multicoilinearity among the predictor

factors and hence there is no violation of th~ no perfect multicollinearity

aSSUl11 ption.

Test of the Significance of Combined .....lclors

rVlultipk regrl':>sion analysis was conducted to determine the influence

of a Iincar combination of predictor variables (Factors 1 - 8) with the

IInpknl~nl;llion of curriculum (pupil's overall performance) in Ghana using

the res' I I I'care 1 lypot lesls:
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physical condition, Learner's peer influence, Learner's gender issues,

Learner's cultural practices, and Learner's socio-economic status are

displayed in this model. The R Square in a multiple regression represents

esplained variance that can be contributed to all the predictors in a

progression. The R Squared gives explanatory power. In Table 24 the Model

Summary shows the R Squared of .200 (.200 x 100 = 20.0%) or 20.0 of the

variance in the dependent variable (Pupil's Overall Performance), the

percentage of pupi ls who scored "Proficient" or better on the continuous

assessment marks was accounted for by the predictive variables in the model.

(F= 30.585; df= 8, 978; P = .000 or p< .05).

T:1e purpose of the study was to discover the influence of each

ioJ: -ijual predictive variable on the dependent variable. Using the backward

mClhod of simultaneous multiple regression the following predictive variables

were examined: Total Learner intelligence, Learner preference, Learner's time

management, Learner's physical condition, Learner's peer influence,

Learner's gender issues, Learner's cultural practices, and Learner's socio-

economic status. Analysis was conducted to test the unique contribution

between the predictive variables and the dependent variable by assigning

coefficients to each predictive variable. The results of the coefficient test are

displayed in Table 25.
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Table 25- Regression Coefficient o/three Standard Regression Models
;.--- Unstandardized Standardized 95.0%

Coefficients Coefficients Confidence
Interval for B
Lower Upper

ModL:1 B Std. Error Beta t Sig. Bound Bound
.---~_..-

(Constant) 3.385 .860 3.937 .000 1.698 5.072

T_lntcllcgcnce .190 .024 .251 7.957 .000 .143 .237

T Preference .056 .0 II .156 5.061 .000 .034 .077

T TillleM .058 .023 .074 2.523 .012 .013 .103

Tjhysical -.008 .026 -.009 -.305 .761 -.059 .043

TjW'_ln -.044 .023 -.055 -1.915 .056 -.089 .001

T_GenderJssue -.044 .021 -.060 -2.079 .038 -.086 -.002

T_Cultural_Prac -.060 .0 I0 -.187 -6.193 .000 -.079 -.041

T Socia Eco -.018 .010 -.056 -1.895 .058 -.037 .001
As displayed in Table 25, the beta weight and statistical significance

were 3Lalyzed and examined. Based on the results of the beta weights, only

t: ~~e fthe eight predictive variables showed no significance effect. They are:

P: YS2C:l condition of the leaner = -.305 (p = .761), Peer influence on the

learner B = -1.915 (p = .056) and Socio-Economic status of the learner = -

1.895 (p = 0.058).

Test of significance of the reduced model.

To test this hypothesis, the stepwise method was used in the

regression model to select the best possible modeL The factors were entered in

the following order: Factor 1, Factor 2, Factor 3. Factor 4, Factor 5, Factor 6,

Factor 7, and Factor 8. This was based on the preliminary standard regression

results. The stepwise method generated (:ight (S) regression models. To test

the significance of the vdrious models, the ANOYA table (Table 26) was

Inspected.

Table 26 sho\-vs the ANOVA of regression significance of the eight

l\1od.:[:->, The statistics for the models are: Modell: F(l, 985) = 137.33, p =

0.000; Model 2: F(2, 984) = 85.12, p = 0.000; Model 3: F(3, 983) = 60.27, p
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However, the summary of the standard regression of the eight models

have the following statistics as presented in Table 27.

Table}]- Summary ofStandard Regression for eight Models.
-'--- Change Statistics_----=:...._-------

Adjusted Std. Error
R of the

'1odel R R
2

Square Estimate

I .350" .122 .121 1.464
2 .384b .147 .146 1.444
3 .394" .155 .153 1.438
4 .394d .155 .152 1.438
5 .400~ .160 .156 1.435

6 .405 f .164 .159 1.433
7 .444£.197 .191 lAOS
8 .44i' .200 .194 lA03

R
Square
Change

.122

.025

.008

.000

.005

.003

.033

.003

F
Change dfl

137.331 1
29.001 1
9.157 1
.003 1

5.848 1
3.960 1

40.776 1
3.591 1

df2
985
984

983
982
981
980
979
978

Sig. F Durbin­
Change Watson

.000

.000

.003

.960
1.46

.016

.047

.000

.058

..

a. Predictors: (Constant), T_Intellegence

b. Predictors: (Constant), T_Intellegence, T_Preference

c. Predictors: (Constant), T_Intellegence, T]reference, T_TimeM

d PrC''':;.:i rs: (Constant), T_Intellegence, T]reference, T_TimeM, T]hysical

e. PTe':i.:-: rs: (Constant), T_Intellegence, T]reference, T_TimeM, T_Physical, T]eer_In

f Predictors: (Constant), T_Intellegence, T_Preference, T_TimeM, T]hysical, T]eer_In,

T_Ge ..der_Issues
g. Predictors: (Constant), T_Intellegence, T]reference, T_TimeM, T_Physical, T_Peer_In,
T_Gender_Issues, T_Cultural_Prac

h. Predictors: (Constant), T_Intellegence, T]reference. T_TimeM, T_Physical, T]eer_In,
T_Gender_Issues, T_Cultural_Prac, T_Socio_Eco

i. Dependent Variable: Students'overallperformance

Modell (R = .350, R2 = .122), Model 2 (R = .384, R
2= .147), Model 3

(R = .394, R2 = .155), Model 4 (R = .394, R2
= .155), ModelS (R = .400, R

2
=

.160), Model 6 (R = .405, R2 = .164), Model 7 (R = .444, R
2

= .197), Model 8

(R = .447, R2 = .200). Since the multiple correlations of the full model (Model

8) is the highest (R2 = .200) of the eight mod~ls, we fail to reject the null

hypothesis (HI)) that then: is not any oth\.~r sig.niticant combination of factors

better than the full-mudd.

Table 27 show:> the regrc'ssion coefticient Modell, Model 2, Model 3,

tVlockl 4, t"lodel 5, Model 6, Model 7 and Model 8. Since there is not any

other signi Ikant combination of factors better than the full-model (Model 8), it
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S the one used for the mam analysis. Therefore, the final regressionwa

equation for the unstandardized f3 - coefficients was:

Yi:::= (bo + bl Xil+ b2 Xi2 + b3 X 13 + b4 Xi4 + bSXiS + bSXi6 + bsXn + bSXiS ) + Gi

pupil overall performance i = bo + bl Learner intelligence + b2 Learner

preference + b3 Learner's time management + b4 Learner's physical condition+

b5 Learner's peer influence + b6 Learner's gender issues + b7 Leamer's cultural

practices+ bg Learner's socio-economic status + Gi

Comparative importance of the factors

Table 28 shows the zero-order, parts and partial correlation of significant

factors.

_~.:!~ ~s- Zero-order, Partial and Parts Correlation ofSignificant Factors
Correlations

Fa 'tors
Zero­
order

Partial Part
Part­

Square

T_Intellegence .350 .247 .228

T_Preference .246 .160 .145

T_TimeMgt .139 .080 .224

T_PhysicalCon .133 -.010 -.009

T_Peer_Influ -.095 -.061 -.055

T_Gender_Issues -.063 -.066 -.059

T_Cultural_Prac -.288 -.194 -.177

T_Socio Eco -.033 -.060 -.054

a. Dependent Variable: students' overall performance
Zero-order correlation (Pearson's correlation)

.048

.021

.052

.00

.00

.00

0.03

0.00

is the correlation

..

coefficients of the individual factors \\i[h the dependent factor

(Pupil_overall-pcrfornwncc). The I\lrt-squmc'd values indicate the

Contribution of indi vidual factor.' to the total R2 (overall fit of the regression

111oclcl). Tim(' mun'1gcl\h.:nt of learners (Factor 3) is the most important factor

1'01' Ck:tl:rmining the implementation of the basic school curriculum in Ghana

. 2 .
With 5.2% (Part-Square = 0.052) to the value of R . ThiS was followed by
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..

leaners' intelligence (~actor 1) which contributed 4.8% (Part-Square = .048)

to the value of R
2

. This was followed by the cultural practices of the learner

(Factor 7) which contributed 3.0% (Part-Square = .03.) to the value of R2.

Leaner preference (Factor 2) contributed 2.1 % (Part-Square = .021) to the

value of R2
• This was finally followed by the contribution of the rest of the

variubles to the value of R2
.

No = Female learners' influence on curriculum implementation 111

basic schools will not signi ficantly differ from their male counterparts.

In order to answer research hypothesis two, descriptive statistics and

an Independent Samples T-Test were employed to determine the differences

. ef\\'cen 1.ale and female learners' influence on curriculum implementation in

:1si ~ 5':. ools. Before the analysis was carried out, Independent Samples T-

Test assumptions were assessed. Assumption of homogeneity of variance

across the imdependent variables (Learner Factor) was also assessed. The

findings indicated that the assumption \\as not violated because Levene's test

for equality of Variances for each of the eight learner factors was non-

significant {p = 0.44 (learner intelligence), p = 0.48 (learner preference), p =

0.78 (time management), p = 0.29 (physical condition), p = 0.52 (peer

influence),p = 0.69 (gender issues),p = 0.76 (cultural practices), andp = 0.14

(socio-economic)}. It can, therefore, be assllmed th:1I the variances are roughly

equal and the assumption is tenable. Till' r'suit underlying the assumptions of

Independent Samples T·Tcst irH.li'·;I[(:S that the analysis was tenable.

Therefore, Table 29 pl\.'sents the r(:slllts of the t-test analysis.
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.-
'ClnteJlegence

Table 29- 1I1dep~ndent~samplest-test ofLeaners' influence on Curriculum

! lenrrt1~el1'.!..'.t~a::..ti~01:..:.1...:..:1I1~B~a~sl~c~S~c~h-=;0~01:..:.s_-:-;-_--=--=---=- _
~ Gender N Mean Std. D df T Sig.
----------;M~al~e=-=-=-~4~97:-~1~6~.9~4~~2.~0~79~~--..!---~::-.-

Female 568 16.95 2.038 1063 -.060 .952

Male 484 29.18 4.956
Female 566 29.65 3.807 1048 -1.758 .079

T_TimeMgt
Male 492 15.59 2.114
Female 559 15.30 1.903 1049 2.317 .021

Male 486 18.53 1.815
T_Ph)/sicaICon 1042 1.386 166

Female 558 18.37 1.853 .

T]eerJnflu
Male 496 14.83 2.164
F(~male 569 15.18 1.774 1063 -2.907 .004

..

Male 484 16.52 2.196
T_Gender_lssues 1017 2 076 0'" 8

Female 535 J 6.25 2.050 .. ~

lvfale 499 19.44 4.887
T C !lmral Prac 1070 1.604 109

- - Female 573 18.96 4.904 .

~. . c Male 493 31.26 4.515
__ L-:,,1_>-CO Female 566 31.71 4.973 1057 -1.541 .124

The results as presented in Table 29 indicate that female basic school

camel'S' opinion on the influence of their intelligence is having more impact

on the performance slightly above (M = J6.95, SD = 2.038) their male (M =

16.94, SD = 2.079) counterparts in the country. From Table 29, the result of

the analysis indicates that there was no statistical significant difference

between the two groups (t = -0.06, df= 1063, P = 0.95). For the magnitude of

the effect size, Mean differences and Cohen's d (effect sizes) were computed

between male basic school and female basic sc.lOol learners' assessment of

intelligence level of the learner. Cohen's d \\':\5 computed to compare the

magnitude of differences bel,vern basic school karner using, d = ::/ (Cohen,

1969; Thalheimer & Cook, 2()(L). Collen's guidelines for effect size are as

fOllows: Cohl'n's cl == 0.20 or kss is considered small, Cohen's d = 0.50 is

1110(krHk, ~\I1d Cohl'n's d = 0.80 is considered large (Cohen, 1969). Even

though the magnitude of this difference was very small based on Cohen's

220

University of Cape Coast       https://ir.ucc.edu.gh/xmlui

Digitized by Sam Jonah Library



effect size (0.004 or 0.4%), results showed a non-significant discrepancy

between male and female learners' perception of learner intelligence.

The I-test analysis presented in Table 29 further reveals that majority

of the female learners asserted that their preference for certain curricular work

(M == 29.65, SD = 3.8) had an impact on their performance than their male

colleagues (M = 29.18, SD = 4.9). The difference between the perceptions of

the two participants (male and female) in the study was not statistically

significant (t = -1.76, df= 1048, P = 0.79). Mean differences and Cohen's d

(elTecl sizes) were computed between male basic school learners and female

basic school learners' assessment of their preference in terms of certain

aCJ~~..lic work. Cohen's d was computed to compare the magnitude of

c::·:~=-~. ces between basic school learners using, d = ::/ (Cohen, 1969;

T' a. eimer & Cook, 2002). Even though the magnitude of this difference was

very small based on Cohen's effect size (0.11 or 11 %), results showed a non-

significant discrepancy between male and female learners' assessment and

their preference in terms of certain curricular work.

Analysis as presented in Table 29, more so. suggests that most of the

male learners asserted that their style of time management with regards to

academic work (M = 15.59, SD = 2.11) had an impact on their performance

than their female colleagues assertion (.\1 = 15.30, SD = 1.9). The difference

between the perceptions of the two particip;\DlS (male and female) in the study

Was statistically signilicmt (1(10:.19) = 2.31, p = 0.21). The magnitude of the

differences in the means W;\s very small. Cohen's d was computed to compare

tl1(' l\1agllitlldl~ of differences between basic school learners using, d = ::/

(Cohen, 1969; Thalheimer & Cook, 2002). Even though the magnitude of this
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difference was small based on Cohen's effect size (0.14 or 14%), results

showed a significant discrepancy between male and female learners'

assessment of their style of time management with regards to academic work.

Again, the results of the Independent Samples T-Test conducted to

compare the physical condition of the learner for the implementation of the

basic school curriculum mean scores for males and females show there was a

difference in the mean scores. However, the difference was not statistically

significant for scores for males (M = 18.53, SD = 1.82) and females [M =

18.37, SD = 1.85; 1(1042) = 1.39, p= .166]. The magnitude of the differences

in the mean scores was very small (Cohen's effect size =0.086 or 8.6%).

On the average, female participants' perception of the influence of peer

(I. :::e learner in the curriculum implementation process was greater (M =

5._3, SD = 1.8) than male participants' perception (M= 14.83, SD = 2.16).

This difference was statistically signi ficant I( 1063) = -2.91, P = 0.004;

however, it did represent a small effect size (Cohen's effect size = 0.18 or

18%).

FUl1hermore, findings from the Independent-Samples T-Test

conducted to match the gender issues of the learner that affect the

implementation of the basic school curriculum mean scores for males and

females show there was a di rrerence in [he me:-tn scores. The difference,

according to the SPSS output. was st<\tistically significant for scores for males

(M = 16.52, SD = 2.] 9) and [(-milk:; [M = 16.25, SD = 2.05; t(l 017) = 2.07, p=

0.038]. The maonilucle of the- diffcrcllI.:es in the mean scores was small::-

(Coh",n \; el'i('ct size = 0.13 or 13%).
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Findings as indicated on Table 29 reveal that on average, male

learners' view of the cultural practices of the pupil that influence curriculum

implementation differ (M = 19.44, SD = 4.88) from their female (M = 18.96,

Sf) -:= 4.90) counterparts in the country. From Table 29, the result of the

analysis indicates that there was no statistical significant difference between

the two groups (t = 1.60, df= 1070, P = 0.109). For the magnitude of the effect

size, Mean differences and Cohen's d (effect sizes) were computed between

male basic school and female basic school learners' assessment of the cultural

practices of the learner. The magnitude of the differences in the mean scores

was small (Cohen's effect size = 0.098 or 9.8%).

Finally, the results in Table 29 indicate that there was a slight

Q:f:~~~!re in the observations of the participants when it came to socio-

e'o! uic status of the learner. The results indicated that female learners (M =

3i.71, SD = 4.97) were of the view that basic school learners' socio-economic

status did influence curriculum implementation than their male (M = 31.26,

SD = 4.51) counterparts. The differences between their views about the socio-

economic status was not statistically significant (1057) = -1.54, P = 0.12;

however, it did also not represent a small-sized effect Cohen's d = 0.095

(9.5%).

Discussion of Results

This section of the chapter presents the discussion of the results and the

interpretation of the nndings in rdation to Ihl? research questions designed to

guide the study.
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Characteristics of the Respondents

The results on the gender of the respondents show that there were more

girlS in the basic schools in Ghana than boys. This confirms the Ministry of

Education's (2015) report that the ratio of girls is higher to that of boys in

Ghanaian basic schools. However, girls have been known to stop schooling for

some reasons as they go through formal education. The problem is how to

maintain this ratio as both sexes climb higher the academic ladder (Kuwonu,

2015).

On the gender basis of the respondents' schools, the results reveal that

\"~ry few of the respondents were studying in a girls school. The majority of

Lc rc=,~"Indents were in a mixed school. This means there are more mixed

5':'1 :)ls than single-sex schools with mixed classes at the basic school level.

T :5 'oes not augur well for effective implementation of the basic school

cUlTiculum; for, a large scale study in South Carolina Department of Education

by The Huff Post (2015) found that single-sex class increased the academic

success and attitude towards learning.

When the participants ticked the age range appropriate to them, the

result showed that the bulk of the sample was within the age range of 15-17.

The finding here is that the majority of the basic school pupils in Ghana enrol

in the primary school either a year before age six. at age six, or a year after age

six. This finding is in consonance with th orticlal srarting age proposed by the

Ministry of Eelucat ion (2013). Till.' ill\pl icalion is that these pupils have the

required dcvelopmcnt~1I capabilili~s for the illlplementation of the basic school

curriculul1l. The results also reveal that there are over-aged pupils studying at

the basic school level in Ghana. These are those who for one reason or the
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other could not start school on time. This finding confirms Akyeampong,

Djangma, Oduro, Seidu, and Hunt's (2007) assertion that there are over-aged

pupils in Ghanaian basic schools. These pupils need counselling in order to

(llpe with the academic environment and to complete school.

The first variable on the learner factor for the implementation of the

basic school curriculum investigated in this study was the learners'

intelligence. Research Question I: "What is the intelligence level of the

learner for the implementation of the basic school curriculum?" was designed

to help ascertain the intelligence level of the learners for the implementation of

the basic school curriculum. The results from the data collected on this

re~c::n:h question are as follows: The respondents' performance in a story

on subtraction show that 29.4% of them have problem with

m::n' ematics as they failed to get the answer correct. When the respondents

"vere also tested on addition problem to find the number that comes next in a

given series, the results show that 31.2% of them had the answer wrong. A

third mathematical question asked the respondents to find the three values of a

given grid. The result showed that 58.9% of them could not solve the problem.

The difficulty levels of the questions were 0.68, 0.43, and 0.53 respectively.

These three questions were all based on mathematics and the other side of the

results show a generally good performance of pupils in mathematics at the

basic school !evel in Ghana. According to G~ldner (as cited in Koch, 2013)

these learners have mathematical illtdligcncc which is a good recipe for

sUCcessful aC(lckmic work. [lowt'ver, the results also reveal that the study of

111ath"'I1l:llics r-':J"ll;\ins a problem to many learners at the basic school level in

Ghana. This finding confirms Ntim's (2014) finding that basic school pupils in
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Ghana have problem with mathematics achievement. The finding suggests that

the basic school pupils also have problem with the mathematics related

subjects. Their performances in these subjects would, therefore, be below

expectation.

Again, respondents were asked to match two vehicles (a boat and a

train) with what they move on, and the result show that 63.7% of them had the

answer correct. Another question asked them to choose from a number of

options the one that can be arranged to form a 3-letter word in English. The

result show that 63.7% had the answer correct. The respondents were also

asked to tind the odd one among a given set of names of some regions in

" .3. T.1e result was that 53.8% of them had the answer correct. The item

di:-:-;c:':1 y levels were 0.65, 0.65 and 0.53 respectively. The finding is that the

J.sic school pupils in Ghana generally perform well in English, Social Studies

and the related subjects. This finding contradicts finding from a study

conducted by Etsey, Smith, Gyamera, Koka, de Boer and Havi (2009) which

indicated that the quality of basic education in Ghana is at a cross roads. The

current finding shows that all is not lost with basic school instruction in

Ghana. This augurs well with the effective implementation of the basic school

curriculum.

However as the results show, lher~ is also the finding that many basic,

School pupils in Ghana have problem \\lIh swdying English language and

Social Studies. This ilnding corr()b()r~ltt:s Poku's (2008) assertion that

performance of students in English language in most institutions in Ghana

Continues [0 (kleriorate as the students have problem studying these subjects.

This finding is worrying as English language and Social Studies are two of the
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core subjects that help basic school pupils gain admission to the Senior High

School (Anyan, n.d.). Oduro (2007) has argued that pupils' poor performance

at the basic school level provides essential blocks to continue to higher

educntion.

A further investigation into the learners' intellectual preparedness for

the implementation of the basic school curriculum in Ghana on three other

issues yielded the following results: 61.5% of the respondents have it easy

understanding the content of their text book while the rest find it either

difticult or very difficult to do that. Textbooks contain the content of the

curriculwn. They serve as the main source of subject matter both to the teacher

J.•.. ' ~: c (',uner at the implementation stage. The learners' understanding of the

c :~:c: t of their textbook, therefore, is a very important factor for effective

cur. 'culum implementation. But the finding here is that whereas majority of

the basic school pupils have it easy understanding the content of their

textbooks, a significant number of them have some degrees of difficulty

understanding the content of their textbooks. Mlambo (2011) has argued that

a learner's level of understanding affects his academic performance, and hence

the implementation of the curriculum. If learners do not understand the content

of their textbooks, then what do they learn? The finding suggests that the basic

school pupils have reading problems as these textbooks have been

standardized to suit their acadl.'l11ic abilities.

Still on the learners' inl.:llig~IlCl:, the result shows that 57.6% of the

reSPondents tinct it e:lsy to cre~lle stories. The tinding is that, whereas the basic

scho\)! pupils in Chana are able to create their own stories, and to tell them,

SOllle do not have that linguistic intelligence (Gadner, as cited in Koch, 2013).
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The skill of creativity is a very impOliant element of essay writing; and pupils'

assessment both internally and at the BECE level involves essay writing.

Pupils' deficiency in creating stories is a setback to effective curriculum

implementation. The finding is worrying because if pupils cannot create

stories then they cannot write good essays which they are required to do at

each stage of their formal education. Naglieri and Bosntein (as cited in

Candrusekaran, 2013) have contended that creativity and academic

achievement contribute immensely to effective implementation of the

curriculum.

Finally, on the learner intelligence, when the respondents were

(',,-_nined on the issue of mathematical intelligence, the result shows that

6.! ..:-- of them have difficulty working 'vvith numbers, logic, and solving

r b'ems. The finding is that the respondents lack logical intelligence

(Gadner, as cited in Koch, 2013). Gadner, posited that learners with logical or

mathematical intelligence excel in science subjects. Thus, the reverse occurs at

the basic school level in Ghana since logical intelligence is lacking among the

pupils. This finding confirms an earlier finding on the practical mathematics

questions the respondents answered on their intelligence level. But generally,

the intellectual level of the learner for impiernc-nting the basic school

curriculum in Ghana is above average.

The qualiwtive data used to valid:H~ the quantitative data on the learner

intelligence yielded the r~)llo\\'illl!. results: In all the 23 lessons observed, the

pupils generally answered 0ral queslil)[1s correctly in accordance with the

tl'ncts of the topics being treated. The few incorrect answers were corrected by

the t(~:tchcrs. In none of the lessons did any of the learners ask a critical
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question or contributed through discussion. They gave only straightforward

answers, probably as the questions asked by their teachers were mostly recall

questions. The finding here is that, the pupils' intellectual capabilities are in

consonance with the demands of the basic school curriculum. Thus, the

observation result confirmed the general finding from the quantitative data on

the variable, learner intelligence.

The second variable on the learner factor for the implementation of the

basic school curriculum in Ghana investigated in this study was the learners'

physical condition. Research Question 2: " What is the physical condition of

the lea ner for the implementation of the basic school curriculum?" was

dc~::;:le' to ascertain the state of the learners' physical condition for the

~ ,.:,:~.nC'ntation of their curriculum. The results are discussed as follows:

\\Then the respondents expressed their views on how they feel taking

part in Music and Dance, the result show that 60.6% of them find it either

difficult or very difficult taking part in Music and Dance. The finding is that

the pupils have problem when taking part in Music and Dance. The benefits of

participating in Music and Dance cannot be overemphasized as it has physical,

mental, emotional, and social implications (Crowe, 2007; Kwan, 2013, &

Wirth, n.d.) among other benefits. As pupils rake part in Music and Dance,

they exercise the body and become strong and healthy for academic work.

Music correlates with the oiher sllbje~'ls (t"bnford, 1996). Therefore, having

difficulty taking part in rvrusi (mc! D;\l1l'~ undermines effective curriculum

Implementation m {hl' b:ISic sdtvl.)1 level.

Th~ results on the learners' physical condition also show that 67.8%

or the respondents find it easy when using computer keyboard and mOllse. The
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implication is that, whereas many of the pupils can use computer keyboard

and mouse to do computer work, the others cannot. Doyle (n.d.) has asserted

that pupils who can use computer keyboard and mouse have developed their

physical skills for academic work. It, therefore, implies that pupils who cannot

use computer keyboard and mouse lack physical development skills. As the

computer is now used greatly in education for multi purpose (Barrera-Osorio

& Linden, 2009; Suppes, n.e1.), some of the pupils' inability to use computer

keyboard and mouse paints an unpleasant picture for curriculum

implementation at the basic school level since they would not be able to access

infon Hltion from the internet or type their own work on the computer.

Another issue in connection with the learners' physical condition

m\ 51igated by this study is the state of their concentration. The result shows

_.<1 69.0% of the respondents find it easy concentrating on their academic

work. The finding is that the learners' level of concentration for the

implementation of the basic school curriculum is above average. eags (2012)

has argued that stress affects concentration and eventually students' academic

performance. Thus, the absence of stress increases a student's performance.

This finding is a factor for effective curriculum implementation at the basic

school level.

In a mainstream classroom, hearing what the teacher says is very

necessary for effc-ctive academic work. When the respondents expressed their

views in relation to the stmc of their auditory function, the result shows that

77.8% of them do not havE' any hearing impairment as they find it easy

hearing \vhat tlH:ir tC:lchers say. The finding is that the auditory functioning of

the n:spondcnts is good enough to let them hear what their teachers say clearly
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during lesson delivery. This is likely to exert some influence on the

implementation process. But the 22.0% of the respondents who indicated

having difficulty hearing what their teachers say cannot be ignored as these

pupils are studying in mainstream schools where no special attention is given

to those with hearing problems. Khan et al (2010) and Kevin, Meagan, and

Adele (2013) found that students with hearing loss performed poorly

academically. Khan et a!. concluded that hearing loss can affect the academic

performance of primary school pupils. Thus, in this study, the learners'

auditory sense is having mixed effect on the academic performance of the

'jpup!.s.

c ding is an essential element of formal education. When the reading

~3~":~ :J":es of the respondents were investigated by this study, the result

S.. \\'5 that 80.9% of them find it easy reading any written material. The

finding is that the respondents generally do not have reading problem. This

means they are well sighted and can read whatever is written on the black or

white board and in their exercise or note books as well as their textbooks and

story books. This development augurs well for effective implementation; for,

Glewwe, Park, and Zhao (2016) found that improvement in pupils' sight

through the wearing of glasses enhanced their academic performance. And so

those who do not even wear glasses and h:1\" good sight would equally

perform well academically. But the l8.6% of the respondents with various

degrees of readino dif'(lCU!ty cannot p.1SS without comment. The problem is
b •

that no special allc:miol1 is being given to these pupils as their plight is even

not known by their teachers. The problem will, therefore, persist and be

ConlpUlIl1dcd. This would affect their academic performance negatively as
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according to Glewwe et aI, low vision pupils perform below the level of their

academic capacity,

Futhermore, the results show that 77.8% of the respondents find it easy

writing legibly. The finding is that, the respondents can write so legibly that

their handwriting can be read by their teachers, their friends as well as they

themselves without any difficulty. Doyle (n.d.) has asserted that a child's

ability to write legibly is as a result of the development of the child's physical

skills ""hich eventually affect the implementation process as much writing is

done by the pupil for personal reference and assessment. The rest of the

respondents who cannot write legibly pose a threat to effective instructional

\\"0r;';'. TcJchers and examiners would find it difficult to make meaning out of

w;.J these pupils write for assessment. Sheffield (as cited in Scanlon-Dise

\2 'l~lS) found that students with illegible handwriting are very likely to get

lower grades than students who write legibly.

Finally, on the physical condition of the learner, the result shows that

72.2% of the respondents find it easy taking part in physical education lessons.

Finding it easy taking part in physical education lessons is good, as such

lessons among other things, develop pupils' psychomotor skills, serve as

recreation from theoretical academic ",,·ork, relem'e stress, and refresh the

individual (Schwarzenegger, Chrisman, & Col '111311, 2005). With sound and

healthy body, pupi Is call pmticip,ne \\'~I \ in the implementation process.

Marple (2011-2012) has cautioned lit'll sludenls' temporary medical disability

prevents attentiven('ss in r~gL1lar day class or alternative educational

programrn..... Th(')\:I'ure, the tlnding that majority of the respondents find it easy
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in taking part in physical education lessons is welcome news for curriculum

implementation

The general finding on this variable is that the learner has good

physical condition for the implementation of the basic school curriculum in

Ghana. This finding portrays the current state of the physical condition of the

learner as Research Question 2 of this study was designed to investigate.

The qualitative data used to confirm the quantitative data on the

learners' physical condition were based on the pupils' responsiveness to the

bell and their attenti veness, From the interviews made, the interviewees

deseri' .ed how responsive their classmates are to the bell. The field data show

Ld L.e basic school pupils are responsive to the bell. This is evident in the

. ~ ':-i::r'ons used by the interviewees to describe how responsive their

c'assmates are. For instance, one interviewee's response to the question, How

responsive are your classmates to the be!!? was, They are very responsive.

They run at the sound of the bell to the classroom or the assembly ground as

the case may be. Another interviewee said, They are responsive. They rush to

the assembly ground. And one of them simply said, They rush to class. When

these responses were examined together \vith the observation schedule, the

results show that the basic school pupils are generally responsive to the bell.

The finding is that the basic school pupils make themselves physically ready

for the implementation of the basic sehol'l curriculum. The expressions such

as "they rush", and' 'they rtln" show [he s..:riousness these pupils attach to

their academic work during sl.'hool hours, Thus, their responsiveness to the

bell hdps ill pl\.'wnting loss of instructional time (Ohize, Onwuka & Ibrahim,

20 11).
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The third variable on the learner factor for the implementation of the

basic school curriculum investigated in this study was the learners' preference

for certain curricular work. Research Question 3 was designed to elicit data on

this variable and the results are as follows:

Teachers play a major role in the teaching and learning situation.

When this study ascertained whether the respondents like their teachers or not,

the result shows that 89.9% of them indicated that they like the teachers

teaching them. The finding is that, the learners have a high level of liking for

the teachers who teach them. This suggests that there is a pupil/teacher rapport

in the basic schools in Ghana. Pupil/Teacher rapport creates an enabling

e..\·:. :U.1ent for fruitful academic work. Pupils liking their teachers mean they

lee a1 home approaching and learning from their teachers. This creates

co.. jucive atmosphere for the implementation of the curriculum at their level.

Moltalvo, Mansfield and Miller (2007) found that when students like a

teacher, they experience motivational and achievement benefits.

A follow up question to find OLlt why the pupils like their teachers

revealed that 92.3% of the respondents indicated that their teachers relate well

with them. The finding is that the basic school teachers have good relationship

with their pupils. This kind of relationship 1m.)' be what has created in the

pupils the liking for their teachers. rVlolravo et a!. (2007) found that this kind

of relationship augurs \vell for effeclive' aL\l kmic work. This finding confirms

the previous linding thnt lhcr~ is good relationship between teachers and

pupils at the basic schoo] lewl in Ghana.

t\'killl'rnl~Y (2013) has stated that students' preferences differ across

~lIbjccts, and Hasni (2015) has added that students' prefer subjects that are
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closely tied in with their daily lives. When this study investigated these

statements in connection with the implementation of the basic school

curriculum, the result shows that 77.0% of the respondents indicated that they

like all the subjects taught at the basic school level. The finding is that

majority of the respondents do not have preference for studying different

subjects aside those that have been prescribed for them by the G.E.S. This

means they wholeheartedly accept whatever content they are presented with.

This finding is at variance with what the literature holds as Barbara et al.

(1989), Bridgstock (2013), Hasni (20 15), Mark et al. (2014), Mcinerney

(2013), Quin (2012), VARK (2006), and Weber and Custer (2005) have all

aff:-:l.cd that there is learner preference for certain curricular acitivities among

s::.!':-:,:.:s. A possible explanation to the current finding is that the basic school

pupils in Ghana are not given any options to choose from as the subjects are

prescribed for them at that level by the tvIinistry of Education.

However, the 22.3% of the respondents y\"ho disclosed that they do not

like all the subjects they study at school are the significant few who cannot be

overlooked. These pupils do not have interest in some of the subjects they

learn at school and yet they are being forced to iearn them. MacCarthy (2014)

and Murphy (2013) have argued that there is mt ·h power in students' interest

in a topic and that this interest exens p }\Yerful influence on students'

academic and professional choices which can also allow people to overcome

academic difficulties or perC,~p(liCd disdbili{ics. Thus, these pupils' dislike for

certain subjecls i' a th1'('[\t to curriculum implementation under a centralized

Ct,rriculul11 impkmCllllltion as what is practiced in Ghana.
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A teacher's method of teaching is a factor for curriculum

implementation. Appropriate teaching method used yields the desired results

and vice versa. When the issue of teaching method was investigated, the result

showS that 89.4% of the respondents like their teachers' way of teaching. The

finding is that the basic school pupils have a stronger liking for the way their

teachers teach them. The finding suggests that the teachers employ variety of

approaches to satisfy a) the visual learners who learn best through visual

experience and find diagrammes and graphs useful, b) the aural learners who

learn best through listening and find discussion, debate and audio materials

useful, c) the read/write learners who learn best through written materials, d)

. Ie :-' fl3.C'sthetic learners who learn best through practical application, and e)

:1-:' ••'-lLmodel learners who have preference for a combination of the above

(\'A_ .T, 2006). The pupils' liking for their teachers' way of teaching is likely

to exert some influence on the implementation of the basic school curriculum.

Still on learner preference, this sIlidy investigated the issue of essay

writing among basic school pupils in Ghana. This was to find out whether

Reiner et al. 's (2002) assertion that answering essay type questions is a

challenge to some students is relevant to the Ghanaian situation. The results

reveal that 85.3% of the respondents indicated that they like answering essay

type questions. The finding is that the' ba~ic school pupils in Ghana like

answering essay type questions. The tlndin~ continns an earlier finding in this

stUdy that the pupils h~lve a liking tvr crc~lling stories which also relates to

essay writing. Good t'ssny writing. skills by learners is a recipe for effective

Curriculum implel1lcnt~llion (Fava-Verde, Manning & Harvey, 2007).

IIoWcvcr, the results also show that 13.1 % of the respondents have difficulty
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writing essays. Quin (2012) found that some .Iearners dislike writing activities

such as writing essays and this affect their academic output. Thus, Reiner et

aI's assertion is some how confirmed in this study.

VARK (2006) has indicated that one of the ways that learners prefer to

take-in and give out information is through discussion, and that such learners

are aural learners. Discussion enables the aural learner to gain new knowledge

from fellow learners and also foster the understanding of concepts taught. It

promotes the acq uisi t.ion of new vocabulary and eloquence in the aural learner.

When this study investigated this issue about the aural learner, the result

shows that 85.8% of the respondents learn better through discussions. The

''i:-:.:ii ..g :5 that the respondents have preference for using discussion as a means

L =' 2Juiring knowledge. Thus, majority of the basic school pupils are aural

t'amers. Barbara et al. (1989) described them as patterned learners who seem

to be more comfortable when allowed to make personal interpretation of new

information and to show this interpretation in a non-judgemental situation.

VARK (2006) has cautioned that those aural learners may have difficulty

taking notes and so prefer to record lectures for future learning. Now the fact

is that the basic school pupils hardly carry out this exercise of recording

lessons for future learning. This development is lik ly to have some influence

on the implementation of the basic school curri dum in Ghana.

Finally, with refi.:rC'llce to Husnl' s (~O 15) assertion that students prefer

subjects that are closely rclmccl to rhl.?ir chlily lives, this study investigated the

iSsues 0 I' the respl l l1cknlS' I reference for business related subjects. The result

shows that 85.8\% of the respondents want to learn business related subjects.

Th~ finding is that the respondents have preference for subjects that would
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equip them with skills for earning a living. The finding confirms the student

survey report of 2012-2013 from grid school applicants worldwide which

revealed that the most popular courses were business and its related subjects

(13ridgcstock, 2013). The implication is that non-business related subjects like

Ghanaian language and culture and Religious and Moral Education would not

receive the expected attention from the pupils. However, this finding

contradicts an earlier finding in this study that the pupils like all the subjects

they learn at school; for not all these subjects are business oriented. The

general finding on the learner preference is that, the learner has a high level of

preference for certain curricular activities for the implementation of the basic

~ 'L curriculum in Ghana.

The qualitative data used to confirm the quantitative data on the

e mel's' preference were in conection with the pupils' engagement and

willingness (MacCarthy, 2014). When the interviewees described how their

classmates behave towards teachers during lessons, the field data revealed two

conflicting situations in the classrooms.

In the first instance, the interviewees described their classmates as

Putting up good behaviour towards their teachers during instruction time.

Expressions used to describe how the pupils behave towards their teachers

during instructional time included the hilo\\'ing: I) They behave well and pay

attention, 2)7'hey keep qlliet (fud listell to them. 3) They pay attention when

teachers are teaching alld (fsk qllestiu!l.s. 4) lhey concentrate and take part in

answering questions.

ShOWing good behaviour towards their teachers during instructional

tinll: Sllggl:sts that these pupils like their teachers and, therefore, do not want to
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do anything to offend them. This finding confirms another finding in the

quantitative data of the learner preference that the basic school pupils in

Ghana like their teachers. Pupils liking their teachers is a factor for curriculum

implementation.

The second finding from the interviewees on how their classmates

b~have towards their teachers is that the pupils misbehave during instructional

time. Statements llsed to describe the situation included the following: 1)

Sometimes they misbehave, and do not pay attention. 2) They do not behave

well. They tease some of the teachers. 3) Sometimes they shout at teachers

when Ihe teachers disgrace them. Misbehaving towards their teachers means

·is. especting them, and this suggests that those pupils do not like their

.e~.::.ers. This finding conflicts with the finding in this study that the basic

s~ .. 01 pupils like their teachers.

The fourth variable on the learner factor for the implementation of the

basic school curriculum investigated in this study was the learners' time

management practices. Research Question 4: How do basic school pupils

manage their time in relation to the implementation of the curriculum at that

level? This was desianed to asce11ain how the learners at the basic school level
t:>

in Ghana manage their time in relation to the implementation of their

curriculum. The results elicited on this res ~lr.:h question are discussed as

follows:

The availability of elcdricity ,mel [L'kvision sets in most parts of the

COuntry ha~ provickel a nIC,Ill$ ot' elllcn,linment for the average Ghanaian.

People have' ;\l'CCSS to several television channels to watch one programme or

the Dlher. These programmes are dominated by both local and foreign movies.
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At the time of this study, an Indian movie titled "Kumkumbagya" was shown

almost daily by some of the television stations. This study investigated

whether the learners watch movies. The result shows that 56.6% of the

respondents watch movies on television. Some of these movies last for several

hours as they are in series. The finding is that the learners waste their time on

watching movies at the expense of their academic work. The finding confirms

Bennet et aL (20 I0) and Douglas' (2012) assertion that many learners waste

their time through watching television. When learners do not decide on how to

spend their time and keep a learning environment, their academic work suffers

(Keeley, 2011).

Again, on the issue of watching televion, respondents expressed their

-:cws on whether or not they watch television news. The result shows that

81...F','Q of them watch television news. The finding is that, here again, the

respondents spend at least one hour a day ,-,vatching television news as

watching television news is now done at certain times in a day and also in the

evening and it mostly lasts for an hour. They do this at the expense of their

academic work as in many instances the news items are not academic oriented.

Thus, Bennet et al. (2010) and Douglas' (2012) worry that many learners

waste their time throuah watchina television news is here again confirmed.
b b

Also on the learners' time m'Il1Llgcmenr. this study examined how the

respondents spend their time on computer games. The result reveals that

34.7% of the respondents pia)' lODlpllkr g:unes. This amounts to time wasting

as playing these games bs[s I'llI' several hours and sometimes extends deep

Into the ni!::~ht. Th('sc :ll't~ those who, according to Keeley (2011), do not make

tb:ision 011 how to spend their time and keep learning environment. Onuka
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(2012) has described such learners as lacking high level of self-discipline

which results from sacrifice of certain not very essential things that

economists would refer to as opportunity for the time management

effectiveness.

Following Mbiti's (2010) assertion that the African is religious and

given the fact that the basic school pupils in Ghana are also religious, the

respondents were made to express their religious commitment. The result

shows that 88.4% of them engage in religious activity of some sort. The

finding is that the learners spend part of their learning time at home on

religious activities such as attending church service or going to the mosque to

p. .y. and attending choir rehearsals among others. As these activities usually

tJ.:..;:C' s me time, engaging in them reduces the learners' study time outside

:; 1: 01 hours and that can influence their academic performance especially, if

they do not list their study time (Nellen: 2000).

This study investigated whether the respondents study to meet the

demands of the various subjects that they learn at school. The result shows that

76.3% of them do study to meet the demands of each subject. The finding is

that, the learners apportion their learning time based on the demands of each

subject. Some of the subjects studied at the basic school level such as English

language have several components. For instance, English language has

Grammar, Comprehension. and Composition. To do well in this subject,

therefore, requires gi \' j ng atknt ion to ~~Icll of these components of the subject. .

Also, a subject like [VL!lllcmatirs which m:my pupils have problem with needs

l110rc Ulhltion frum the individual learner. Therefore, the finding is in

consonance with Onuka's (2012) assertion that effective time management
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(2012) has described such learners as lacking high level of self-discipline

which results from sacrifice of certain not very essential things that

economists would refer to as opportunity for the time management

el1cc(i veness.

Following Mbiti's (2010) assertion that the African is religious and

given the fact that the basic school pupils in Ghana are also religious, the

respondents were made to express their religious commitment. The result

shOws that 88.4% of them engage in religious activity of some sort. The

finding is that the learners spend part of their learning time at home on

rdigious activities such as attending church service or going to the mosque to

, :2, '. ::iJ1d attending choir rehearsals among others. As these activities usually

~~,c s me time, engaging in them reduces the learners' study time outside

5eLool hours and that can influence their academic performance especially, if

they do not list their study time (Nelien. 2000).

This study investigated whether the respondents study to meet the

demands of the various subjects that they learn ar school. The result shows that

76.3% of them do study to meet the demands of each subject. The finding is

that, the learners apportion their learning time based on the demands of each

Subject. Some of the subjects studied at the basic school level such as English

language have several componems. For inst~U1ce, English language has

Grammar, Comprehension, and Composilion. To do well in this subject,

therelore, ]'equil'~s gi \ling ail,"lltioll to -:ach of tllese components of the subject.

Also, a subject Iike iV!.1l hClrut ics which many pupils have problem with needs

ll10rc nt kilt ion from the individual learner. Therefore, the finding is in

consol\;\ncc "vi th Onuka's (2012) assertion that effective time management
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entails allotting time to listed priorities for the attainment of the desired

outcome.

After school hours, pupils engage themselves in diverse activities some

of which are not academic oriented. When the respondents expressed their

views on the kind of activities they engage in after school, the result was that

only 4.4% of them continue with their academic work after school. All the

others engage in activities such as assisting their parents/guardians with their

work or playing with their friends to release tension. The results suggest that

after school, pupils spend their time on other activities rather than on their

academic work. Pupils who assist their parents/guardians with their work after

SC .. 0 110urS are mostly those who come from economically disadvantaged

11 'P.k'S. They mostly assist their parents/guardians with their economic

~ .\'·ties to raise money to support the family income. A significant number

of the respondents also spend their after school hours just playing with their

friends to release tension. All these unplanned activities sometimes last for

several hours and render the pupils very tired for effective academic work in

the evening. The issue of contention here is that these pupils sacrifice most of

their learning time at home for nonacademic activities and that leads to time

loss. The finding confirms Rogers and Mirra' s (2014) finding that economic

and social stressors outside of school comribulC' to time loss which eventually

innuence academic work.

A further invcstigatitm nlHd' ,.'II how the basic school pupils manage

their time revC<lls that 85.6\% or tIlt' respondents have personal time table to

guide t!wir pri V:l!c studies. The rest have time schedules for television

Programmes on what would be telecast and at what time, leisure schedule to
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enable them know when to relax, and social activity schedule which directs

them on what would be happening in town and at what time. The finding is

that the respondents apportion time to regulate their personal studies and other

non academic activities. The finding relates to Hamzah, Lucky and Joarder's

(2014) finding that students' management of their time is very important to

their academic success. Thus, the basic school pupils aiming at becoming

successful in their academic work have prepared personal time tables to guide

their studies.

A follow up question on the issue of using personal time table yielded

the res .!It that 41.2% of the respondents allot one hour for the various activities

on :1eir personal time table. The others either allot 30 minutes or 11h hours,

\\L:i;~ thers do not allot specific time but stay on a schedule according to their

in:er·,:st in the activity. The finding is that the basic school pupils apportion

time to themselves to regulate their activities. This finding suggests that the

basic school pupils are in a way organized. This augurs well for effective

curriculum implementation; for, Lynn (2008), Nellen (2010), Onuka (2012),

and Sheehy (2012) have posited that when learners list study time, use study

calendar, and allot time to listed priorities, it makes them organized for their

stUdies.

Finally, on the learners' time ITHlnagernent practices, the respondents

expressed their views on their lise of \\·halsupp. Whatsupp is social media

software by which peur,ll: inlcr~ld \\'ilh onc another through instant messaging

on the phone (Rouse. n.e1,). Those who use the software many a time spend a

lot or tim" C'xchanging messages on the phone. When this study elicited

inl'urmation from the respondents on their use of whatsupp, the result shows
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that 84.5% of them are not on whatsupp. The finding is that the basic school

pupils do not waste their time on whatsupp activities at the expense of their

books. On the contrary, a number of them (15.5%) are on whatsupp. This

1inding confirms Yeboah and Ewur's (2014) finding that some students in

Ghana are on whatsupp. Yeboah and Ewur's study among other things

revealed that "whatsupp takes much of students' time, results in

procrastination related problems, destroys students' spellings and grammatical

construction of sentences" (p. 157). They explained that whatsupp results in

ditliculty in balancing online activities and that whatsupp distracts students

from compieting their assignments and adhering to their private studies time

Lj';:>. Whatsupp among the basic school pupils might be one of the reasons

. -: Guming for the problem they have with studying and using English

3._,=U .ge. The general finding on the learners' time management practices in

relation to the implementation of the basic school curriculum is that, they do

not waste their time on nonacademic issues.,

The qualitative data collected to validate the responses from the

quantitative data on the learner's time management were in connection with

the pupils' punctuality and regularity at school as well as their response to the

bell. When the interviewees responded to the issue of the pupils' punctuality,

the field data show that they are very punclUal. The reason assigned to their

punctuality was that they usu<llly have early morning classes, and that roll call

is conducted at 6:30 am. To 1])(" qlh'Stioll, ;. Hovr' punctual are your mates to

school?", mOSl of the inkrvi,'\Vcl:s simply ansv,rered, VelY punctual. The few

Who l\·spondcd. Not j}/l//cllIol gave the reason that, Some come from far

places. The lineling is that the pupils manage their time well to enable them
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them revealed that, Sometimes they communicate when teachers are not

around. Thus, it is the presence of the teachers that makes them do

independent work. Those whose classmates do not do independent work

explained that some of their mates make noise and misbehave while doing

exercises. One interviewee retorted, They copy from friends when teachers are

1101 around. The finding here is that the absence of teachers from the

classroom during exercises causes the basic school pupils to copy from their

friends. Thus, Jack of supervision during class exercises is militating against

the effective implementation of the basic school curriculum. Esia-Donkor and

Ofosu-Dwamena (2014) have found that supervision is a factor for effective

'I;T:( I U111 implementation.

When the interviewees described how their classmates behave during

s bn ission of exercises, the field data revealed that they were divided along

1\\'0 lines. One group said their mates submit their exercises promptly. The

other group painted a different picture as according to them their friends delay

in submitting their exercises. Statements such as, Some sometimes keep their

exercises, Some hide their exercises for fear of being caned, Some hide their

exercises. because if the answer is wrong. EfZf:!y will be punished, and

Sometimes some don't submit their exercises Oil lime emerged. The finding is

that some basic school learners do not submit th ~ir exercises. Delayance in the

submission of exercises or refused to submit exercises do not allow for prompt

feedback to be oiven to the k:lrm:r. Teachl'r:; would also not know how their
o

teaching is impacting on tlwir learners. These developments would definitely

imp:lct nq1,:1livdy on curriculum implementation.
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When the classes were observed for attentiveness, the field data

showed that the pupils were generally attentive. However, certain behaviours

displayed by the pupils rendered their attentiveness artificial. Some were seen

pJayi ng with either their exercise book, pen, ruler, flipping the pages of books,

sleeping on the desk, or copying notes as teaching was ongoing. Some were

seen looking outside instead of focusing on what was going on in the

classroom. Engaging in these activities during instructional hours results in

time ""asting on the part of the learner and affect curriculum implementation

(Douglas, 20 12).

The fifth variable on the learner factor for the implementation of the

.l5:C se 1001 curriculum investigated in this study was the state of peer

::::~- C'~.ce on the learner in relation to the implementation of the basic school

ell f'culum in Ghana. Research Question 5: \\'hat peer influence on the learner

affects the implementation of the basic school curriculum? was designed to

ascertain the state of peer influence among the basic school pupils. The results

are as follows:

To begin with, when the respondents expressed their views on the

kind of friends they spend most of their time \-"ith. the result shows that 53.7%

of them spend most of their time with their school mates. The rest spend their

time mostly with their siblings, those in tl eir religion or friends who are

neither their siblin"s 110r tht'ir clnsstnates. The linding is that the learners
t::J

mostly move with peers who w()llld ru~i[i\'tdy inlluence their academic work.

Thus, the realization is th~lt ll1o\'ing with school/classmates would provide

1I1('m the npPurllll1ity to discuss matters of academic interest. The finding

l'claks with Johnson's (2000) statement that a child's peers can have an impact
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on his/her academic achievement. However, another revelation from this result

is that a significant number of the learners mostly move with friends other

than their school/classmates. These friends may exert negative influence on

the learners as they draw the learners' attention away from academic issues

(Ryan. 2013) thereby impacting negatively on the implementation of the

curriculum.

Faeebook is a social networking website and service where users post

comments, share photographs and links to news or other interesting content

on the Web, play games, chat live, and even stream live video (Nations, 2016).

The respo.1dents' involvement in Facebook activities was investigated in this

3r~.j.· ':l..1d the result shows that 27.9% of them have Facebook with many

.~ :c:'. 's that they engage in divers communicative acts with. The result

sug:=cs s that some of the basic school learners engage in interative activities

with friends in Facebook that are likely to negatively affect their academic

work. Rouis, Limayem, and Salehi-Sangar (2011) found that extensive use of

Facebook by students with extravelied personalities leads to poor academic

performance. However, "students who are more self regulated control their

presence on these platforms more effectively" (p. 962).

There are verbal reports that some youth of Ghana engage themselves

in smoking which sometimes results in som~ of them losing their senses. This

stUdy investigated that issue of smoking nIl ong pupils and the result shows

that 2.5% of the r 'spOllc\(;nl ~lI1d thl'ir frit'llds either sometimes or always

smoke some Sli bSlrllKC. '1'11-: rilld illg is that there is some amount of smoking

'llnong the basic school pupils in Ghana even though the majority of them do

1I0t slllok~. This finding confirms an earlier finding by Jamil, Khan, and Atta
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(2012) that some adolescents between the ages of 12 and 19 engage In

smoking for various reasons including access to smoking materials, lack of

proper education, prevailing environment and some socio-cultural as well as

psyclwJogical factors and peer group influence. Owusu-Dabo, Lewis,

Mitcheil, Gilmore and Brifton (2009) have reiterated that smokers have

friends who smoke. OWllsu-Dabo et al.'s finding is confirmed by the current

Ilnding as the respondents indicated that they engage in the smoking activities

with their friends. Thus, the number of teenage smokers can be countless and

may account for some of the indiscipline behaviours towards some teachers

r~porcd on in this study.

Owusu-Dabo et al. (2009) found that smokers are more likely to drink

. ,:1..._ J. This study accordingly enquired from the respondents whether they

a'IQ lheir friends engage in drinking alcoholic beverages. The result shows that

8.0% of them either sometimes or always drink alcoholic beverages with their

friends. The finding is that some basic school pupils in Ghana engage in

drinking alcoholic beverages. Alcohol intake by learners damages the parts of

the brain used for learning and memorizing, the verbal skills as well as the

visual-spatial cognition (Onyebllchukwu. Sholarin & Emerruwa, 2015).

Onyebuchukwu et al. found that there is a significant relationship between

alcohol consumption and academic performance and that there is a significant

effect of alcohol COnSll!l1 ptiun (Ill aC~lClcrni.: pa!\.)["ITlance. The finding confirms

OWllSll-Dabo et al.'s fll1cling lklt llh're is akohoJ intake among the Ghanaian

Youth.

('('11 . 11 tile l'espondents gave their responses on how
.) 1 on peer 111 lienee,

or . . ,. . h The result reveals that 97.1 % of
kn they and the II' tnends leaIn toget er.
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them and their friends either sometimes or always learn together. The finding

is that the basic school pupils and their friends learn together. Learning

together with their peers is likely to impact positively on the implementation

of the curriculum as it has a lot of benefits such as asking one another

questions, discussing ideas, learning to listen and to make constructive

criticism and providing social benefit such as preparing them to work in teams

as required in various employment settings, in the home, and in the

community (Doymus & NeTM, as cited in Gokkurt, Dun dar, Soylm, &

Akgun, 2012).

The respondents also expressed their views on whether they and their

pe-cfS engage in sharing ideas about their academic work. The result shows

l:. I 95.5% of them either sometimes or always share ideas about their

a~ademic work with their friends. The finding is that the basic school pupils

do share ideas about their academic work with their friends. This act of the

respondents' sharing ideas about their academic work with their friends is

likely to have positive influence on the implementation of the curriculum as it

gives them the opportunity to learn from one another (Gokkurt et aI., 2012).

Finally on the influence of peers on the learners' academic work, an

issue about the respondents going to game centers \yas investigated. The result

shows that 22.7% of them either sometimes or always go to game centres. The

finding is that some basic SdlOOI pupils go to game centres either to watch

others play or to play gallles th(:ll1::;·l\'t?s at the expense of their academic

Work. Game (;entr~s are e:-;tablished by some individuals where the youth

rI:SOr( to either indi\'idu~\lly or with their friends and play some games using

Ckclronic ckvices for a l~e. Thus, it is peer influence that drives these learners
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proficiency In English language IS a factor for effective curriculum

implementation.

Some basic school pupils in Ghana speak different mother tongue than

the Ghanaian language they write at school. This study inquired from the

respondents whether their local dialect in any way interferes with their school

work. The result shows that 36.3% of the respondents indicated that their local

dialect interferes with their school work. The finding is that the local dialect of

some of the basic school pupils in Ghana interferes with their school work.

Thus, there is both positive and negative influence of the local dialect on the

mmils' academic work, Those who indicated that their local dialect interferes, ,

\\~:h :heir school work are those whose local dialect is not what they write in

s,:': "'I. These pupils have the problem of translating from their local dialect to

...e Ghanaian language they write at school and that always poses problem to

them. The finding agrees to Noemi' s (2008) assertion that the local dialect

exerts either positive or negative influence on the learning situation. The

general finding on the pupils' cultural practices in relation to the

implementation of the basic school cUITiculum is that there is some amount of

cultural interference with the learners' school work at the basic school level.

The qualitative data used to va!idcne the quamitative data collected on

the cultural practices of the learner was in connection with the type of

economic activity that takes place in the pupils' locality. The field data

collected 011 this issuc sho\\' tlldt tit 11\:lil1 economic activity in the pupils'

locality wns hml1illg, followed by llshing and trading. Asked as to how these

cultural pr:.lcticcs illl1ucnce their school work, the interviewees stated that the

cConOlllic activities cause absenteeism among their classmates. The
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interviewees from the farming areas reported that their friends lose part of

their school contact hours as a result of the assistance they give to their parents

on the farm. One of them answered, Sometimes our parents take some ofus to

their farms to assist them, thereby absenting ourselves from schoo!. Another

interviewee said, Sometimes some of our mates are sent to the farm by their

parents. They, therefore, absent themselves from school that day. Another one

said, They lake us 10 help them on their farms or we ourselves decide to go

and help /hem as sOllie of liS have single parents. The data imply that some of

the basic school pupils in Ghana assist their parents with their farming work

during school hours and this affect their academic work. But one of the

" :~r'icwees throwing more light on the situation said that, They help their

F.1 -ms on the farm after school or some/imes early in the morning. The

i 'n: 'ication is that some of the assistance given by the pupils to their

parents/guardians on the farm does not affect the pupils' academic work all

that much as the assistance is given outside school hours. But, such pupils who

go to the farm before coming to school are likely to be late for school and

thereby lose some of the contact hours.

The field data from the interviewees living near water bodies painted a

similar picture. One of them said, It aJ/eels schoo. \l'ork negatively as some of

my colleagues go to the beach before comin", to school. The implication is that

these pupils engage in this economi.: (1cti\ity to support their schooling.

Another interviewee had !IIIS III S:1Y, Soft/erililes they assist their parents at the

beach and Ihis JJlukf's IIII'm be lare af schoo!. Thus, this cultural practice

enC~)llI':I~('S L\lcncss :.llllong the basic school pupils. This statement suggests

that the assistance offered by the basic school pupils to their parents does not
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affect their academic work as it is done outside school hours. But the argument

is that it reduces their individual study time.

Those interviewees who responded that trading is the main economic

activity in their locality said trading affect their studies. For instance, to the

question as to how their cultural activity affect learning in their school, one of

them responded, Negatively, because some of us help our parents to trade.

Another one retorted, Sometime we leave the classroom and go and sell.

Leaving the classroom to go and sell confirms the earlier finding in this study

that some of the basic school pupils do not stay up to the closing time before

they go home. This cultural practice of the learner affects curriculum

The seventh variable on the learner factor for the implementation of

t lC basic school curriculum in Ghana investigated in this study was the socio­

economic statuses that are likely to affect curriculum implementation.

Research Question 7: Which socio-economic status of the learner affects

curriculum implementation? was designed to elicit the respondents' views on

this variable. The results obtained are discussed as follows:

Parents'/Guardians' inf1uence on their \vards' education cannot be

overemphasized (Sreekanth, 2011). This study inquired into parents'/

guardians' support to their pupils' education and the result shows that 91.5%

of the respondents indicated that (heir p:lt'(;'J1{S support their education. The

finding is that the parc'nls/~u:ll\liaIlS of the basic school pupils support their

wards' education. This suppl1rt 1ll:1Y ill\:ludc the supply of their daily meals

nne! buying or school related items. When pupils get these basic necessities

1'n1l11 their parents/guardians, the former get more focused on their academic
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work. The absence of this parental support results in forcing some of the

pupils to absent themselves from school. The finding, therefore, suggests a

positive influence on the implementation of the curriculum (Sreekanth).

Parents' /Guardians' interest in their wards' education influence the

latter's education (Donkor, 2010). One way of parents/guardians showing this

interest is by encouraging their wards. When this study investigated

parents'/guardians' encouragement to their wards' education, the result shows

that 91.5% of the respondents indicated that their parents/guardians encourage

them to study hard. The finding is that parents/guardians of the basic school

pupils in Ghana show interest in their wards' education. This encouragement

sees as motivation to the learners to aim at achieving higher academic

bur;;::]s. The finding relates to Donkor's assertion that parental interest

I. jvates learners to study hard. This development is good for curriculum

implementation.

Donkor (2010) has alluded to the fact that parents'/guardians' income

determines how supportive they would be LO their wards' education. This

study, therefore, enquired from the resoondents, whether their

parents' /guardians' income in anyway intluence their education. The result

Shows that 63.8% of the respondents' parents' income influences their

education. The finding is that the Ghanai~m parents/guardians provide the

educational needs of their \-vards as it is within their means to do so. This

finding may be a:> a r~:>ll!t l)r the J~lCl th;lt [his study was conducted in only

public schools where parents/guardians only partner other stakeholders in the

provision or education unlike the private schools where parents/guardians bear

the rull cost of their wards' education. The finding comfirms Huseynpur,
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Moghaddam, and Rezaire's (2015) finding that a family's socio-economic

status influences the children's education.

Parental education has been found to correlate with their children's

academic performance (Chevalier, 2004). Investigation made by this study

into this issuc of parental education and their pupils' academic work yieled the

result that 55.7% of the respondents' parents'/guardians' education influences

their wards' school work. The finding is that the educational background of

the parents/guardians of the basic school pupils influences their wards'

education. This finding confirms earlier finding by Dubow, Boxer, and

Huesmann (2009) and Ermisch and Pronzato (20 10) that parental educational

e e. :Lt1uences their children's educational outcomes. The finding suggests

:' .11 p pils with parents/guardians with low or no educational attainment are

l:~:e_y to perform below their level of academic ability. Thus, the 44.3% of the

respondents who indicated that their parents'/guardians' education does not

influence their school work are perfoming below their academic abilities.

These developments are having mixed influence on the implementation of the

basic school curriculum.

Paulu et al. (2005) have posited that giving homework to pupils serves

as extension of school work to the home of the learner. And parents have some

Special role to play to ensme that their wards do their home work. This study,

therefore, enquired from tht' 'cspondclHs \\h ther their parents/guardians assist

them in doing their hOI11t'wurk. The l"l'stdt slwws that 59.4% of them indicated

that their parenls/gllurdinns :lssist them with their homework. The finding is

thill \VhL'r~:i.' some parents/guardians of the basic school pupils in Ghana assist

tlkir wards with their homework, others do not. The finding is likely to exert
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I
I

mixed influence on the implementation of the basic school curriculum for the

reason that those whose parents/guardians do not assist them with their

homework stand to lose all the benefits associated with that act. Paulu et al.

and Cooper, Robinson and Patall (2006) have argued that parental assistance

to their wards' homework among other things provides avenue for families to

be involved in their children's education, create greater understanding between

families and teachers and to inform families about what their children are

studying. These enable such parents/guardians to take informed decisions

about their wards' education.

It has been alleged that children from large families get little attention

Ii ....1: their parents/guardians and that this affects their upbringing. The

..\~stigation of this study on this allegation revealed that 59.7% of the

res. andents come from a large family. The finding is that many of the basic

school pupils in Ghana come from large families. This development is likely

to have uncertain effect on the implementation of the basic school curriculum

as there are conflicting findings on the issue in the literature. Whereas Ella,

Oduk, and Ella (2015) found that family size and family type have significant

influence on students' academic performance, Black, Devereux and Salvanes

(2005) found a neaative correlation between family size and children's
::>

education and Cooper et al. (2006) ICllmd a n~~ati\'e impact of having more

than one sibling. Thus. the influence of pupils' family size on their academic

Work needs further invc tigati )fl.

Caro (2009) h;):; ini i111<lied that the economic background of learners

il\nU(,l1l:~'S (lwir pcriornwnc:e at school. Result from an inquiry made on this

ISSllC ill this study shows that 61.4% of the respondents come from
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economically advantaged homes. The finding is that the economic background

of the basic school pupils is good enough to support their education. This

finding suppol1S an earlier finding in this study that the parents/guardians of

thl: karners supply their school needs. The finding suggests that these learners

corne [rom middle income families who according to Okioga (2013) engage

actively in their wards' education and development by using controlled

organized activities and [oster a sense of entitlement through encouraged

discussion. However, it is also evident from the result that a significant

number of the respondents come [rom poor economic background which can

adverse y impact on their school work and life after school (Cabrera & La

):~~3. 2001; Forouk, 2013).

Having good sleep refreshes the entire physical being of pupils for

:.eir daily activities including their academic work. Parents/Guardians have

the responsibility of providing bedding items to enable their wards sleep well.

When respondents expressed their viel"vs on this issue, the result shows that

35.6% of them do not have good bedding items to make them sleep well. The

finding is that some basic school pupils in Ghana do not sleep well as they

lack good bedding items. I-laving quality and quantity sleep are closely related

to pupils' learning capacity and academic performance (Curcio, Ferrara & De

Gennaro, 2006). When learners sleep wel! ~IllJ have enough of it, it increases

their learning capacity and improve:; their academic performance. On the

contrary, insufticient SleL'P ml/crs~'ly <lJk~iS the academic performance of

learn~rs. Gikunda. AbllrH, Kiriungi and Mlichiri (2014) found a correlation

h~I\V\..·\.~11 skq) quantity and academic performance and warned that lack of

ad\:qllat~ skep negatively affect the performance of learners. But earlier on,
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Eliason, Eliason, Gould, and Eliason (2002) had found no correlation of total

sleep time with academic performance. Neveliheless, the issue of sleep can be

said to be having some effect on the implementation of the basic school

curricul LIm in Ghana.

Many Ghanaian children, for one reason or the other, perform some

household duties in addition to their schooling (Feigben, 2010). When the

respondents expressed their views on this issue, the result reveals that 60.1 %

of them indicated that performance of household duties take much of their

learning time at home. The finding is that performance of household duties is

affecti ::: the implementation of the basic school cUlTiculum as it takes much

i -:.e learners' learning time at home. The finding confirms an earlier finding

_.' Emmanuel (2015) and Golart and Bedi (2008) that performance of

. l'sehold chores results in lack of time for doing school activities such as

homework. Majority of pupils who have this problem are girls who do

household chores as traditional roles assigned to girls at home. Goulart and

Bedi found that domestic work impacts educational outcomes for pupils.

Lastly on the socio-economic status of the learner, this study

investigated the issue of child labour among the basic school pupils in Ghana.

The result shows that 51.8% of the respondents indicated that they work to

support their schooling as the family income is not large enough to cater for all

their educational nceds, Thc Jinc!ing is thnt. th' basic school pupils sometimes

engage in some f<ll'lll of \.'hilcl I"b(lur III support their schooling. This finding

Confirms the eml i-:r findi I11,'.S of Al\:nyadu (20 I0) and the Inter-Agency

COuntry Report (2016) that there is child labour among teenagers in Ghana.

Both studies underscored the negative effect of child labour on school
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performance. For instance, while Afenedu has warned that child labour affects

children's education and, therefore, their future, the Inter-Agency Country

Rcport has posited that child labour interferes with pupils' schooling as it

llwkcs slich pupils shoulder the burden of studying and working at the same

time. Other studies reiterating the negative effects of child labour on pupils'

academic work include those of Bezerra, Kassouf, and Arends-Kuenning

(2009) and Orazcm and Gunnarsson (2003). The findings suggest that the

issue of child labour is impacting negatively on the implementation of the

basic school cuniculum in Ghana. However, the other side of the argument is

thm, but for the engagement in child labour, the affected pupils would not

':'.c to school at all for want of their basic necessities for their schooling. The

g~: cral finding on this variable is that the socia-economic status of the learner

is '.aving some influence on the implementation of the basic school curriculum

in Ghana.

The qualitative data gathered on the respondents' socia-economic

status centred on the issue of working with their parents either on the farm, at

the river or sea or in trading (Refer to qualitative data on pupils' cultural

practices on pages 256 - 257).

The eigth variable on the learner t:1Ctor for the implementation of the

basic school curriculum in Ghana investigated in this study was the gender

ISsues of the learner that are likely to ,\ t'fe-:t curriculum implementation.

Research Queston 8: 'vVhai gC:I\dcr i~~LI('s of the learner affect curriculum

implementation in Gh:ll1:li:lI1 basic schools? was designed to investigate this

issue. Thl: resullS obtained nre disclIssed as follows:
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Abradu (2013) has stated that sexual harassment is rife in first cycle

schools; and Agyepong (2010) had intimated that sexual harassment includes

inviting the opposite sex for outing. When this study enquired from the

respondents whether male teachers in anyway invite the female pupils to their

homes, the result shows that 26.1 % of them indicated that male teachers in

their school either sometimes or always invite female pupils to their homes.

The finding is that there is some amount of sexual harassment at the basic

school level wi th male teachers being the perpetrators. The finding confirms

earlier findings of Leach, Fiscian, Kadzaniva, Limani and Mashakanja (2003)

arld tha. of Lambert, Perrino, and Barreras (2012) that female pupils often

ln~~ go uncomfortable harassment from their male teachers. Leach et ai.

t':\:':J.ined that there are several cases of teachers having affairs with girls in

1: eir school. This developmet does not augur well for effective

implementation of the curriculum as In sllch instances the true academic

performances of the girls are shadowed by either victimization for

noncompliance or awarding of undeserved grades for compliance.

Apparently, those respondents \.\'ho responded that male teachers

sometimes invite girls to their homes are girls who might have fallen victims

to this practice of such teachers. Abradu (2013) has warned that sexual

harassment can seriously interfere wilh the \ictim's ability to concentrate or

enjoy her studies and school C:\IJl'ril.'lKc'.

On the samc issuc, Ih~ rl'sult slw\\'s that 26.4% of the respondents

indicated thai f~I11~lle tC:ichl.'rs in thdr school either sometimes or always invite

boys 10 th('ir humes. The finding is that some female teachers in the basic

SChOOls p\:rpetr:1te sexual harassment on the boys. Rape Crisis Network (2010)
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found sexual violence against boys in Ireland. Benatar (2012) confirming

Rape Crisis Network's finding, wrote that men are also victims of sexual

assault. And lately, Berdahl, Magley and Waldo (2017) in comfirmation have

added that men as well as women sexually harass men. The finding is

worrying as the pupils in the basic schools are too young for their teachers to

be engaging in sexual activities with them. As it is in the case of the girls

suffering similar fale from their male teachers, the actual academic

performances of these boys would be overshadowed by either victimization

for noncompliance or awarding of undeserved grades for compliance.

Currie llum implementation suffers under both instances.

As a corollary to the issue of teachers inviting pupils of the opposite

~-"X to their homes, the result shows that 18.1 % of the respondents indicated

t1 - male teachers either sometimes or always play romance with girls in their

school. The finding is that some male teachers in the basic schools in Ghana

play romance with the girls in their school. This finding confirms the previous

findings on the presence of sexual harassment against girls in Ghanaian basic

schools. Lambert et al. (2012) and Leach et al. (2003) have all condemned

sexual harassment perpetrated by male teachers against their school girls as it

impacts negatively on the latter's academic p rfomlance and consequently on

Curriculum implementation.

On the same issue of pbying romance. the result shows that 13.2% of

the respondents indicC\H:ct lilil! fern:llc ic:!c!lcrs in their school either sometimes

Or always piny WIn,IIl'e wilh the boys in their school. Thus, some of the

fl.'l11all- k:lchcrs in Ghanaian basic schools play romance with the boys in their

School. 1-'111'S 1- I' 1- tl e earlier finding in this study that there ISmc mg C0111rmS 1
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sexual harassment perpetrated by female teachers against boys in their school.

Abradu (2013) has warned that sexual harassment can seriously affect the

victims' ability to concentrate or enjoy their studies and school experiences.

Curriculum implementation suffers under such circumstances.

The result also shows that 84.4% of the respondents indicated that

male teachers in their school either sometimes or always send the girls on

errands. The result reveals that male teachers in Ghanaian basic schools send

the girls in their schools on errands. The purpose of the errands, the duration,

and the location vary. The problem is that, many times girls sent on errands by

their teacher miss part of a lesson taught or activity performed in their absence

si:~('e these errands are mostly done during school hours. Studies conducted by

.-\. ;e:. Yahye, and Dahir (2013), Foy (2005), Guleker and Keci (2014),

SchJ11Ulian and Coetzee (2005), and Teixeira (2013) all found that lose of

instructional time affects students' academic performance; and hence

curriculum implementation.

In a related investigation, the result shows that 77.2% of the

respondents indicated that female teachers either sometimes or always send

the boys on errands. The result reveals that female teachers in Ghanaian basic

schools send the boys on errands. As in th case of the girls, these boys who

are sent on errands by their female teachers miss some of the instructional

time and that aftccts their (I'ademi peri0rtnance (Aden et aI., 2013; Dolton,

Marcenaro, & Navarro. 2003; [:oy, _005; Kirby & McElroy, 2003).

One other allegation in relation to gender issue investigated in this

Study Was gl.:mkr J~lVouriti$111 on the part of teachers during instruction and

111arking nf scripts. The result shows that 79.6% of the respondents indicated
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that in learning certain subjects boys and girls are treated equally. The finding

is that there is gender parity in the treatment given to basic school pupils by

their teachers in learning certain subjects. However, some of them 'are

discriminated against on gender basis when learning certain subjects. Sadker

and Saclker (as cited in D'lasnow, 201 I) found that there is gender bias in the

classroom in favour of boys. For instance, boys get more learning instructional

attention Crom the teacher than girls. Walker (2005) reiterated that males are

typically called out in class more than females and that this impacts on the

females' performance. Studies by Delaware State Education Association

(2010) and that of MacNeil, Driscoll, and Hunt (2014) have confirmed the

DTc:'C'i. e of gender disparity in how boys and girls are treated in the

::-::,r-uctional situation. This does not aUQur well for effective curriculum
~

i.~1plementation.

The results also show that 66.6% of the respondents indicated that

boys and girls receive equal treatment in relmion to the marking of their

exercises and examination scripts. The finding is that basic school teachers in

Ghana do not mark their pupils' scripts by favouring one gender or the other.

This is a good factor for effective curriculum implementation; for, Walker

(2005) has stated that gender discrimination between boys and girls 111

academic cycles impacts on the per[orm~1l1('e of those discriminated against.

The results also show that a si~nifi.:ant number (33.4%) of the

reSPondents feel boys (Inc! girls nr' nJt ll\\HCd equally in marking of exercises

and examination snipl::;. This iineling contirms an earlier finding of studies

cundllCkd by de Moira (n.d.), Farrell and Gilbert (1997-2017), Nott (2016),

nlld Tisi, Whitehouse, Maughan and Burdett (2013) that there is evidence of
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the existence of bias in examiners' awarding of marks. Some of the reasons

cited for sllch bias are individual marker behaviour, the element of subjectivity

in the decision making process of the examiners, and unfairness on the part of

the examiners. Allegations on giving undeserved marks for sexual favour or as

punishment [or noncompliance has been confirmed by studies conducted by

Morgan (2010), and Ongong and Akaranga (2013). Unequal treatment of

pupils in the marki ng of their exercises and examination scripts c<l:sts a shadow

on how curriculum implementation is faring as the falsified evaluation results

would not let educational authorities and other stakeholders know the actual

performances of the learners for effective decision making.

Discussion on Hypothesis 1

The findings in the regression model revealed that Time management

f learners (Factor 3) is the most important factor for determining the

implementation of the basic school curriculum in Ghana and it contributed

5.2% (Part-Square = .052) to the total variance in the basic school curriculum

implementation process. The finding relates to Time management for online

learners' (n.d.) assertion that students' management of their time is very

important to their academic success. Thus, the basic school pupils' aiming at

becoming successful in their academic work. have prepared personal time

tables to guide their studies. Time mEll1:1gem nr of the learner includes: being

organized, listing study time (Netk'il. 2000). using a study calendar (Lynn,

2008 & Sheehy, 2012), allotting time to listed priorities (Onuka, 2012),

deciding on ltv\\' to sp(;l1c1 lirnc ,mel keeping a learning environment (Keeley,

2(11).
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Also, it was found that basic school learners ' intelligence (Factor 1) in

the curriculum implementation process contributed about 4.8% (Part-Square =

,048) to the total variance explained in the learners' contribution to the

curriculum implementation process at the basic school level. On learner

intelligence, Assemi and Sheikzade (2013) asserted that intelligence is very

important in motivating a student to learn a course he/she selects to learn; and

that the student's capability, talent and interest facilitate curriculum

implementation, Effective intelligence activity requires concentration (Koch,

2013). Koch explained that if students are to understand a text or solve a

problem, it is required of them to be creative by putting themselves in the

,! ce of the characters in the text or in the sphere of life that most naturally

reJenes to the problem to be solved. This finding also is in line with what

\1iabo (2011) argued on, that a learner's level of understanding affects his

academic performance, and hence the implementation of the curriculum.

It was also found in the multiple linear regression that cultural

practices of the learner (Factor 7) int1uence the basic school curriculum

implementation process and it contributed about 3.0% to the total variance

explained in the curriculum implementation process. This research result is in

consonance with Noemi's (2008) assertion that a people's local dialect exerts

either positive or negative influence on the karning situation.

Furthermore, it \NDS also e\id·:nt from the multiple linear regression

that Learner preference (FaCtor 2) contribukd about 2.1 % of the total variance

explained in the curricullllll impkll1enwtion process or learners' overall

pert'onn:ll1CC, ~vbrk, Abante, Almendral, and Manansala (2014) found that

1"'11'11· I ,. I as learl11'ng preferences, physical and mental
~, l:1' C Wl'Clclenstlcs suc 1
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capabilities, and learning styles impact the nature of the instruction.

Mcinerney (2013) has stated that students' preferences differ across subjects,

and Hasni (2015) has added that students' prefer subjects that are closely tied

in wi th their daily lives.

Finally, even though the other factors (physical condition, peer

inl1ucnce, gender issues and socia-economic background of the learner) did

not influence basic school curriculum implementation process significantly in

this study, their impact in the total curriculum implementation process cannot

be ruled out.

Discussion on Hypothesis 2

When the background characteristic (gender) of the learners is

e\:amined, their gender was found to be differentiating their influence on

~) rriculum implementation in basic schools. However, only time management,

peer influence and gender issues are the factors that are significantly

differentiating their influence on the basic school curriculum implementation

process. Specifically, more male learners seem to manage their time in the

curriculum implementation process than female learners. In addition, the study

results reveal that little more female learners tend to be influenced by their

peers in the curriculum implementation proc~ss in contrast to male learners.

Finally, the findings show that gender issues are also a great differentiator in

the curriculum implementation proccss. The analysis shows that gender issues

influence more male Jearn,'r:; than felluk kamel'S. These findings seem to be

Consistent \,vith the rclatc:d lil('ratllre abollt [he effect of certain background

charaClC'risl ics of learner's inJ1uence on the curriculum implementation

process. Salami (2013) and Zembor and Blume (2011) postulated that there is
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a significant effect of gender on the variables of academic ethics. On peer

influence, most academics recognize that a child's peers can have an impact

on his/her academic achievement (Johnson, 2000). Carrell, Malmstrom and

West (2007), Lam (2012) and Majeed (2010) reiterated that the values of the

peer group with whom the learner spends the most time are a stronger factor in

the student's level of academic success; and that academic achievement is

closely linked to peer inOuence.

Chapter Summary

The intellectual level of the basic school pupils for the implementation of the

basic school curriculum in Ghana is generally above average. However, some

.- -11c pupils have problem with studying English language, Mathermatics and

S'" 'ial Studies. This confirms findings from earlier studies conducted by Etsey

c' a!. (2009) and Poku (2008). On the physical condition of the learner for the

implementation of the curriculum, the general finding is that the learner has

good physical condition to undertake all the physical activities required by the

academic situation. The general finding on the teamer preference is that the

learner has a high level of preference for certain curricular activities for the

implementation of the basic school curriculum (Mcinerney, 2013; Quin, 2012;

& VARK, 2006). On the learners' time management practices, the main

finding is that they do not waste their lim on nonacademic work, and this

augurs well for curriculum irnplL'mc-rH<lll()!1 (Lynn, 2008; Nelson, 2000;

Onuka, 2012; & Shc\.·hy. 201'2). Th~ ~\.'n ral finding on peer influence in

relation to the impkm':::llItltion of [he basic school curriculum is that there are

SOl11l' ckl1l 'nts of peer inl1ucllce on the learner that can affect curriculum

lInpkmcntation at that level. On the pupils' cultural practices, the general
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tinding is that there is cultural interference with the learners' school work at

the basic school level. Futhermore, the study found that the socia-economic

status of the learners is having some influence on the implementation of the

basic school curriculum in Ghana. Moreover, this study found that gender is a

factor in the academic performance of pupils in the basic schools in Ghana.

Time management of the learner is the most important factor for the

implementation of the basic school curriculum in Ghana.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary of the study

The purpose of this research was to examine the influence of the

le8rner factor on the implementation of the basic school curriculum in Ghana.

This became necessary for two reasons: I) There is unsatistactory curriculum

irnplcmcntationaJ outcome at the basic school level in Ghana (Aboagye, 2007;

Acheampong, 2000; Agyeman, 2012; Baku et al. 2012; Etsey, 2007; Ghanney,

2011; & Oduro, 20(7), and 2) There is lack of empirical work on how the

learner factor affects the implementation process the world over (Wang, 2006)

0" w\ich Ghana is no exception, This is a threat to successful curriculum

iY':::,'ementation, as no implementation can go on without the learner (Adentwi,

:2000).

Accordingly, the following research questions and hypotheses were

formulated to guide the study:

1) What is the intelligence level of the learner for the implementation of the

basie school curriculum?

2) What is the physical condition of the learner for the implementation of the

basic school curriculum?

3) What learner preferences to certain curricular work exist at the basic school

level?

4) J 'I ~ t·I'\ 'I'r time 111 relation to the1-10"',1 do b~tsic schoo PUPI S ill~lll~l~c: I;;

inlplementalion of [h(' L'urri,:uluill at ihat level?

5) What pCl,.'r inllllcnce on the learner affects the implementation of the basic

::ie-hoLlI curriculum'?
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6) Which cultural practices of tl I .le earner Influence curriculum

implementation at the basic school level?

7) What socio-economic status of the learner affects curriculum

implementation?

8) What gender Issues of the learner affect curriculum implementation In

Ghanaian basic schools?

Hypothesis (1)

]-fa =: Learner factors will not relate individually and in linear combination to

the implementation of the basic school curriculum

l-li =: Learner factors will relate indi vidually and in linear combination to the

i:::?ememation of the basic school curriculum

H~'pothesis (2)

:0 = Female learners' influence on cun'iculum implementation in basic

schools will not significantly differ from that of their male counterparts Hi =:

Female learners' influence on curriculum implementation in basic schools will

significantly differ from that of their male counterparts.

To investigate the influence of the learner t:lctor on the implementation

of the basic school curriculum, a multi-pronged approach commonly referred

to as embedded mixed methods (Caruth, 2013) \\"JS used. This method enabled

me to collect, analyze and mix both qU<1l1lIt:niw and qualitative data in this

study (Plano Clark. 2007). The population for this study comprised all Basic 9

(JHS 3) school pupils in tltl' CClllnlL A~h:lllti. and Northern regions of Ghana

Who were in school at l!l~ tim(' of the study. The sample size used for this

Study W:15 I.07l) IX1Sic school pupils drawn from the population through the

si1l1pk random sampling and the convenient sampling techniques,
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Questionnaire, semi-structured interview guide, as well as structured

observation checklist were the instruments used for the data collection. The

instruments for this study were pre-tested in two different schools outside the

target population for the study. The Content Validity Index of the instruments

was 0.94 with internal consistency of a. = 0.821 on the questionnaire

instrument. The data collection lasted for six weeks. In each of the sampled

schools, the questionnaire was administered to all the basic 9 pupils present,

the school prefect was interviewed, an observation of a lesson was made and,

the overall continuous assessment mark of each paIiicipant was collected.

Descriptive statistics such as frequencies and percentages, standard deviation

m u means were used to analyze the data. Multiple Linear Regression and

bc.~_ endent Samples T-Test were used to statistically determine how the

karner characteristics affect curriculum implementation at the basic school

level in Ghana.

The results of the study are as follows: On the learner demographics,

the results on the gender of the respondents showed that there are more girls in

the basic schools in Ghana than boys and that the majority of the respondents

were in a mixed school than single-sex schools with mixed classes at the basic

school level. The results also revealed that there are over-aged pupils studying

at the basic school level in Ghana,

Key Findings

The follO\ving arc the key tindings 01' the study based on the research

questions and hypolhcst:s:

1_, I Q, "[' ')\'1 ). ""I)l,'lt \'s the intelligence level of the learner for
\.L:s~arc 1 \les II . V\

lh~ implementalion of the basic school curriculum?" was designed to help
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ascertain the intelligence level of the learners for the implementation of the

basic school curriculum. The results show a generally good performance of

pupils in mathematics at the basic school level in Ghana. There is also the

finding that many basic school pupils in Ghana have problem with studying

English language and Social Studies. The results also show that whereas

majority of the basic school pupils have it easy understanding the content of

their textbooks, a significant number of them have some degrees of difficuhy

understanding the content of their textbooks. But generally, the intellectual

level of the learner for implementing the basic school curriculum in Ghana is

above average. The qualitati ve data show that the learner's intellectual

":"_3' ilities are 111 consonance with the demands of the basic school

C'.lITiculum.

Research Question 2: " 'What is the physical condition of the learner

for the implementation of the basic school curriculum?" was designed to

ascertain the state of the learners' physical condition for the implementation of

their curriculum. The results show that the pupils have problem when taking

part in Music and Dance and that some of them are unable to use computer

keyboard and mouse. The results also show that the learners' auditory

functioning is good enough to let them hear \\'hat their teachers say clearly

during lesson delivery. However, some of th('m have hearing loss. Lastly, the

results sho\v th8t majori ty of the respondents tind it easy in taking part in

physical eelueat ion lessons. The qll~dit~ll ive data show that the basic school

pupils make themselvc's physjc~tlly ready for the implementation of the basic

schuol curriculum. The general tinding on this variable is that the learner has
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good physical condition for the implementation of the basic school curriculum

in Ghana.

Research Question 3: What lea ~mer pre!erences to certain curricular

work exist at the basic school level? was designed to investigate the kind of

learner preferences that exist at the basic school level which are likely to affect

curriculum implementation. The results show that the learners have a high

level of liking for their teachers, and that there is pupil/teacher rapport in the

basic schools in Ghcll1a as a result of the good relationship existing between

the teachers and the pupils. Lastly, the results show that apart from business

reia cd subjects, majority of the respondents do not have preference for

stu 'ying different subjects aside those that have been prescribed for them by

'.e G.E.S. The general finding on the learner preference is that, the learner has

a high level of preference for certain curricular activities for the

implementation of the basic school curricuium in Ghana. The qualitative data

on the learner preference show that the learners behave well towards their

teachers during instructional time because of their liking for the teachers.

However, some of the pupils misbehave to\\'ards their teachers during

instructional time.

Research Question 4: How do basic school pupils manage their time in

relation to the implementation of the currie durn at that level? was designed to

ascertain hO\lv the learners CIt the basi' schnollevel in Ghana manage their time

in relation to the impkrnclItalioll ui' t!t('ir curriculum. The results for this

research question show lh~ll the learners apportion their learning time based on

the c!c-!Yl;\Ilds of each subject; and that they have personal time tables which

l\'gulatc their studies. Thus, the basic school pupils in Ghana are in a way
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organized. The general finding on the learners' time management practices in

relation to the implementation of the basic school cUFriculum is that, they do

not waste their time on nonacademic issues. The qualitative data confirmed

that the pupils manage their time well as they were found to be regular and
r

punctual at school; but some of them play truancy. They also do independent

work when their teachers are present during class exercises; but some of them

either delay or do not submit their exercises for marking.

Research Question 5: What peer influence on the learner affects the

implementation of the basic school curriculum? was designed to ascertain the

state of peer influence among the basic school pupils. The results for this

rc:;;:'3.rch question show that the learners mostly move with peers who would

~. si;ively influence their academic work; but a significant number of them

.1ostly move with friends other than their school/classmates. Some of the

basic school learners engage in interative activities with friends in Facebook

that are likely to negatively affect their academic work. Lastly, the result

shows that there are some amount of smoking and alcoholic drinking among

the basic school pupils in Ghana. The genera! finding on peer influence in

relation to the implementation of the basic school curriculum in Ghana is that,

there are some elements of peer influence on the learner that can affect

curriculum implementation at the basic school level. The result from the

qualitative data on the issllt of peer int1u'nce sho\,\'s that some of the basic

school pupils and tllt-ir friends run nwuy li·Ll!l1 school before the closing time.

Research QUcsti,ln 6: vVhich cultuml practices of the learner influence

Curriculum ill1plcment<1tion at the basic school level? The results for this

research question show that some of the basic school pupils do not take part in
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Research Queston 8: What gender issues of the learner affect

curricuh.llTI implementation in Ghanaian basic schools? The results show that

there is some amount of sexual harassment at the basic school level with both

mnle and female teachers being the perpetrators. Also, some male teachers as

well as female teachers in the basic schools in Ghana play romance with the

pupils of the opposite sex in their school. There is also the evidence of the

existence of bias in examiners' awarding of marks at the basic school level in

Ghana. The general I~nding on research question 8 is that gender is a factor in

the academic performance of pupils in the basic schools in Ghana.

On Hypothesis I, the findings in the regression model revealed that

Ti_ 1C management of leamers (Factor 3) is the most important factor for

"e:ermining the implementation of the basic school curriculum in Ghana. On

Hypothesis 2, the findings show that gender issues are also a great

differentiator in the curriculum implementation process.

Conclusions

The learner is one of the factors that affect the implementation of the

basic school curriculum. The intellectual level of the learner, physical

condition of the learner, the learner's preferences to certain curricular work,

the learner's time management practices. pc r influence on the learner,

cultural practices of the learner, socia-economic statuS of the learner as well as

gender issues of the kal'l1er all affect th" implementation of the basic school

curriculum. Time lll'tnagC'\Yl,'nt of the 1'Jrl1cr is the most important factor for

determining the impll'lncntntion of lhe basic school curriculum in Ghana with

gl:l1ckr as a gr~~l1 dil't'erentiator in the curriculum implementation process.

280

University of Cape Coast       https://ir.ucc.edu.gh/xmlui

Digitized by Sam Jonah Library



The unexpected findings from this study include th +' 11 .e 10 OWing: (a)

Questions asked by basic school teachers during instructional time are mostly

recall questions. This makes the pupils give only straightforward answers that

do not test their comprehension neither require any application. Thus, both

teachers [lnd pupils operate at only the first level of Bloom's Taxonomy

(J956). The finding suggests that the teachers lack knowledge about how to

set questions on the other levels of Bloom's Taxonomy, (b) Some pupils still

\valk long hours to school. These pupils may be those who come from very

remote areas where there are no schools. The reason may also be that they do

.ot like the schools around where they live, (c) Some basic school pupils do

r. ! submit their exercises for marking. This act may stem from the fact that

l:.eir answers to the exercises given are wrong and, therefore, they fear to be

"mushed by their teachers, and (d) Single parenthood is the cause of

absenteeism among some basic school pupils. Most of the single parents are

unemployed mothers who engage in petty trading which does not fetch them

enough income to cater for their wards' school needs. In their bid to help

increase the family income, pupils from these single parents help the parents

to earn money; and this makes them absent themseh'es from school.

My overall opinion regarding this siLd; is that, it has made bare the

state of the learner factor and its inl"luenc' on the implementation of the basic

school curriculum in Ghana. Thu5. it has achkved its purpose, attained its

objectives and an \\'1:1'.;:.:1 the research qUl'stiOllS designed for it.

The insighls revl:Jkd by this study are that: (a) Apart from the teacher

E-\c!or. gowrnl11l'nt and nongovernmental support system to education, the

$I.:hool factor, and issues relating to the planned programme itself (which
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ea
rlier researchers have studied) the learner factor exerts . fl, . some In uence on

the implementation of the basic school curriculum in Ghana (b) th 1 ., e earner IS

more mentallY, socially, and psychologically prepared for the implementation

or the basic school curriculum than it has been speculated among the Ghanaian

populace, (c) The quality of basic education in Ghana is not as bad as Etsey et

aI. (2009) have earlier on found, (d) The poor performance of some basic

school pupils in certain subjects is the result of lack of options given with

regards to choice of subjects to study at that level. They are made to study

some subjects that they do not like, (e) Pupils' academic activities are mostly

the lessons they have at school as they hardly continue with their studies at

.":l e, (f) Some of the indiscipline behaviour of the pupils towards their

icr\ers is as a result of smoking and taking alcoholic drinks, (g) The

'ominance of mixed schools at the basic school level militates against the

effective implementation of the curriculum at that level, (h) Pupils who

perform poorly in essay writing have that problem because they simply do not

like answering essay type questions and not that it is as a result of other

factors.

The study has revealed the state of the various variables of the learner

(intellectual level of the learner, physical condition of the learner, the learner's

preferences to certain curricular \york. the learner's time management

practices, peer intlucnce on thl.': karn;?L cultlll"JI practices of the learner, socio-

economic status of the kanwr as m::l! ~\s gender issues of the learner) and how

each of them inl1tlcnccs the implcnlcntation of the basic school curriculum. It

h~\s ::Ilso showed the amount of influence each of these characteristics of the

karncr exerts on the implementation of the baSIC school curriculum in Ghana.
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Recommendations:

Based on the outcome of this study, the following recommendations are made:

I. The teaching and learning of Mathematics, English and Social Studies should

be gi yen a boost at the basic school level by the stakeholders of education in

Ghana.

2. The Ministry of Education in conjunction with the Ministry of Health should

conduct periodic medical examination on the auditory and sight of the basic

school pupils to identify those with problems for attention.

3. The GES should consider introducing specialization of courses at the basic

scl.ool level (preferably at basic 7) to meet the preferential demands of the

pupils for certain subjects.

-i. B_sic school teachers should adhere to the principles of supervision during

o 'aluation periods to ensure independent work among their pupils. They

should keep a cheking list to ensure that all pupils submit their exercises for

marking.

5. The Goverment should enact a law banning smoking and drinking of alcoholic

beverages among basic school pupils, Parents, guardians, teachers, and the

entire community should help enforce this law.

6. The CRDD and the religious bodies should meet on the issue of pupils'

abstinence from certain curricular wor' on religious grounds and look for

amicable solution.

7. The Govcrment's schuol b:dillg pl\)grall1111e should be extended to cover

1110j'e scI1')o!". i" 1\,"\1 'lI\e1 donor support to education should be
, J. ~1n( govl.'rnl11c'l, ,

111lTl.~as('d tIl help alleviate the plight of pupils from economically

disadvantaged homes.
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The GES should enforce its laws on sexual harassment at the basic school8.

level to deter the perpetrators from that act.

9. Teachers and parents/guardians should teach pupils proper time management

practices both at home and in school as it is the most important factor for

curriculum implementation at the basic school level of education.

10. Swkeholdcrs should give equal attention to both male and female pupils in the

implementation of the basic school curriculum.

Suggestions for further research

This study was conducted in only public basic schools in Ghana. It is

sugges'ed that future researchers consider conducting it in private schools in

l~:e ' untry to find out whether the same outcome would emerge.

Also, in a future research like this, it should be investigated whether

there are occultic practices at the basic school level and how they influence

curriculum implementation.

I also suggest that a future study be conducted to investigate the

learner factor on the implementation of the Senior High School curriculum.

With the qualitative data, future researchers should consider including

teachers in the interview.
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APPENDICE

A

QUESTIONNAIRE FOR STUDENTS
This questionnaire is about research being conducted to investigate how
learners influence the teaching and learning process in their schools. You are
requested to answer the questions as best as you can. The results are for
academic purpose only, and confidentiality of your responses is highly
assured.

Tick (../) in one of the boxes provided your answer to each question posed.

SECTION A (Learner's Demographic Information)

1. What is your sex?
A tvlale 0

B Female 0

2. Which of the following age groups do you belong to?
A 15-17 0

B 18 - 20 0

C 21 - 23 0

J. Indicate the gender base of your school.
A. Boys school 0

B. Girls school 0

C. Mixed school 0

SECTION B (Learner Intelligence) .
4. There are 10 people in a room. Three (3). leave, 2 fall asleep, and one dies

from heart attack. How many people are lett?

A3 0

B 4 0

C 5 0

D 6 0

5. Which number comes next in the following pttern: 2, 6, 10, and 14?

A 16 0

B 18 0

C 20 0

D 22 0

6. Boat is to water as trnin is to "'"''

A Enoine 0
b

BRoad 0

CRail 0

D Air 0 . ,)
7 \

\ . . iJ the folloWlllg.
. 1\/hlCh l~ the odd Olle.' .111l011",

A Ash~lnti 0

B VOlt~1 0

C C~'ntral 0

l) Takoradi 0
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8. Which of the following can be arranged into a 3-letter English word?
A tho 0

B qra 0

Ckmt 0

D rso 0

9. I, 2, 3; 2, 3, I; What will the 3 values of the next grid be?
A 3, 1,2 0

B 3, 2, I 0

C 3, 2, 2 0

D 3, I, 1 0

khfhfillI IIcale vour IIIGU tv eve w 1en per ormlt1~ eac 0 t e 0 OWlt1g tas s------"
Activity Very Difficult Difficult Easy
Understanding the content
of mv textbook

, Telling or creating stories I
Working with numbers,
logic, solving problems

10. 1m]'

:::

Activity I VerY Difficult EasyI' .'
i Difficult

Taking part In music and:
Idance I

I

Using computer keyboard & i I
mouse I !

Concentrating on my I
academic work
Ileal'ing what my teacher says
Reading any written material
Writing legibly I
Taking part in physical I
education lessons

SECTION C (Learner's Physical Condition)
11. Indicate how you feel when performino each of the following tasks.
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SECTION D (Leaner Preference)
I I f12. Indicate your eve a agreement to eac 0 the allowing statements.r--
Strongly Disagree Undecided Agree Strongly
Disagree Agree

I like my
teachers
My teachers
relate well

Iwith me
I As a boy, I
I like all the

subjects I
study at
school (for
boys on1\') i

I As a girl, I I I

I
I like all the,
i subiects I
, J

I study at
school (for

! girls only) ;

I I like my
I teachers'

I
way of
teaching I

I like I
answenng

Iessay type
Iquestions ,

II learn better

I
through
discussions I

II want to
learn I
business I

Irelated
subjects I
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SECTION E (Learner's Time Management)

13 (a) .. What activities do you engage in after school?
A. Assist my parents/guardians with their work 0

B. Continue with my studies 0

C Play with colIeagues to release tension 0

13 (b). Are you on whatsup?
A. Yes 0

B. No 0

14. Which of the following do you have?
A. Pcre,onal time table 0

B. TV programme guide 0

C Leisure schedule 0

D Social activity schedule 0

. Indicate whether you do or ( on' t ate a OWIng.

Activit", I Don't do Do
I watch movies on television
I play computer games
I watch television news
I engage in religious activities I
I study to meet the demands of each I
subject I

. .:5. How much time do you spend on your chosen schedule in 14 (a)?
A. 30 minutes 0

B. I hour 0

C. 1'/2 hours 0

D. No specific time aliotted [j

E. Time given according to my interest in the subject 0

16 1 d h DII .

SECTION F (Learner's Pccr Influcnce)

17. Indicate how often yOLl and Y llf friends engage 111 the following
r 'Cac IVI les:

Activity Nl'Yl'J" I So111 et j III es Always
Smoking I.-+
Learning tugl:lbl:r I--- I

Sharin" id~'(b ah(.111 V,ltll' I""acadt'm ic II (lit_._---- ----
Drink.in;) akulwlic drinks

<=>

---------
Goin" Ie) "lime' cc'nlfc?SC'I C'

-
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18. What kind of friends do you spend the most time with?
A. School/Classmates 0

B. Siblings 0

C. Friends beside school/classmates 0

D. Peer interest groups (e.g. religious groups) 0

19. How many friends do you have in Facebook?
A Below 50 0

B 51 - 100 0

C 101-150 0

D lSI - 200 0

E Above 200 0

F I don't have Facebook 0

SECTION G (Learner's Cultural Practices)
20. Indicate the extent to which you agree or disagree to each of the following
statements

336

I
I Strongly Disagree Undecided Agree Strongly

I IDisagree Agree
My religious
background
permits me to

I
take part 111

music and dance
Some of the I
taboos in my
community
affect my school

Iwork
I can express 1 Imyself well III I
English both I Iorally and in I

I
Iwritten form I

I am I
comfortable I
when my Iteachers use
English Ilanguage to ,,
teach us

IMy local di;lI(;(l
Iinkrfcres II'it h Imy school lInd, I ._

~-_.__ .- .. .---r-
I lIndcr"t,ll1cl ,li I I

the \1"l'1\1,; in Olll" I
. I

readlIl~ ,
m:ltcrinls
-~._.

SOllldilllCS I do
SOI'llC work [0

cal'll money to
support my
schooling
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SECTION I-I (Learner's Socio-economic Status)
21. Indicate the extent to which you agree or disagree to each of the following
statements

Strongly Disagree Undecided Agree Strongly
Disae:ree Ae:ree

My
--.

parents/guardi
ans suppoli
my education
My
parcnts/guardi
ans encourage
me to study
hard

r~l~ents/gUardi I
ans help me t
with mv home I

work - !
IMy
Iparents/guard i

ans' income
influence my
education I

My
parents/guardi
ans' education

Iinfluence my
school work I

, I
My parents

I Ihave many
tchildren I
iI come from a
Ipoor family ,
II have good J

bedding items
that make me
sleep well ,
Performance I,
of household
duties take
much of my
learning time
at home ___L I------
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SECTION I (Learner's Gender Issues)
22 How often do the fi II .

Type of
o OWing types of harassments occur in your school?

Not at all Sometimes Often
hnrnssment
Male teachers
inviting girls to their
homes
Female teachers
inviting boys to
their homes-,
Male teachers
sending girls on
errands
Female teachers
sending boys on
errands
Male teachers
plavin o romanceI' - bwith girls i

I F~male teachers 1

I playing romance I
I with boys

23. Indicate the areas you feel boys and girls are treated equally or otherwise
in your school

I Area of Learning Boys and girls are not !lloys nnd girls are
treated equally I treated equally

In learning certain I
Sll bjects I
In learning all subiects I

I

Marking of exercises
Iand exam scripts

24. In your view how does the treatment affect academic work In your

school?
A .Negatively 0

B. Has no effect 0

C. Positively 0
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INTERVIEW GUIDE

1. How does your class behave towards teachers during lessons?

......................... , .

............................................................................................................

7 How does the class behave

(a) during exercises? .

(b) submission or exercises?
......................................................................................................

3. (a) How punctual are your mates to school?

(c) How regular are they? ..

4. What is their response to the bell?
......................................................................................................

5. Do they stay up to the closing time?
...................... , , .

6. (a) What economic activity takes place in this locality?
..........................................................................................................

.........................................................................................................

(b ." [0) How does il ai'f.:ct kaflilnt: In )',)Uf S '1100 .

......................................................................................................
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C

OBSERVATION GUIDE

l. Punctuality
A Generally punctual 0
B Punctual 0
C Less punctual 0
D Not punctual 0

2. Response to the bell

A Generally responsive 0
B Responsive 0
C Less responsive 0
o Not responsive D

3. Participation in lesson
A Asked critical questions D
B Contributed through discussion D
C Answered questions correctly D
D Submitted exercises promptly D

4. Attentiveness
A Generally attentive D
B Attentive 0
C Less attentive 0
D Not attentive 0
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TI,e Univcr>;ty of C);Je CObt InS1itutionai Review Board (UCCIRB) has granted Provisionul
Apprond fur impk·rr.er,ta:ic..;"1 oi yuur r\':se;lr~h protocol titled: H: The leurner factor on lhc
ilJlph:mcnfalioJl of tilt (J3Ji(." JChouj l:urrh:ulum."

'nli5 approval requires th:n )'00 sliomit pl:riodic revi{·w or the protocol to the Doard and a final full
review 10 the uccrrw ur. e"mplc,ior; of the rcsc3rch, '1l1e UCCIRll may observe or cuuse to be
observed procedures and recorJ.~ o( l."t: r~';)~arch Juring. Jild aftl'f impl~mentnlion.

Please not~ that any modifte;j:icr. 0: the: prV;I."C[ mllst he submil1~J [Q the UCCIRB for review and
approval before its iIllpkJTh:n!:.Jti.... n.

You are also required to rCfXlr1 oil ",nou,; ;;J\ erse evenls rdated to this study to the UCCIRB
within seVell days verbally and tOUrit:L"fl ..iJ) sin .... rilir.c;.

Always quote the protocol idt:' ltiJi~~uilJn numo:; :.n ail future correspondence with us in relation

to this protocol.

Yours faithfully.

ffJ$Jiil . '. i7/i'.'tT< ~. .,',,(

. "'1(Samuel Asiedu O\\1Isu)
ADi'"IlNISTRATOR
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GHANA EDUCATION SERVICE
In c~·:c or reply the number and date
of thi~ letter should be quoted

Tel: 0322-24"81

Our Rei No: 14/80/-/45
Your Ref:

IlA~IS KWLKU MiO ,R"ON

i.t!t)."to
"i.i.W~lU,i(<if:'•.';,1
~;:J:'I"

REPUBLIC OF GHANA

Regional Education Office

POBox 1906
Kumasi.

25 lh October. 2016................__ .

DEPAKIYlENT OF BASIC EDUG.TION

UNIVERSITY OF EDUCf.TIO.'l

WNNE13A

RE:- AI'PI.ICATION F'OI( ('F.ft\IlSSfO:-; TO IJi\DF.lnAKE A STUDY

With reference to your lener dated 14'" O<:tober 2016. I am happy to inform you that permission has been

gramed to your request of conducting a study in junior High Schools in Ashnnti Region. nus is 10 enable

you wril~ your r~$carcb on '"Th~ Le3!n~!' F3~:or on~ LrnpJemcnution of Basic School Curriculum"

III the course ofyour research, kindly adhere:o rules and prieeipl's governing the schools.

-.
Accept my best wishes.

'nlunk you. 1
MARY o\Vusj~~IA W (MRS.)

REGIONAL DIRECTOR/ASH

Ce: All MMDDEs, Ashunti
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GHANA EDUCATION SERVICE
,,, ClLU ojreply fh~

nlimb~'Ui1d dott ofIidJ

/~I1~1 ;houlrl b" quottd

Tel.: I/JJl/-J2JJJ
F,n: I/.IJl/.J]])J
h"lIIflil: t.'{·~t ,·'.!..!!!.~h·d/l(~·(l J.:lltilil.rom

My Ref. No. GES/CR/49 VOl. 38

Regional Education Office
P.O. Box 111
Cape Coast.

l" April, 2016

Your Rd. No ..

INTRODUCTORY LEITER: HANS KWEKU ANDERSON

Thi: abo..... ,ra:cd name 1.1 a PHD student of the University of Cape Coast taking a course in

Cu'"cutum and Tc;)ching. He i.1 conducting a research on the Topic; "The learner factor on the

Implementdbon of the easir. S<:hool curriculum In Ghana" and Central Region is one of the three

regions that forms hi~ popula IOn. .

The University of Cape Coast wrote to the Management of the Ghana Education Service,

Regional Education Directorate, Central, for permission to enable him access the Basic schools

in the Region for the said Ncrci,e. Permission had been granted to him and the Directorate is

by this letter introdUCing h.m and also informing all Metro, Municipal and District Directors of

Education officially for your SUppGrt arH:! ma;(imum co·operation (or the exercise.

The department assured the Dire<tcrate tnat, the information collected would be treated with

utmost confidentiality. It is our ho". that Vo"r outfit will inform all Heads of Basic schools

within your jurisdiction to offer him any ass.istance he may need.

Counting on your usual sUPPOrl and cc-ol'eration.

Thank you.

~fuf
B.K.OFORI

AG. REGIONAL DIRECTOR Of EDUCATION

CENTRAL

Distribution:

All Metro, Municipal and District Directors of Education. Central

CC: The Head

Department of Arts and Social Sciences EducatiOil

University of Cilpe Coast.
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Regional Education Omce
P.O. Box 4, E.R.

Tamale.
Tel. No.: 03720·23165
Fa.~ No.: 03720-24716

REIlUUI.ICOF GHANA

GHANA EDUCATION SERVICE
¥it;,~
~

In Cll~ or teply the

/lumber Md yale or lhis

k::JnJJlIJ.'JhLK~~.ll

:vry Ref. No.: SB.158/GESINR/vOL.8

Your Ref. No ...
9~ August, 2016

INTRODUCTORY LETTER

r "m ";riLing Ln introduce to you Mr. Hans Kweku Anderson a PhD. student of
Univer$il.y I,f Cape Coast.

fie IS conrlucting a research tilted "The Learner Factor on the Implementation
of the Bnsic School Curriculum".

Troe upfllicanr. is seev-ing information from Teachers of Secondary and Basic
S<:I",(",:" In the Norwcrn f";~lOn to enable him complete the research.

Killdly gi-fC : iro the neC(;s~ary infonnation and assistance regarding his research
themc.

Thanks for your usu,,1 cuc;peration.

DISTRIBUTION

.~

ALHAJI MOHAMMED HAR N
REGIONAL DIRECTOR (NR)

THe; DISTRICT DIRe;CTOf< OF EDUCATION
BUNKPURUGU/YUNYOO

THe; DISTRICT DIRECTOR Of' ElUCi..T10:,/
KARAGA

THe; DISTRICT DIRECTOR Of' EDUCATrO"J
EAST GON.JAG - SALAGA

TI-II'; DISTf<ICT DIRECTOR OF EDUCAT,O"J
SAWLA/TUNA/KALBA

TI-IE DISTRICT DIRECTOR OF EDUCATION
W[i;ST :vlAMPRUSf - W,\LEWALE

TH[i; DISTRICT DIRECTOR OF EDUCATION
NANUMBA SOUTH· WULENSI
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